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Classics 
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Based upon the new idea of 
presenting together an older 
and a modern classic for com- 
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SIMPLIFIED CLASSICS 


David Copperfield 


Adapted by Gertrude Moderow 
(5th-grade difficulty) 


The Last of the Mohicans 


Adapted by Verne B. Brown 
(4th-grade difficulty) 


Eisht Treasured Stories 


Adapted by Sandrus, Moderow, and Noyes 
(4th-grade difficulty) 


A Christmas Carol 

The Legend of Sleepy Hollow 
Rip Van Winkle 

Ulysses and the Cyclops 
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The Golden Touch 
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The Lady or the Tiger 
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COMPANY TOM SAWYER. 


TOM SAWYER 
Chicagol! Atlanta3 Dallas! TREASURE ISLAND 
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The Editor Previews 
This Issue 


Covncn. members unable to attend the 
Milwaukee convention will get quite a 
taste of it through this issue of the Jour- 
nal. Our literary lead is followed by four 
of the major papers read there, and on 
page 109 there is an over-all account of 
the convention. Read the election news 
in the report of business transacted. 


The English Journal has had several 
good critical articles by Dayton Kou- 
LER, but his “‘A. B. Guthrie, Jr., and the 
West”’ in this issue is easily the best he 
has done for us. In breadth and body it is 
remarkable. 


Mark NEVILLE’s presidential address 
has a great many significant ideas. It was 
a plum pudding very appropriate to 
Thanksgiving. We are sorry we cannot 
offer a recording of his magnificent read- 
ing of it, including a very Frostian ren- 
dering of the entire “Two Tramps in 
Mud Time.” Mark believes that anyone 
who reads a paper to an audience is obli- 
gated to be sufficiently familiar with it to 
read it well. 


Dora V. Smiru, though crippled by a 
fall, inspired her convention audience 
with a description of “A Curriculum in 
the Language Arts for Life Today.”’ The 
practicality of her recommendation is at- 
tested by her constant references to ma- 
terials for the work. She draws upon her 
own experience and that of the thousands 
of teachers she knows. 


Max J. HERZBERG might have given 
his paper on “The Teacher of English in 
the Modern World” any one of many di- 
rections—both the subject and the 


speaker are multivalent. He does actually 
center upon what he regards as the skill 
most important for us to teach. He gives 
ten rules for the teacher’s guidance. 


Everyone familiar with literature for 
adolescents knows JOHN R. Tunis as the 
author of All-American and other popu- 
lar stories. Many also remember his cru- 
sading in the general magazines to depro- 
fessionalize collegiate athletics. As he 
spoke at the Annual Luncheon of NCTE 
in Milwaukee he was exactly the earnest, 
straightforward, modest person his record 
suggests. We print his manuscript, and 
wish we had available some of his reveal- 
ing ad lib. remarks. 


GERALD Borcourt’s paper, “A Class- 
room Designed for English,” meets a re- 
current demand for a plan to be recom- 
mended to school architects when build- 
ing or remodeling is in prospect. He 
offers not only ideas but a drawing! 


In his “Is Pooh-Bah Right?”’ HERMAN 
O. MAKEY writes again about accurate 


reading of literature, which should, of 


course, precede judgment of it or medita- 
tion upon the author’s ideas. Here is a 
classroom veteran willing to give away 
his tricks of the trade. 


Every Council member will want to 
read the first message from this year’s 
PRESIDENT, “Our Greatest Asset,” a 
guest editorial. 


One “Round Table” paper is like a 
ripe banana—very good if used immedi- 
ately. HELEN MACDONALD CLARK’s 
“Teacher, Meet Your Pupils” should be 
read before the new semester opens. 
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(You can’t compel this!) 


1. Make book reports simple. 
Students find the Cumulative Reading Record a relief. 


2. Keep track of each student’s reading. 
The Cumulative Reading Record shows at a glance 


how much and what each has read. 


Find out what kind of books each likes. 


On the Cumulative Reading Record each student rates 
each book he reads. 


Converse briefly with each about his reading. 
His Cumulative Reading Record is a sound basis for a 
helpful visit about books he has read and others he 
may like. His mates read or carry on small-group 
work while you confer. 


Be economical. 


The Cumulative Reading Record costs only a shrunken 
nickel per student, and it is a file folder for written 
work, too. Get a free sample. 
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: UNIQUE! NEW! EXCITING! 
Give Your Pupils the Literature They Will Enjoy 
MODERN MYSTERY AND ADVENTURE NOVELS 


(In a Single Volume) 
Edited and Abridged by Jay E. Greene 


PORTRAIT OF JENNIE by Robert Nathan 
THE THIRTY-NINE STEPS by John Buchan 
JAMAICA INN by Daphne du Maurier 
DR. JEKYLL AND MR. HYDE by Robert Louis Stevenson 
* 
For the first time, four modern novels by outstanding authors have been 
combined in a single volume for school use, profusely illustrated by mo- 
tion picture stills and supplemented by teaching aids... . The novels have 
been simplified by abridgment without altering the original text... . This 
volume provides unusually interesting literary fare for readers of various 
grade levels. 


Send for an approval copy, returnable without obligation; complimentary, if adopted 


175 FIFTH AVENUE GLOBE BOOK COMPANY _ newyork 10, nv. 


The New CULTURAL GROWTH SERIES 


Reading-Lilerature Tents for Grades 7-12 


EXCURSIONS IN FACT AND FANCY ........ Grade 7 
YOUR WORLD IN PROSE AND VERSE. ......Gacde 
EXPANDING LITERARY INTERESTS ......... Grade 9 
EXPLORING LITERARY TRAILS. ......... Grade 70 
LITERATURE OF THE AMERICAS... .. . Grade 77 on 12 
ENGLISH AND CONTINENTAL LITERATURE . Grade 7/ or 72 


e Literary content with high pupil interest 
e Acontinuous program for developing and maintaining reading skills 


e Unique inclusion of American, Canadian, Latin American, English and Con- 
tinental literature in the 11th and 12th grade books 


LAIDLAW BROTHERS 
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THE GREATEST DICTIONARY 
VALUE FOR THE LEAST MONEY 


FUNK & WAGNALLS 
STUDENT’S STANDARD 
DICTIONARY 


Ideal for students and classroom work. See for 
yourself the amazing number of features offered 
by this unusual dictionary. 


® 140,000 words, phrases anc terms with clear, 
really informative definitions, precise as to 
fact and concise as to method of presentation. 


® 2,500 illustrations placed directly with > 
they illustrate. 


a. supplement of 19,000 foreign words and 
phrases. 


© A supplement of rules of capitalization and 
principles of grammar. 


© Most common present-day meanings given 
first, obsolete meanings last. 


15,000 proper names. 


A COMPLETELY 
REVISED EDITION 


This great reference book 
—for years a standard for 
teachers, students, speak- 
ers, authors, has been 
OM ae completely revised. More 
Jf than 8,000 synonyms, 
4,000 antonyms. $3.00. 


FUNK & WAGNALLS 


Standard Handbook of 
$4.50 plain SYNONYMS, 


_ $4.75 thumb indexed Antonyms and Prepositions 


*9.000 ENTRIES 
tudents 
. 
SYNON 
FUNK & WAGNALLS e 153 £. 24th st. © New York 10, N.Y. 


= PHILOSOPHICAL LIBRARY PUBLICATIONS = 


THE HEBREW IMPACT ON WESTERN CIVILIZATION 

edited by Dagobert D. Runes 
THIS epochal symposium is a sociological and historical contribution of utmost im- 
portance. Each of the 17 authors is an authority in his field. Subjects covered include 
the Jew’s effect on: religion, the arts and sciences, law, philosophy, the democratic 
idea. Frankly discussed are the Jew as statesman, as soldier, in public life, in social 
work; in drama, theatre, film and the dance; music, painting and sculpture. 

Henry Pratt Fairchild, New York University, says: 

‘An eye opener to the majority of even well-informed people. . .. Anyone who wishes 
his behavior to be guided by the knowledge of the truth will be the better for reading it.” 


DICTIONARY OF FOREIGN WORDS and PHRASES 

by Maxim Newmark, Ph.D. 
Foreign terms form a large part of our contemporary English vocabulary, and every 
literate person must at least recognize them if he wishes to be attuned to the subtler 
overtones of expression. It is the special function of this dictionary to provide English 
equivalenis or definitions of the most frequent foreign terms that are constantly pouring 
into the all-embracing stream of English. $6.00 


PHILOSOPHICAL LIBRARY 
PUBLISHERS 
15 East 40th Street, Desk 129, New York 16, N.Y. 


Expedite shipment by prepayment Special student bulk rate on 10 or more 


Important Recent Pamphlets 


Using Periodicals. Edited by Ruth Mary Weeks 


Classroom teachers give practical procedures for an essential but 
neglected phase of instruction. $0.60 


Education and the Mass Media 
of Communication. Edited by John J. De Boer 


Magazines and newspapers again, but especially radio, and ‘also 
television. $0.65 


Readability. Edited by Edgar Dale 


An untechnical report of research results which every teacher of 
writing and of reading needs to know. $0.60 


NATIONAL COUNCIL OF TEACHERS OF ENGLISH 
211 W. SIXTY-EIGHTH ST. CHICAGO 21 


* 


Now ready for grades 1] and 12! 


Warriner’s 


HANDBOOK OF ENGLISH: BOOK TWO 


A basic teaching text for grades I! and 12, and a conven- 
ient reference handbook for individual student use. 


Book Two completes the program begun in the remarkably 
successful 9th and 10th grade Warriner HANDBOOK OF 


ENGLISH: Book One. 


In Book Two... 


Thorough review and fre-teaching of everything pre- 
sented in Book One; 


16 chapters covering new topics not included in the 
first book; 


184 pages on the problems of writing. 


In both handbooks . . . 


The omission of elaborate devices for motivating com- 
position makes room for fuller text explanations, more 
illustrative examples, and a greater amount of exercise 


materials. 


Have you seen the Warriner texts? 


HARCOURT, BRACE AND CO. « New York 17 © Chicago | 
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A. B. Guthrie, Jr., and the West 


DAYTON KOHLER’ 


Tre literary reputation of A. B. Guth- 
rie, Jr., so far outweighs the body of 
his work that his case seems worth ex- 
amining in greater detail than the aver- 
age book review allows. To date he has 
published only two novels and several 
short stories. The Big Sky has for its cen- 
tral figure a trapper and squaw man in 
the heyday of the fur trade. The Way 
West is the story of some people who 
traveled overland to Oregon in 1845. The 
materials of his novels are not new. The 
mountain man came into literature as 
early as the 1840’s, and ever since the 
time of Francis Parkman covered wagons 
on the Oregon Trail have left on our liter- 
ature an imprint as deep as the marks of 
their wheels in prairie soil. His images of 
the hunt, the flight, the pursuit, and the 
emigrant trek derive inevitably from 
Cooper, who in The Pioneers and The 
Prairie set the pattern of frontier ro- 
mance. Within limitations of substance 
and technique, however, Guthrie’s area 
of achievement is clearly defined. He has 
brought to his re-creation of the western 
experience a new perspective and a dif- 
ferent set of values. For these reasons a 
Virginia Polytechnic Institute. 


consideration of his novels raises certain 
problems in connection with the treat- 
ment of the West in fiction. 

The early West created its own litera- 
ture. It was, to begin with, primitive oral 
storytelling born out of the hard, prac- 
tical realities and grim humor of wilder- 
ness life. Its subjects were the lore of 
animals and climate, the arts of survival, 
the Indian warpath, the mother-lode, the 
narrow escape or misadventure which 
lent itself to hilarious‘ exaggeration. It 
flourished in winter camps under the 
Tetons, at rendezvous in Pierre’s Hole 
and along the Green, where mountain 
men came together to carouse, trade their 
furs, and swap lies, around campfires 
when wagon trains had halted for the 
night, in the barrooms and miners’ shan- 
ties of many a Dead Man’s Gulch and 
Angel’s Roost, beside the chuck wagons 
at roundup time, on army outposts, in 
the settler’s sod hut. Some of its heroes 


‘were men who had passed that way— 
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Davy Crockett, Jim Bridger, Kit Car- 
son, Bigfoot Wallace, Old Bill Williams. 
Others the storytellers shaped lusty and 
whole from inward necessity and fertile 
imaginations, so that Pecos Bill and 
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Cattle Annie have become as much a 
part of our folk heritage as Paul Bunyan 
and John Henry. 

The pioneer storyteller was never a 
sentimentalist. When we read Davy 
Crockett’s Autobiography, we find a real- 
ist at work under the swagger and brag. 
So it was with the tall tales of Jim 
Bridger and his clan. Their stories were 
vigorously masculine, mirthful, profane, 
with a strange undercurrent of fatality 
and doom. They were myth, the voice of 
the frontier appraising itself with realism 
and salty humor, expressing its contempt 
for an orderly human society, justifying 
its escape to the wild, free life of the 
mountains and the plains. In them was a 
spirit that went back beyond Daniel 
Boone in the Kentucky canebrakes, be- 
yond Natty Bumppo in the forest beside 
Lake Glimmerglass, to the first settle- 
ments, for to most Americans the West 
has always been more a landscape of the 
imagination than a geographical fact. It 
is the oldest and most enduring of our 
myths, the land under the sunset; and 
the yarns of the trappers and the cow- 
boys were the westward fantasy in the 
words of the men who lived it. 

There was a time when western fiction 
meant Owen Wister, B. M. Bower, and 
Zane Grey, but that period has now 
passed. Signs of a realistic rediscovery of 
the West are plain in the work of a half- 
dozen or so writers who have brought the 
western novel to a level of imaginative 
interpretation where it can function best, 
in stories of human necessity and nation- 
al destiny. Willa Cather wrote as the 
elegist of the frontier, but in her best 
novels we have an illuminating and af- 
firmative evocation of the western land 
and its people. Wolf Song, by Harvey 
Fergusson, is a poetic but unsentimental 
story of old Taos and the mountain men. 
The Sea of Grass is Conrad Richter’s 


quiet footnote to the passing of the cattle 
empire. J. Frank Dobie and Ross Santee 
do not write novels; their books are au- 
thentic Americana in the older tradition 
of legend and anecdote. H. L. Davis ex- 
amines with tall-story humor and socio- 
logical curiosity the energies of two dif- 
ferent homesteading eras in Beulah Land 
and Honey in the Horn. Vardis Fisher 
deals with an epic theme in Children of 
God, a slow-moving, powerful chronicle 
of the great Mormon migration. Walter 
Van Tilburg Clark brings the modern ° 
sensibility to the cow country in The Ox- 
Bow Incident, a taut, unsparing fable of 
the tensions that breed violence and in- 
justice in the modern world. In his novels 
A.B. Guthrie, Jr., has reclaimed two im- 
portant phases of the western experience 
from the activities of the biographer and 
the historian. 

In no sense are these writers to be 
thought of as a school. Miss Cather, for 
example, would have rejected completely 
the primitive, lawless societies of The Ox- 
Bow Incident and The Big Sky. Their 
books, however, are widely separated ex- 
amples stemming from a common im- 
pulse, the attempt to evaluate frontier 
experience in the West in its social and 
moral aspects as well as in its historical 
perspectives. Frederick Jackson Turner’s 
classic work on the influence of the fron- 
tier in American life is as relevant to art 
as it is to scholarship. None of these 
books is, significantly, a cowboy story in 
the meaning which that hackneyed term 
has held for almost half a century. (Bad 
writing and creative inertia have reduced 
the range romance to a subliterary plane 
from which not even Eugene Manlove 
Rhodes was able to redeem it.) Instead, 
the serious writer in the western tradition 
is likely to find his subjects in more re- 
vealing and significant periods, as Guth- 
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rie has done in The Big Sky and The Way 
West. 

A novel as violent in mood as the life it 
portrays, The Big Sky opens with Boone 
Caudill’s flight from his home in Ken- 
tucky after assaulting his drunken, bru- 
tal father. A moody, secretive boy, he 
feels himself cut off from the only society 
he knows when he is chased, robbed, 
beaten, and given a taste of rough fron- 
tier justice. With Jim Deakins, an 
amiable and chancy friend whom he 
meets while running from the law, he 
moves on to St. Louis, bustling, prosper- 
ous center of the fur trade. The year is 
1830, and the trapping brigades are 
spreading deeper into the mountains. 
Boone and Deakins sign up for a keel- 
boat expedition which Jourdonnais, a 
French trader, is taking into the head- 
waters of the Missouri in an attempt to 
establish trade with the hostile Black- 
feet. The journey is one of hardship and 
danger, but Jourdonnais has a hostage to 
fortune in the person of Teal Eye, a 
Blackfoot girl whom he is returning to 
her tribe. Dick Summers is the scout and 
hunter of the expedition, a mountain 
man of wilderness skills and seasoned 
wisdom. Under his tutoring Boone 
Caudill and Deakins learn the country 
and its ways. The rough life suits Boone, 
who is as empty of warm human impulses 
as the land itself. “There was the sky 
above, blue as paint, and the brown 
earth rolling underneath, and himself be- 
tween them with a wild, free feeling in 
his chest, as if they were the ceiling and 
floor of a home that was all his own.” 
One night Teal Eye slips over the side of 
the boat and runs away. Three days later 
the Blackfeet attack, killing all the party 
except Boone, Deakins, and Summers. 

Seven years later Boone and Deakins 
have become mountain men. Hard-bit- 
ten, weather-beaten, their buckskins 


stained with grease and blood, their hair 
long and braided, they are scarcely dis- 
tinguishable from the Indians whose 
beaver ponds and hunting grounds they 
have raided. With Summers they have 
crossed mountain passes and trapped in 
unnamed streams. They have known 
hunger, thirst, desert heat, and mountain 
cold. They have stalked Indians and been 
stalked in turn, and they boast of the 
scalps they have taken. Each year they 
have satisfied the hungers of their soli- 
tary lives with the orgies of the rendez- 
vous—raw liquor, gambling, squaws, 
eye-gouging, groin-kicking, rough-and- 
tumble fights—and then they have gone 
back to the mountains. For Boone their 
lonely existence has become a necessity 
and a passion. Jim Deakins, who knows 
him best, never really understands him: 


Henever seemed to get lonesome or to wunt to 
see folks, except once in a while for a squaw that 
he was through with almost as quick as he got 
her. He was like an animal, like a young bull 
that traveled alone, satisfied just by earth and 
water and trees and the sky over him. It was 
as if he talked to the country for company and 
the country talked to him, and as if that was 
enough. He found his fill of people quick; he 
took his fill of whisky quicker, drinking it down 
like an Indian and getting himself good and 
drunk while another man was just warining up. 
Then one morning before the rendezvous was 
more than half over he would wake up and 
want to make off, to places where you wouldn’t 
see a white man in a coon’s age. 


But the days of the prime beaver are 
almost over. Summers heads back to- 
ward Missouri after the rendezvous of 
1837. He is the character through whom 
Guthrie shows the feeling of the wild, 
savory life that was passing. 

After his departure Boone and Deakins 
strike north into the Blackfoot country. 
Boone has remembered Teal Eye. When 
he finds her, he woos her with a Crow war 
pony and the scalp of its owner. Living 
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with the Piegans, he faces moral respon- 
sibility for the first time. Elisha Peabody 
is looking for a guide who will show him 
the route across the Marias and into the 
Oregon territory, a new trail that will end 
the isolation of Teal Eye’s people. He 
knows what the Indians expect of him, 
but “there wasn’t any man going to tell 
him what to do.”’ He spends a terrible 
winter with Peabody’s party in the snow- 
choked mountain passes. When he re- 
turns in the spring, his son has been 
born, blind. The baby is redheaded—like 
Jim Deakins, as he morosely convinces 
himself. In a blind impulse to destroy, he 
kills his friend. 

In the end he goes back to Kentucky, 
to learn that there have been redheads 
among the Caudills as well. Again he 
heads back toward the West. Emigrant 
wagons are rolling into Missouri on the 
trail to Oregon. Near Independence he 
finds Dick Summers, married and settled 
on a small farm. The novel closes with 
Boone’s lament for the paradise he and 
his wild breed have lost: “It’s like it’s all 
sp’iled for me now, Dick—Teal Eye and 
the Teton and all. Don’t know as I can 
ever go back.” 

On one level The Big Sky is entertain- 
ing melodrama, the Old West of hunting 
and trapping, Indian fighting, violence 
and sudden death. On another it is a 
novel of atmosphere, its pages lovely and 
luminous with the sense of great spaces 
and empty skies conveyed in images of 
sunset-flushed peaks, stormy winter 
nights, green river valleys, autumn 
moons; a land where “one day and an- 
other it was pretty much the same, and it 
was all good.” But the true meaning of 
Guthrie’s novel comes through, not in ac- 
tion or landscape painting, but in an 
unexposed pattern of ideas and images 
bringing the whole into proper focus. 
We can make no greater demand 


upon the art of the novelist than this: 
Granted the imaginative reality of his 
story, he must convey upon the level of 
significant meaning some truth about hu- 
man conduct and its consequences. Be- 
cause Guthrie tries to answer this de- 
mand, his novel has moral value beyond 
mere entertainment. His sense of form 
allows no surprises of technique, and his 
style is at times uncertain, but no one 
could doubt the seriousness of his pur- 
pose. He writes about the frontier, a sub- 
ject and an experience which concerns us 
all, though we may be separated from it 
by generations. The physical frontier has 
reached its dead end, but its emotional 
and moral forces are still unspent. We 
take certain habits of our minds and 
nerves from the frontier experience; it 
gave us as well our tormenting restless- 
ness, our social and racial tensions, and 
the sense of loneliness which Europeans 
have often noted, a feeling of isolation 
and lostness that Willa Cather lightly 
touched upon but which runs like a de- 
spairing refrain through the novels of 
Thomas Wolfe. 

The story of westward expansion is the 
fundamental American experience. It 
gives life and drama to our history and 
confirms our unity and progress as a na- 
tion. But we have grown used to seeing 
the frontier only in its broad and gener- 
ous outlines, as De Tocqueville viewed it 
and Walt Whitman hymned it, the dra- 
matic spectacle of pathfinders marching 
toward the Pacific, and civilization fol- 
lowing in their footsteps. The frontier 
was a historical reality, but it was also 
myth, a summons to adventure, the 
promise of a better life, the second 
chance. If myth was to sustain the illu- 
sion of a fat present and a heroic past, it 
had to leave out whatever fails to flatter 
national self-esteem. What was missing 
from the noble view of the pioneer was 
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the sense of human values, the appalling 
waste of the human spirit and effort, and 
the emotional erosion which frontier life 
imposed. The realistic writer must al- 
ways restore the cost of hardship and the 
casual cruelty of thing$ to the story of 
the frontier. 

Guthrie is a realist. Boone Caudill was 
a mountain man. That is the whole point 
of his social and aesthetic significance, 
for the mountain man was the “white 
Injun,” the product of his environment. 
He brought the skills of woodcraft to the 
point of highest development on this 
continent. In a region where his life often 
depended on his ability to interpret in- 
stantly and unerringly the slightest 
sound or motion, he outwitted the Indian 
on his home ground. Instinct became his 
compass and barometer. To supply furs 
for traders who exploited him, he covered 
every mountain, river, and valley in a 
territory spanning a third of a continent. 
Breaking trails where the settler would 
soon follow, he reduced the perspectives 
of history from centuries to decades. His 
equipment was meager—a horse, a few 
traps, a gun, powder, lead, salt. On occa- 
sion he survived for months with nothing 
but a knife. He had no use for the money 
his furs brought him, and he wasted his 
catch on liquor, cards, squaws. He added 
a new symbol of loneliness—the moun- 
tains—to the American experience. Their 
silence and emptiness ate into him, and 
in his tensed spirit he reverted to savage- 
ry. Having invented the phrase that the 
only good Indian is a dead one, he killed 
and scalped to justify his belief. Dehu- 
manized, ferocious, he took his pleasures 
at the yearly rendezvous and then fled 
back to his mountains. Thoreau wrote, 
“Eastward I go only by force; but west- 
ward I go free.”” The mountain man lived 
this text in ways undreamed of by Con- 
cord’s naturalist-sage. There was always 


the road back, but few ever took it for 
long; the mountain man expected to go 
on until he lost his hair in some sudden 
ambush or until the steams were trapped 
out and the settlers moved in. And in the 
end he despoiled the land which made 
him a free man. 

The mountain man was the master of 
his environment but not of himself. Like 
Boone Caudill, he was unable to endure 
human relationships and social institu- 
tions. In him we see American individual- 
ism in its most extreme and elemental 
form trying to get away, to break all ties 
with the past. His struggle became psy- 
chic, because his need to conquer the 
wilderness turned into a wish to destroy. 
The ravages of the machine age did no 
more than complete the processes he be- 
gan. Since the frontier is the deeply pos- 
sessed national experience within the 
common consciousness, we owe to him in 
part the restlessness, the flaring violence, 
the communal shame and guilt, the inner 
fears, and secret loneliness which agitate 
our society today. 

Guthrie has been fortunate in that the 
stories he has to tell lend themselves to 
the use of historical images, the kind of 
symbolic figure for which other writers 
capable of more subtle and aesthetic ef- 
fects often search in vain. In The Big Sky 
his image is the mountain man, solitary, 
morose, fiercely independent, given to 
wild humors and murderous rages. All 
the lesser symbols of the novel—the fron- 
tier court which aroused Boone Caudill’s 
resentment of law and order, the beaver 
which looked at him with quick, fright- 
ened eyes in the moment of dying, 
Boone’s quest for Teal Eye, the blind 
child, the spoiled paradise—tend toward 
a fuller understanding of the trapper’s 
place in the landscape and history of the 
West. 

Like Natty Bumppo, Boone Caudill 
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stands for a place and a time. Here Guth- 
rie’s fable is one of man outside society, 
but in The Way West his subject is so- 
ciety itself. True, it is a very special so- 
ciety, a drift of population across a con- 
tinent, and his image is the slow wagon 
train carrying his people westward. The 
Way West presents another aspect of the 
pioneer experience, so different that at 


first reading Guthrie’s two novels hardly | 


seem to spring from the same source. In 
some ways his second book is less com- 
pelling than The Big Sky, but its subject 
is of greater significance, and it is by 
every standard a better novel. Here his 
characters are more varied, his insights 
deeper. His style, too, is more restrained, 
less likely to flower in passages of poetry 
and rhetoric. Undoubtedly The Way 
West is our best novel of the Oregon Trail 
and one of our most informing works on 
the subject outside the field of scholarly 
history.. 

Manifest Destiny was already in the 
air, a topic for newspaper editorials and 
vigorous campaign speeches, when the 


“Qn-to-Oregon”” company set out from 


Independence, Missouri, in the spring of 
1845. Guthrie’s movers are a lot as mixed 
as any Parkman saw starting out from 
the same place the next year. Tadlock, 
organizer of the expedition, dreams of 
personal advancement and _ political 
power in the new territory. The Fairmans 
hope to find a healthier climate for their 
invalid son. Curtis Mack is trying to run 
away from his own weak nature. The 
shiftless McBees are running from debt. 
The Byrds hope for another chance. 
Brother Weatherley has heard a call 
from the Lord to carry salvation to the 
Indian. Others, like Patch and Daugh- 
erty, are on the move because the rest of 
America seems to be heading west and 
they go with the current. Lije Evans 
signs up because he thinks that if Oregon 


is to belong to anyone it should go to the 
United States and not the British. Be- 
sides, Evans’ old friend Dick Summers, 
now a widower, has agreed to guide the 
train across the mountains. As the train 
moves up the Platte to Fort Laramie, 
then along the Sweetwater, across South 
Pass, and down the Snake to the Co- 
lumbia, we see in the experiences of the 
movers an example of democracy at 
work. A few die, two are married, the 
weak turn back; but the main party 
moves on toward Oregon and the future. 
There are no melodramatic touches in 
Guthrie’s picture of the Oregon move- 
ment; much of his story is deliberately 
keyed down to the factual, day-by-day 
record of endurance and determination 
that we find in old journals and diaries of 
the period. His novel is quiet but passion- 
ate affirmation of the pioneer’s ability to 
rise above trial and error and the bicker- 
ings of its mixed groups, so that the 
achievement of their objective became a 
moral victory as well. 

Dick Summers is the character relat- 
ing The Way West to The Big Sky. In him 
we see the fate of the mountain men who 
lived in the later period. Scouts and 
hunters for the movers, they used their 
hard-won knowledge and skills to guide 
the tenderfoot on the long trek that was 
to make him a pioneer and a home- 
steader. Again, as in The Big Sky, we are 
made to realize that the day of the open 
West is passing. 

Deakins was dead and Caudill disappeared, 
and of the mountain men who had hunted and 
spreed and squawed with him, was there a hand- 
ful left? He didn’t want much to see them, 
with years in their faces and aches in their 
bones and the past in their heads, so that all 
they could talk about, while whisky stirred 
dead fires, was this and that of long ago. 


Together, The Big Sky and The Way 
West sum up two periods in the history of 


| 
4 | 
| 
» 


A. B. GUTHRIE, ¥R., AND THE WEST 71 


a region, the age of the explorer and 
trapper and the age of the settler. At the 
same time they reveal a deep tension in 
their author’s own mind. It is clear that 
Guthrie is of two opinions about the fron- 
tier experience. As he projects it through 
the story of Lije Evans and the “On-to- 
Oregon” company, it is good, a promise 
of law and social stabilization in an area 
that had been solitary and wild. But in 
the closing chapters of The Big Sky and 
in the musings of Dick Summers the 
reading is that the white man defiles na- 
ture through motives of greed and ruth- 
less conquest. These books present the 
same mixed social theory that we find in 
The Prairie, where Leatherstocking and 
Ishmael Bush represent the same oppos- 
ing viewpoints. We are told that Guthrie 
is planning two more novels to make up a 
panel of four about the West. Perhaps his 
own views will be clearer in the next 
novel of the series. 

At the present time his chief weakness 
is in the drawing of character. His people, 
in spite of their tremendous energies, sel- 
dom give the impression of depth. Like a 
scene viewed in flat light, his background 
figures are often more shadowy than 
real. Some of them we know by readily 
identifiable tags—Teal Eye, solemn, 
birdlike; Jim Deakins, amiable, red- 
headed, with joking ways to set off 
Boone’s moroseness; Tadlock, domineer- 
ing and petulant; Dick Summers, slow- 
spoken, wise, retrospective. The flat 
character has great literary value—some 
writers, like Dickens, have created no 
other kind—but chiefly for eccentricity 
or humor. We remember these characters 
easily, usually because they make over- 
size or exceedingly small certain qualities 
we recognize as being true to human na- 
ture, and they function best in the story 
where everything is unmitigated and ex- 
treme. In The Big Sky they do convey 


the violence and squalor of the time, but 
the picture of a social group, such as 
Guthrie draws in The Way West, needs 
greater depth and more than a four- 
square surface if we are to think of his 
people as more than types. Since he can 
make his characters vivid enough within 
the circumstantial life of his novels, it is 
possible that he will eventually create 
men and women who have existence be- 
yond the demands of his plot. Several 
of the characters in The Way West cer- 
tainly mark a technical advance over 
those in The Big Sky. 

No small part of his effectiveness is due 
to the texture of his novels, the careful 
weaving-in of surface details he has ab- 
sorbed from the western tradition. It is 
unfortunate that he has not made greater 
use of the tall story, the frontiersman’s 
way of coping with bewildering or over- 
whelming circumstance, for the few 
yarns told by Dick Summers have the 
ring and authenticity of the early West. 
On the other hand, his novels contain an 
amazing fund of frontier lore. In The 
Way West we learn, for example, the reg- 
ulations that governed a wagon train: 
“Require wagons be capable of carrying 
a quarter more than their load, teams of 
drawing a quarter more. ... Death for 
murder. . . . Thirty-nine lashes for three 
days for rape. . . . Thirty-nine lashes on 
the bare back for adultery and fornica- 
tion. .. . Council to fix penalty for in- 
decent language. ... Recommend train 
start at seven o’clock every morning and 
travel from ten to fifteen miles every 
day. . . . Require provisions in the fol- 
lowing amounts . . . two hundred pounds 
of flour per person, except for infants . . . 
seventy-five pounds of meal... fifty 
pounds of bacon. . . .” We learn how the 
movers powwowed with Indians on the 
trail, why horses had to be tied to the 
branches and not the trunks of trees, how 
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a shrunken wheel was re-tired on the 
way, how a buffalo was skinned and 
butchered, and what camp fever was and 
how men died of it. 

There are sayings that sound like prov- 
erbs and snatches of folk wisdom: “A 
man could live, even if not fat, if he had 
a mind to work.’ “Cats breed cats.” 
“Whisky’s stouter the longer she sets.” 
“T don’t hanker to live in no anthill.”’ 
When times grew hard on the frontier, 
“a man could put one beaver of whisky in 
his eye and never wink.” A stealthy 
crawler inches along “like sneaking on a 
goat and only one bullet to his name.” 

We learn how newcomers in the West 
were initiated when keelboats reached 
the Upper Missouri, how wolves traveled 
in packs, “bringing up the tail of the 
bands of buffalo, their eyes yellow and 
their tongues wet while they watched for 
a stray calf or a cripple or one too old to 
keep up,” how the “day-after-day roll of 
wheels, the dust, the heat and wind and. 
rain and mud and chill’ blotted out 


memories of home, until it seemed to the 
mover that “‘the only way he ever faced 
was west.’’ Guthrie notes tensions that 
sociologists have left unrecorded: “A 
woman might hate moving because of 
leaving her marigolds.’’ He knows the 
hymns the people sang when a body was 
buried beside the trail and how the grave 
was marked, the lay of the land in all 
lights and weathers, the insulting epi- 
thets, the grim jokes, the signs which 
read, “Help yourself,” in regions where 
the oxen wore out or the wagons broke 
down and a family’s possessions were left 
behind. Details such as these sketch in 
the backgrounds of his people and his 
stories. The result is rich and convincing. 
The region Guthrie writes about is not 
the West of popular appeal, but it is no 
less alive and real. His two books show 
him as a first-rate historical novelist. If 
he has not yet assimilated the whole of 
the western experience, clarified it, and 
given it final, possessable form, he has at 
least reclaimed a significant part of it asa 
province for realistic interpretation. 


For Mortal Stakes’ 


MARK NEVILLE? 


Towtcrr marks the beginning of the end 
of an extremely busy and stimulating 
year for me. Naturally -I was pleased 
when I was elected to the presidency of 
one of the most vital and dynamic educa- 
tion organizations in the United States, 
the National Council of Teachers of Eng- 
lish. I have been fortunate indeed in your 
choice of first vice-president, Paul 
Farmer, and second vice-president, Edna 


t Presidential address, National Council of Teach- 
ers of English, delivered in Milwaukee on Thanks- 
giving evening, 1950. 

2 John Burroughs School; NCTE President, 1950. 


Sterling. I think that we have worked 
diligently to insure the continuing growth 
and effectiveness of the Council. Un- 
doubtedly, there have been errors of 
judgment during the year, but, as far as I 
know, no grievous deviation has been 
made from the path of progress. You see, 
the president of the Council is constantly 
helped by the kindly guidance of the 
other members of the Executive Com- 
mittee, the members of committees, and, 
for the annual meeting, by the local com- 
mittee. I now salute them all! 
Tonight I am going to take the oppor- 
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tunity to discuss with you some of my 
opinions regarding the teaching and 
learning of English. I lay no claim to in- 
fallibility. I do not speak as one who 
knows the answers or as one who pre- 
tends to know them. But I have been 
teaching and learning English since 1923 
and have arrived at a number of clear-cut 
conclusions. My various points of view, 
changing from year to year, it is true, but 
never blown about by the winds of fash- 
ionable doctrine, have from time to time 
caused me to be dubbed “conservative’’ 
by the “liberals” and “liberal” by the 
“conservatives.” It seems that charac- 
teristics are interpreted according to the 
personality of the analyst. 

Some teachers of English are secure in 
the knowledge that, if they could direct 
the efforts of the rest of us, all would be 
well. Others are most anxious to be di- 
rected and accept every theory and 
“ism”? propounded from the rostrums of 
teacher-training institutions. Still others 
are bewildered by changing concepts, the 
newer psychology, core courses, the com- 
mon learnings organizations, and com- 
plete integration. 

A number of years ago I attended an 
exhibition of Pablo Picasso’s paintings 
in a small gallery off Fifth Avenue in 
New York City. Many people were there. 
Some seemed really to understand what 
Picasso had done; others seemed to want 
to understand; still others were in a daze. 
I noticed a young couple gazing in rap- 
ture at a square piece of burlap decorated 
by a large rope square knot in one corner, 
a large safety pin such as a Scot uses to 
fasten his kilt on the opposite corner, 
while the other corners and the center 
were decorated by sundry commonplace 
items. The girl was a synthetic blonde, 
casually dressed; the boy a long-haired 
pseudo-artist type, casually dressed. 
They seemed to know why they were 
concentrating on this particular symbol- 


ism and were so intent that I also decided 
to pause in reverie. Finally, feeling that I 
would enjoy concentrating on the couple 
more than on the Picasso symbolic repre- 
sentation, I did so. In a few minutes, 
with a deep sigh, the boy turned to the 
girl and said slowly and distinctly, “My 
dear, are you bewildered in the correct 
manner?” 

I do not know that teachers of English 
are bewildered in the correct manner. I 
do know that we are bewildered. 

Educational theory changes so rap- 
idly, especially in the secondary-school 
areas, that, by the time that teachers 
catch up with, let us say, the popular 
theory of 1940, it is already 1950 and 
they are ten years behind. Elementary- 
school teachers seem to be much more 
progressive and forward-looking than we 
teachers in secondary schools are. College 
teachers don’t seem to have much to 
worry about. Every college makes its 
own rules, and each professor seems to 
believe in Jaissez aller. This unconstrained 
freedom at the top is undoubtedly good 
in dealing with adults, some of whom 
may or may not have mature minds; 
however, it places a premium upon the 
quality of teaching and learning in the 
elementary and secondary schools. Hence 
there is a great need for careful studies of 
children and youths, resources for teach- 
ing and learning, and acceptable psycho- 
logical concepts that should be the foun- 
dation of good methodology. 

The impassioned few—those teachers 
of English who are members of the Na- 
tional Council of Teachers of English— 
are potentially rich in resources as a re- 
sult of sincere, intelligent, and important 
studies made by individuals and com- 
mittees within the national Council. We 
are sensitive to the fact that English is 
not merely a means of education, ‘‘one 
mansion in a house of many mansions,” 
but that it is the foundation upon which 
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the house must stand or fall. This foun- 
dation must not be built of a heterogene- 
ous conglomeration of unrelated building 
materials in grammar, spelling, punctua- 
tion, practice writing, creative writing, 
and literature that is good only for the 
soul. They are all valuable, of course, but 
they must be “processed and made pure 
in the light of the whole design.” 

The whole design is based on the 
premise that we are educating—indoctri- 
nating, if you will—American children in 
a knowledge of their mother-tongue and 
in a knowledge of their native literature 
as a means of understanding their free- 
doms, duties, and responsibilities as citi- 
zens of a country which, with God’s help, 
will find the way to a peaceable brother- 
hood of man. This is not a narrow view. 
We do not say study only American lit- 
erature. We do say that no form of litera- 
ture can take precedence over American 
literature for American girls and boys. 
In the Introduction to the Harvard Read- 
ing List in American History, we read: 

Whatever its causes, American ignorance of 
American history and literature, of the arts of 
this country, and of American intellectual 
development may be dangerous for the future. 
Unless citizens of a Democracy are aware of 
the means by which this country has become 
what it is—the efforts and sacrifices that have 
been made in the past to secure liberty and 
opportunity for the present—they are apt to 
exchange their birthright for the proverbial 
mess of pottage. Unless they understand the 
genesis of the various abuses which afflict the 
country today, they are not likely to choose in- 
telligent means to rid themselvesof these abuses. 
Without knowledge of the constant and, on the 
whole, beneficial impact of western European 
ideas on American political thought, literature 
and social and economic concepts, they will too 
easily fall into a narrow-minded nationalism. 


This concept of American education 
should, in my opinion, be engraved in the 
hearts and minds of every one of the 
more than thirteen thousand members of 
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the NCTE and the more than one million 

teachers in American schools and col- 
leges who teach English as the common 
means of communication. 

At this very moment, when we are in 
the midst of political and economic un- 
certainty, when there is a cultural lag in 
world relationships, when we are poised 
militarily to defend with our fortunes— 
and our lives if necessary—our way of 
life, we must “sharpen the dull and su- 
perficial wit’’ of those who consider Eng- 
lish as a tool and “illuminate and help it 
to penetrate in the direction of reality.” 

This reality is embodied in a concep- 
tion of education that recognizes English 
not only as the foundation of education 
but also as “the continuing material by 
which the structure is made firm and 
valuable.” 

I often wonder if we who so strongly 
defend our own ways and means of teach- 
ing English are defending the indefen- 
sible. Do we think carefully of what we 
mean by “English”? If we continue to 
discuss in detail the teaching of the parts 
without a real conception of their rela- 
tionship to the whole, we shall make little 
progress in convincing our critics—and 
they are legion—that we think in terms 
of values. 

English is merely the medium—and 
nothing more—through which we com- 
municate with our fellow-men and 
through which we can understand, if we 
master the language adequately, their 
communications. English is history. Eng- 
lish is mathematics. English is science. 
English is industrial arts. English is 
physical education. English is all these 
rolled into one, the best and the worst 
that has been said and thought in the 
world. 

We, as teachers of English, must real- 
ize that the world is our domain and that 
we must work co-operatively with all 
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other teachers in the profession. But we 
must not defend what we teach and how 
we teach and become blinded as to whom 
we teach. Perhaps we have been over- 
zealous in defending English—which 
needs no defense—and have forgotten to 
defend the right of all American youth to 
have a liberal education through English. 
Perhaps we have been so critical of such 
reports as Education for All American 
Youth, General Education in a Free So- 
ciety, and others that we have placed our- 
selves on the defensive and are standing 
firm without a general program. Per- 
haps we have failed to lead the way. Eng- 
lish is a social study, and the sooner we 
recognize that, the better. Don’t be 
alarmed; I am not going over to the other 
camp. I am merely seeking an under- 
standing in order to invite the other boys 
into my camp. To copy the style of 
Daniel Webster, a Newhampshire man: 
If we work on punctuation, it will perish; 
if we work upon grammar, time will ef- 
face it; if we rear composition on sum- 
mer vacations, it will crumble into dust; 
but if we work upon immortal minds, if 
we imbue pupils with principles, with 
just fear of God, and love of our fellow- 
man, we engrave on those tablets some- 
thing which will brighten to all eternity. 

To generalize on the importance of 
English as the foundation of education is 
one thing; to teach English successfully 
is quite another. The public, the school 
administrator, the teacher-training insti- 
tution, the teacher, and the pupil are 
equally responsible for the quality of 
English teaching and learning. Public 
confidence in education as a whole is 
being undermined in some contemporary 
literature, with the result that public 
support is weakened. The National Edu- 
cation Association is working valiantly 
to inform the people of the needs of 
schools. The NEA is seeking increased 


revenue and improved instruction. The 
NCTE must keep the public informed as 
to the importance of all children’s rights 
to rich experiences in language and in 
literature. These rights must be our con- 
stant guides in impressing the public 
that, however little is paid for education, 
it may be too much if we lose sight of the 
importance of English as the foundation 
stone of our educational system. 

We need to educate the educators. Lip 
service is given to English, and too fre- 
quently teachers with free periods are as- 
signed to teach the extra English class. 
Granted that such an assignment is an 
expedient one, it is still a bad one. Ad- 
ministrators should become well in- 
formed as to the basic aims of the teach- 
ing of English. They should know why 
the teaching of English should be im- 
proved. They might begin by a careful 
study of teacher qualifications—not those 
prescribed by an educational association 
that worships at the feet of the gods of 
requirements in education but by a study 
of the teacher’s ability to work co-opera- 
tively with others, his knowledge, and 
his ability to apply teaching materials to 
learning situations that matter. These 
are the real qualifications for good teach- 
ing. Nothing can supplant them, and, al- 
though it is a good thing to require cred- 
its in professional education courses as a 
measure of training, without the real 
qualifications advanced credits and ad- 
vanced degrees are meaningless. 

Although there is continual improve- 
ment, teacher-training institutions cer- 
tainly can do much more than they are 
doing. Particularly is there need for a 
closer relationship between colleges of 
liberal arts and colleges of education in 
universities. Specifically, English teachers 
in liberal arts colleges must not stand 
aloof in relation to teachers in training 
concerned with English education. How 
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dull it is to hear pure teachers of English 
scoff at methods courses! They are for 
content. Good! I am not speaking amiss 
when I suggest that more solid content in 
teachers’ colleges and better methods in 
liberal arts colleges would go a long way 
toward solving the dilemma of the young 
high school teacher of English in the 
making. 

The teacher of English needs to go on 
the offensive for a change. His responsi- 
bility is no mean one. It is one that must 
be made crystal clear to public, educa- 
tional administrator, and college alike. 
“We are the music makers; we are the 
dreamer of dreams”’; and we are the bul- 
wark of education, and we are a vital 
force in United States democracy. We 
must acquire the ability to assimilate 
new resources for teaching and not pas- 
sively sit by while social studies, for ex- 
ample, takes the lead in utilizing our 
contemporary history, events, and insti- 
tutions, while we relegate our efforts to a 
scientific study of language and the pro- 
motion of fiction and poetry. We need to 
join with other departments in promot- 
ing integrated studies based upon worth- 
while experiences for children and youth. 
We must stop the foolish practice of 
calling on all teachers to help us to im- 
press upon all pupils the values of Eng- 
lish by setting aside Good English Week 
in our schools. Their job is not to help 
us. Our job is to help them. In this good 
sense, English supplements the work of 
all teachers. 

But we must never forget that there 
is an area of experience that English 
and English alone can provide. I am now 
speaking about the humanizing effects of 
literature. All too frequently, literature 
is a dull experience for pupils.’ The 


3 The following discussion has been influenced 
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practical everyday sort of English teach- 
ing—speech, oral and written composi- 
tion, grammar and usage, the mechanics 
of style, and the stolid treatment of 
authors—is concerned with the science of 
the teaching of English. 

We must distinguish sharply between 
the teaching of language and the teach- 
ing of literature. Language is susceptive 
to the scientific treatment. Literature is 
not. Too many of us fail to understand 
this fact. The scientific treatment, when 
applied to literature, calls for results that 
can be measured, and so an examination 
system designed to measure reading 
ability, accumulated information, and 
biographical details about lives of au- 
thors is considered the backbone of ap- 
preciation. Absurd! Book reviews, de- 
signed to measure honesty as much as in- 
formation, are usually lifeless, dull, and 
uninteresting—‘“the product of sad- 
hearted and mean-spirited pupils” who 
are subjected to the scientific treatment 
of literature. If literature is not a 
pleasure and a delight, a meeting of 
minds, a philosophical challenge, a 
spiritual force, it is a failure. Literature 
is an art and must be treated as an art. 

Literature in school is considered in 
two ways: books for general reading and 
books for study. I believe that teachers 
of English are making a grave error if 
they do not share pupil time with other 
teachers in the general-reading or out- 
side-reading program. General reading 
must become a condition of school life; 
it must not remain in the category of 
English requirements. Books for study 
should be selected in the light of their 
appeal to pupil emotion and intellectual 
maturity, their cultural heritage, and 
teacher interest. Regardless of the talk 
about the importance of the child, we 
cannot, if we would, divorce the teacher 
from the literature he likes. When we re- 
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strict the teacher by determining in ad- 
vance the content of his courses, especial- 
ly the literature content, we are forbid- 
ding him the use of the imaginative and 
creative qualities essential to full and 
satisfying experiences with children 
through books. 

The teaching of literature means es- 
sentially the induction of pupils into the 
channels of observation, reflection, im- 
agination, and emotion explored by disci- 
plined minds. This induction calls for cre- 
ative treatment. In the wide sense there 
is a spiritual or philosophical quality 
in every worthy selection to be studied. 
There must be a like quality in the treat- 
ment. We, whose privilege it is to intro- 
duce children to the great humanizing 
effects of novels, dramas, biographies, 
and poetry, with all the philosophy of life 
involved in them, should be constant 
students of literature ourselves, striving 
with “some degree of intimacy with crea- 
tive minds.’”’ Our great accomplishment 
should be the ability to speak of books in 
their true spirit to our pupils. If we can 
do this, we need not fear too much the 
effects of the transitory literature in the 
form of sensationalism and comics. 

In order to realize the great possibili- 
ties inherent in literature, we must make 
a distinction between what we commonly 
call “‘reading’’ and what we call “‘litera- 
ture.’’ Reading is information—experi- 
ence as characterized by the almost re- 
ligious fervor with which we are ex- 
horted to teach children to read for exact 
meaning, as if the teacher of English 
were wholly responsible for providing 
that kind of experience. Absurdity, num- 
ber two! Literature is character experi- 
ence. “Its influence upon the pupil is 
subtle and powerful. For many pupils 
literature is the most varied and fruitful 
experience in their entire lives.’”” We 
must then recognize that a program of 


literature narrowly prescribed and given 
the scientific treatment is not destined 
to contribute greatly to intellectual 
growth. 

Pupils have an enormous appetite for 
information. Constantly they are close 
to lurid magazines displayed in their 
favorite drugstore. They are omnivorous 
readers of comics and, as they advance 
toward maturity, read with increasing 
interest the book of the day, the book of 
the week, and the book of the month. 
We teachers are wringing our hands in 
exasperation and frustration because the 
precautions we take against these in- 
sidious forces seem always to be defeated 
by the natural curiosity of youth. 

Sometimes I fear that our overscrupu- 
lous attitude in questions of propriety 
adds to the difficulty of the problem. 
Pupils’ curiosity cannot be effectively 
suppressed. Our responsibility is to make 
sure that “right reason and right think- 
ing” are the signposts that direct our 
pupils on the road to discovery. Such 
hackneyed criticisms as “this is one of 
the most beautiful poems in the English 
language,” “you must read this; it is a 
part of your cultural heritage,” and “this 
is good for the soul’ have yet to be 
proved influential in increasing the ap- 
preciation of literature. Condemnation, 
avoidance, and protest make a weak 
foundation for dynamic teaching. Posi- 
tive measures are necessary if we would 
introduce our student to some of the best 
that has been said and thought in the 
world. Pupils grow by what they feed on. 
We must help them to select a literature 
diet planned by the sanest of voices and 
set by the greatest observers of human 
relationships. The literature accessible is 
abundant. 

“Convention and timidity still hamper 
us in our choices.’’ We follow the pattern 
set by the editors and publishers of text- 
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books and fail to do any exploring and 
pioneering in the contemporary litera- 
ture written for the girls and boys we 
teach. We need a nice balance of the new 
and the old. We must share the new and 
the old with our pupils and make clear 
to them the importance of Browning’s 
maxim: 

Grow old along with me! 

The best is yet to be, 

The last of life for which the first was made; 
Our times are in his hand 

Who saith, a whole I planned. 


Youth shows but half; trust God; see all nor 
be afraid. 


So far I have been speaking about the 
human forces that contribute to the 
growth of the pupil. What about him? He 
is the most important material in educa- 
tion. But we must not coddle him. We 
must challenge him. Our responsibility 
is to help to release his capacity; if we are 
bewildered sometimes, so is he. For him 
we have planned multitudinous curricu- 
lum patterns from the adult point of 
view. We become so enamored of our own 
particular pet theory of organization 
that we forget that the child is the center 
of activity and stand ready to battle 
against all and sundry who attack our 
supposed sacrosanct position. This is 
particularly true of our various organ- 
izations for the teaching of grammar. Our 
confusion of tongues comes from our con- 
fusion of thought. 

An established principle is that teach- 
ing and learning begin with the interest 
of the group. Too frequently we have 
interpreted ‘“‘group”’ as the children only. 
The group is the children on one end of 
the log and Mark Hopkins on the other; 
that is, the group is composed of children 
and teacher. The children have en- 
thusiasm, desire, and limited experience. 
The teacher has knowledge of pupil 
characteristics, social background, un- 


derstanding of individual needs, and the 
social values basic to group conscious- 
ness. He guides them within a framework 
of desirable experiences set up in ad- 
vance, and he takes advantage of “on- 
the-spot planning”’ with them within the 
framework. 

I have yet to meet a child who cannot 
learn something. Yes, I have seen chil- 
dren fail to accomplish what I had hoped 
they would accomplish. I have seen them 
weep bitter tears because they just 
couldn’t understand why the subject of 
an infinitive should be in the objective 
case; and I have observed them thrilled 
on hearing a well-turned phrase written 
by a classmate in a personal essay. I have 
seen them bewildered on a first reading 
of Walt Whitman’s “Out of the Cradle 
Endlessly Rocking’; and I have noted 
their unbounded joy in participating in 
the poetry of a developing double reverse 
from a single wing formation. I have seen 
Hans Kohn write much above their 
heads on race conflict in Volume XIII, 
pages 36-41, of the Encyclopaedia of the 
Social Sciences; and I have seen John R. 
Tunis write deeply into their pulsing 
hearts on race conflict in his excellent 
story, All-American. I have seen enough 
to know that every pupil is a child of 
dignity and that the materials we select 
to bolster his ego and develop his under- 
standing must be within the range of his 
ability to assimilate. 

The NCTE, through its Curriculum 
Commission and the subcommittees of 
the commission, is studying American 
children, youths, and adults in relation 
to their culture and their culture in rela- 
tion to them. This process of interaction 
bids fair to produce worth-while sugges- 
tions for improving the teaching of Eng- 
lish. To put the suggestions into effect 
means that we must strive to understand 
one another within the field of the teach- 
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ing of English. There is no better way to 
summarize my remarks tonight than to 
consider the spirit of self-analysis so ably 
said by Robert Frost in “Two Tramps in 
Mud Time.” Frost found himself 
splitting wood. Two tramps came along 
and wanted the job. Frost considered the 
day and the attitude of the lumberjacks 
and concluded: 

Nothing on either side was said, 

They knew they had but to stay their stay, 

And all their logic would fill my head: 

As if I had no right to play 
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With what was another man’s work for gain. 
My right might be love but theirs was need. 
And where the two exist in twain 

Theirs was the better right—agreed. 


But yield who will to their separation, 
My object in living is to unite 

My avocation with my vocation, 

As my two eyes make one in sight. 
Only where love and need are one, 

And the work is play for mortal stakes, 
Is the deed ever really done 

For heaven and for future’s sakes.4 


4 Used by permission of the publishers, Henry 
Holt and Company. 


A Curriculum in the Language Arts 
Sor Life Today’ 


DORA V. 


I; Is a curious thing that a world which 
often underestimates the value of the 
language arts in the school program 
never fails to recognize the importance of 
communication in the business of living. 
It seems wise, therefore, for those of us 
who would make a curriculum in the lan- 
guage arts to follow the advice of the 
good Dr. Pediwell to look out of the 
window on life. 

In the war years the communication 
front was.equal in importance to the 
battle front, the production front, the 
transportation front, and the home front; 
for there was information to be spread 
abroad; there were ideas to be dissemi- 
nated; there were loyalties to be en- 
gendered. 

When we tried to define what we were 
fighting for, we declared it was to substi- 
tute consent by persuasion for consent 

* This paper was read at the Milwaukee meeting 
of the NCTE on Thanksgiving evening, 1950. 


2 University of Minnesota; director of the Coun- 
cil’s Curriculum Commission. 
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by force; and the arts of persuasion are 
reading, writing, speaking, and listening. 

Then UNESCO, in the preamble to its 
charter, pledged itself to use all known 
mass modes of communication to bring 
about understanding among the peoples 
of the world. Finally, our Educational 
Mission to Japan returned with the sig- 
nificant report that “there is no use talk- 
ing about democracy in Japan until the 
language is simplified so that the people 
can use it.’’ Evidently, those in authority 
today believe that clarity and effective- 
ness of communication are requisites of 
democratic life. 

Shelley expressed in Prometheus Un- 
bound a similar faith in the power of 
speech: 

He gave man speech 
And speech created thought 
Which is the measure of the universe. 

It would be futile to argue whether 
speech came first or thought; the impor- 
tant point is that the two are inseparable; 
and, combined, they are today, unde- 
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niably, more than in any previous cen- 
tury, the measure of the universe. 

That is why a curriculum in the lan- 
guage arts for life today must be an idea- 
centered program. Our business is to stim- 
ulate young people to think and to con- 
sider, to seek evidence and information, 
to probe men’s thoughts and motives as 
means to understanding life, and, finally, 
to test, to order, and to clarify those 
ideas until they take on meaning that is 
the students’ own for adequate presenta- 
tion to others. 

Ideas are rarely expressed in a vacu- 
um. Communication takes place most 
commonly in a situation involving real 
purposes, complex human relations, and 
emotion as well as thought. Almost in- 
variably the presentation calls forth ac- 
tion or reaction on the part of one who 
reads or one who listens. 

The teaching of communication needs 
a new orientation toward which it has 
been moving for many years. Well I re- 
member the table of contents of the high 
school composition text from which I was 
taught: chapter i was “The Word”; 
chapter ii, “The Sentence’’; chapter iii, 
“The Paragraph’’; and chapter iv, “The 
Whole Composition.”” Then followed 
later four chapters on “Narration,” 
“Description,” ‘Exposition,’ and “‘Ar- 
gument” and three called “Unity,” 
““Mass,”’ and “‘Coherence.”’ A final sec- 
tion, proffered as a sort of dessert at the 
close of a heavy meal, was titled ‘Figures 
of Speech’?! The elements of rhetoric 
were at the heart of the program. 

In 1935 The Experience Curriculum 
took a long step forward in substituting 
for these rhetorical divisions aspects of 
speech and writing important in every- 
day life: letter-writing, for example, or 
conversation, telling a personal experi- 
ence, or making a report. Even then, as- 
pects of language rather than ideas were 


at the heart of the program. Schools 
throughout the country henceforth sub- 
stituted two weeks of conversation for 
two weeks of description. They were 
nearer reality to be sure (and the Experi- 
ence Curriculum laid a practical and se- 
cure foundation for significant progress 
in curriculum-making in our field); but 
the program in language for today’s 
world must be idea-centered. 

A high school class in Jacksonville, II- 
linois, has worked out a series of studies 
under the title, “Knowing All Kinds of 
People.” An eighth-grade class in Minne- 
apolis has used biographies to discover 
“What Values Are of Most Worth?” not- 
ing the causes or ideas for which men and 
women have willingly lived or died. Still 
another has found much fun and rich ex- 
perience in examining “Changing Pat- 
terns of Courage from Baldur and Mars 
up through King Arthur and Robin 
Hood to Dr. Schweitzer and Ernie Pyle.” 

In pursuit of problems like these, with 
focus on ideas, young people read litera- 
ture, magazines, and newspapers. They 
converse, interview, and discuss. They 
write letters, reports, and personal ex- 
periences. They listen to one another, to 
speakers in classroom or assembly, and to 
the radio. They learn the skills of com- 
munication in a setting of seeking, shar- 
ing, and expanding ideas. They learn to 
use literature both for personal delight 
and for its revelation of human experi- 
ence as the late Dr. Arthur Christy used 
it in his World Literature, which he sub- 
titled A Study in Human Experiences. 

The question then arises, ‘How shall 
we decide which ideas to put at the heart 
of the program?” There is real danger in | 
such a curriculum of a hit-and-miss selec- 
tion of experiences which fail to present 
life whole. Most careful planning is nec- 
essary both to keep a sane balance in ex- 
periences and to avoid endless repetition 
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from grade to grade. In some school sys- 
tems, unfortunately, children study their 
communities for four consecutive years 
with little variation in the emphasis of 
the units; or perhaps they read the same 
books about certain minority groups in 
the sixth grade of an elementary school 
and in the first year of the junior high 
school. This does not mean that carefully 
planned repetition of units at consider- 
able intervals of time may not be both 
valuable and necessary. 

For example, seventh- or eighth-grade 
pupils may get a great deal from a study 
of family life involving the interrelation- 
ships of children and parents in such 
books as Little Women, The Good Master, 
or Caddie Woodlawn; whereas a senior 
unit on family life and marriage might 
have a totally different emphasis. Take, 
for example, the definition of love in 
Wind, Sand, and Stars: “Love is not two 
pairs of eyes gazing ecstatically into one 
another. Love is two pairs of eyes looking 
steadfastly out on life together.” Cheap 
literature tends to emphasize the first 
idea. Biography, in particular, the sec- 
ond. Most fiction, unfortunately, stops 
at the altar. Think of the reading and dis- 
cussion which could take place around 
such a theme—comparing sentimental 
stories like Temple Bailey’s Silver Slip- 
pers or Grace Hill’s The Tryst with Jane 
Austen’s Pride and Prejudice, André 
Maurois’s Disraeli, or Shakespeare’s 
Macbeth. And what better poem could be 
at the center of such a unit than Words- 
worth’s “She was a phantom of delight/ 
When first she burst upon my sight,” 
eventuating in the lines, “A perfect 
woman, nobly planned/To warn, to com- 
fort, and command.” 

In using the wide variety of material 


3 Antoine de Saint-Exupéry, Wind, Sand, and 
Stars (New York: Reynal & Hitchcock, 1939), 
p. 288. 
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appropriate for such study, young people 
grow in appreciation of the peculiar ap- 
proach to human experience which is 
characteristic of the novel, the biogra- 
phy, the drama, or the poem, and they 
consciously develop the particular skills 
necessary for the reading of each type of 
literature. 

But let us come back to the original 
question of how we shall decide which 
ideas or experiences shall be included in 
the program. The Commission on the 
English Curriculum has sought to keep 
balance in the program by remembering 
that young people have specific needs 
(1) as individual personalities, (2) as 
members of social groups, (3) as citizens, 
and (4) as workers. 

The program in the language arts has 
a special responsibility for the personal 
development of boys and girls. If we do 
not send out from our schools young 
people who have found deeply personal 
satisfaction in reading, in enjoying the 
best in radio and television, and in choos- 
ing wisely from the offerings of screen 
and stage, no one else will. These are 
matters for direct attack through study 
of all these mediums (1) as forms of art 
and as areas of communication, (2) 
through individually directed recrea- 
tional enjoyment, and (3) through as- 
sociative use with all units of study. 

Again, it is important that young 
people in a modern world should leave 
school having found a sense of values 
against which to judge the experiences 
life offers them. Early in the war a Euro- 
pean poet cried out in despair: 

Things fall apart; the center 
cannot hold; 
The best lack all conviction while 


the worst are full of passionate 
intensity.4 
4 William Butler Yeats, “The Second Coming,” 
in Oscar Williams (ed.), The War Poets (New York: 
John Day 1945), p. 301. 
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Through literature, which is the record of 
human thoughts and aspirations, the 
center must be made to hold and passion- 
ate intensity to achieve a worthy object. 

In today’s world, poise and judgment 
belong to men whose perspective is based 
on discerning acquaintance with the past. 
It is the province of literature to give 
young people some understanding of how 
the present has evolved from the past, al- 
ways with a view to fixing sights for 
charting the future. 

Skills in reading, writing, speaking, 
and listening were never so important as 
they are today. The degree of literacy 
necessary to participate effectively in 
modern life increases with the years. The 
extent of effectiveness with which each 
pupil can face his task in life will depend 
in large measure upon the level of skill in 
the communicative arts with which the 
school is able to equip him. 

It is peculiarly true of our world that 
no man lives to himself alone. Each is a 
member of social groups who serve or vie 
with one another in innumerable ways. 
Our democracy began with all men as 
neighbors in a small community like the 
restored Williamsburg—with the wig- 
maker, the blacksmith, the silversmith, 
and the shoemaker but two blocks re- 
moved from the governor’s palace, their 
shops open that all who passed might see 
the processes going on inside. Today the 
state of Massachusetts alone produces 
more goods than did the entire English- 
speaking world in the year 1800. In- 
evitable cleavages have come between 
those who create, those who buy, and 
those who sell. These are reflected in our 
social relationships, and they inevitably 
affect our vaunted faith in the dignity of 
the individual. Mutual understanding 
among social, religious, and ethnic groups 
in this country must be maintained. The 


recent study of Elmtown’s Youth, which 
is worthy of note by every teacher in 
America, shows clearly how these lines of 
demarcation enter into the life of the 
public schools. Literature, which is the 
record of human conflict as well as of hu- 
man aspiration, reveals these differences 
and can stimulate thought and feeling in 
relationship to them. Social reform goes 
deeper than attitudes, it is true, and 
other agencies than the school must be 
involved in the struggle; but the raising 
of questions, the accumulating of evi- 
dence, and the building of attitudes 
which can come through the program in 
language arts are a first step in the solu- 
tion of the problem. 

There is time to discuss only two as- 
pects of the contribution of English to 
the preparation of citizens. One is 
through the teaching of American and 
world literature; the other through em- 
phasis upon the language processes of 
democracy. What happens to American 
literature in an idea-centered program? 
In the first place, practices in use all over 
the country in the teaching of American 
literature suggest that the day of the his- 
tory of literature in high school is passing 
rapidly. American literature courses are 
centering upon many ideas and experi- 
ences illustrative of America’s past and 
present and significant for America’s fu- 
ture. Four of these seem to predominate: 
(1) perspective on our tradition of lib- 
erty, with a reinterpretation of its condi- 
tions in each succeeding period of our 
national life; (2) recognition of the 
peoples who make up America that we 
may substitute for the old concept of the 
melting pot the new one of the mosaic; 
(3) appreciation of the various sections of 
the United States and of their contribu- 
tion to our total culture; and (4) con- 
sideration through literature and general 
reading of the extent to which life in our 


Bre 
i 


A CURRICULUM IN THE LANGUAGE ARTS 83 


country exemplifies the principles we 
profess. 

There will. be additional literature 
which does not fall under any of these 
headings; for example, prose and poetry 
revealing the part played by nature in 
American life and philosophy. Many 
other authors and their works will find a 
place in a variety of units taught in other 
than American literature courses. For ex- 
ample, a teacher wishing to demonstrate 
the importance of teaching literature by 
periods in order to illustrate how social 
background affects writing used Philip 
Freneau as representative of the Revolu- 
tionary period in American literature. 
At the close of the hour one boy groaned 
as he remarked, “Didn’t that guy ever 
write about anything except death?’’ 
The experience presented was a timeless 
and a universal one unrelated to any par- 
ticular period in the history of man. 
Tenth-grade pupils are frequently much 
interested in the subject of death. Would 
it not be better to make the idea rather 
than the literary period the focus of at- 
tention and to relate Freneau’s lines 
about death to Tennyson’s “Crossing the 
Bar,” to Browning’s “Prospice,’”’ to 
Bryant’s “Thanatopsis,”’ to John G. 
Neihardt’s “Let Me Live Out My 
Years,” or to Stevenson’s “Aes Triplex”? 

As the world grows smaller physically, 
it grows larger for the individual, the ex- 
tent of it with which he has personal rela- 
tionship expanding enormously. The 
tempo of life increases for him, with the 
breadth and depth of his problems of a 
global character. Citizenship today is a 
world as well as a national matter. Lit- 


erature revealing the American scene is‘ 


not enough. Our offering should be world 
wide in scope, bringing understanding of 
peoples and lands in distant parts. Three 
years ago a young man suffering from a 
disease he believed would cripple him 


permanently looked about for a means of 
preparing himself to contribute to a 
third world conflict. “I will learn the lan- 
guage of Tibet,”’ he said, “‘for it is known 
to only seven people in the United 
States.” Recent developments have 
proved the wisdom of his choice. It is in- 
teresting to note that one of the half- 
dozen most distinguished books for chil- 
dren written last year was Daughter of the 
Mountains by Louise Rankin. At its 
heart is childhood’s universal love of a 
dog, but its background of the nature 
and customs of Tibet opens a new world 
to American children. 

Books, written in English, with foreign 
settings can be brought to bear upon uni- 
versal themes. It is possible by looking 
through almost any text in world litera- 
ture to match Untermeyer’s “Caliban of 
the Coal Mines” with a poem similar in 
theme in the literature of every nation. 

Kaulfers in his volume on Foreign Len- 
guages and Cultures in American Educa- 
tion makes a well-substantiated plea for 
the use of foreign literature in translation 
to bring about understanding among the 
peoples of the world. Again, at the ele- 
mentary and high school level books 
written in and about universal human ex- 
perience in many parts of the world seem 
to meet a more profound need when 
grouped by idea or by type than in 
chronologically arranged programs in 
world literature. 

All over the country curriculum-mak- 
ers are asking the question, ‘““Whatare the 
language processes of democracy and 
how can American young people become 
proficient in them?” The first is a sense of 
personal integrity and responsibility for 
the ideas to which one gives expression. 
Another is ability to participate in group 
discussion, to recognize differences of 
opinion, and to back up statements with 
evidence so that each individual may 
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contribute to the thinking of the group, 
and out of the meeting of many minds 
may come a more carefully considered 
idea than any one person would be ca- 
pable of alone. 

A third process of importance is criti- 
cal reading and listening. It is well for 
us to consider the import of Justice 
Holmes’s declaration made many years 
ago: “I believe that the ultimate good is 
better reached by free trade in ideas— 
that the best test of truth is the power of 
the thought to get itself accepted in the 
competition of the market.’’> For that 
competition the program in the language 
arts must prepare American youth. Our 
age is characterized by conscious use of 
the power of print and the spoken word 
to sell goods and ideas. David Russell in 
his recent volume, Children Learn To 
Read, summarizes in a few cogent para- 
graphs how the “pipelines of thought to 
the minds of the nation are being con- 
tracted and squeezed.’’® We must make 
boys and girls aware that the magazine, 
the newspaper, and the radio or televi- 
sion hour exist to give expression to 
someone’s point of view. They must learn 
to ask whose point of view and to ex- 
amine critically the evidence presented. 
Dr. Altick in his helpful little book 
Preface to Critical Reading sets up as the 
highest social function of the teacher “‘to 
provide our democratic society with citi- 
zens who will use their dispassionate in- 
telligence in weighing and acting upon 
the appeals which are directed at them 
from every source of social and political 
pressure,’”’ because in our day, he adds, 
“the use and misuse and abuse of words 


5’ Max Lerner, The Mind and Faith of Justice 
Holmes: His Speeches, Essays, Letters, and Judicial 
Opinions (New York: Garden City-Halcyon House, 
1943), P. 312. 


6 David H. Russell, Children Learn To Read 
(Boston: Ginn & Co., 1949), p. 12. 


determine how people make up their 
minds, and hence in a very real sense, are 
constantly shaping our destiny.’’? 

To send out young people to use wisely 
the mass modes of communication is 
therefore one of the chief obligations of 
the schools. 

Little can be said here about com- 
munication as preparation for vocational 
success. Suffice it to note that in every 
major study which has been made by 
business or educational groups as to 
what kind of training best prepares for 
success in a given vocation, employers 
have put first ability to use the English 
language, to meet people with ease and 
courtesy, and to explain simply and 
clearly what needs to be understood. __ 

More questions have been directed to 
the Commission concerning its attitude 
toward grammar than concerning any 
other problem. The matter is much more 
significant than the mere value of gram- 
mar itself, because the inordinate amount 
of time spent on the classification of 
forms and on drills in so-called “correct 
usage” in this country even today pre- 
cludes the possibility of developing an 
idea-centered curriculum. 

Again, the Commission believes that 
whatever grammar is taught should be 
presented in direct relation to the pupil’s 
own effort to express his ideas; that the 
old logically organized grammar of clas- 
sifications should give way before a care- 
fully directed study of language in use as 
a social instrument in the world today. 
Such study demands methods of observ- 
ing language in use to determine (1) 
what usage is currently acceptable, (2) 
what levels of language are appropriate 
for ditferent social situations, (3) what 
elements of English construction cause 
trouble for writers and speakers today, 


7Richard D. Altick, Preface to Critical Reading 
(New York: Henry Holt & Co., 1946), p. vii. 
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and (4) what evidences of linguistic 
change or stability in connection with 
these constructions should influence the 
kind of attention given to them in school. 
Such emphasis upon observation of the 
English language as it operates in the 
world today should tend to eliminate 
concern for those elements of Latin gram- 
mar which for years have been presented 
as if they were characteristic of English. 

Finally, a program in the language 
arts for life today must recognize indi- 
vidual differences. Dean Harold Ben- 
jamin in his Inglis Lecture at Harvard 
a year ago made a stirring plea for the 
cultivation of idiosyncracy as the basis of 
success in democracy. We need uniform- 
ity for safety, he reminds us, but we need 
deviation for progress. It is strange how 
we English teachers yearn for a homo- 
geneous group when it is range in differ- 
ences which gives vitality to communica- 
tion. Dean Benjamin describes our edu- 
cational efforts as too frequently “a 
process of weary shoveling to fill the val- 
leys and steady erosion to remove the 
mountains of human capacity.”*® We are 

8 Harold Benjamin, The Cultivation of Idiosyn- 
crasy (Cambridge: Harvard University Press, 1949), 
9. 


pedagogical plainsmen, he says, when we 
might be educational mountaineers. An 
idea-centered curriculum gives us in- 
creased opportunity to care for those who 
are at the top and those who hover near 
the foot; for it is not the material to be 
used, or the ground to be covered which 
is common to everybody, or the level of 
achievement to be attained; it is the 
ideas, the processes, and the goals to- 
ward which all press in common. 

It takes courage to envision and to 
plan such a program; but this is no time 
for hesitancy and indecision. We are 
writing a new chapter in the journey into 
teaching the language arts just as Donald 
Peattie wrote his Journey into America. 
He ends his, you remember, at the White 
House. Looking back over the study of 
our national life, he proclaims its mes- 
sage to the future: “Though the course 
must be dangerous it is more dangerous 
still to hug the past like a worn shore full 
of well-known reefs. It is more dangerous 
to be small than to be great. It is safer to 
dare; it is richer to be open-handed; it is 
wiser to believe than to doubt.’ 


* Donald Culross Peattie, Journey into America 
(Boston: Houghton Mifflin Co., 1943), p. 274. 


Dol! 


A teacher who had the good sense 
To curb her remarks, and condense, 
Had her pupils explore 
Through projects galore, 
Her lessons were rated, “Immense!” 


SaMuEL J. TILDEN HicH ScHOooL 


New York City 


SARAH THORWALD STIEGLITZ 
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The Teacher of English in the Modern World’ 


MAX J. HERZBERG’ 


Ler me express by contrast what our to the sounds of nature than to human 


modern world expects of us. I’ll make 
only three generalizations. 

In the first place, we have always been 
expected to give adequate training in ex- 
pression. Today we must do so under 
greatly altered conditions, both good and 
bad. For we have today a vastly changed 
human situation all over the world, mul- 
tifarious technological innovations, rap- 
idly altering or disappearing cultural tra- 
ditions, a new attitude toward language 
and especially English as spoken in the 
United States, and, finally, tremendous 
differences in the work-leisure situation 
of our population. 

I hold that the total effect of these al- 
tered conditions is that people must be 
more expressive, since mere change in it- 
self, even if it does nothing else, produces 
more conversation, more explanations, 
more discussion, probably more writing 
and more listening. 

Contrast the farmer of today with the 
farmer of a century ago. The older man 
probably lived at some distance from his 
neighbors and communicated with them 
occasionally when he leaned over his 
fence or went to town, or when he at- 
tended a church or a town meeting, a 
festival or a funeral. He had a small li- 
brary of well-thumbed books and maga- 
zines, received occasional letters, prob- 
ably spoke sparingly, listened more often 

* An address delivered at the Milwaukee meeting 
of the NCTE on Thanksgiving evening, 1950. 

2 Book editor of Newark Evening and Sunday 
News; editor of numerous anthologies; principal of 


Weequahic High School, Newark; NCTE Director 
of Publications. 


voices. 

Today’s farmer is not likely to be that 
way, even in remote communities. The 
farmer today is in constant communica- 
tion back and forth with the world. He 
receives many letters, government docu- 
ments, newspapers, general magazines, 
and periodicals intended just for agricul- 
tural workers. His car carries him quickly 
to all parts of his community, with fre- 
quent trips to Florida or vice versa to 
Maine. He probably has a telephone; he 
listens to the radio and depends voca- 
tionally on early-morning broadcasts to 
provide him with data on market condi- 
tions and prices and with weather predic- 


tions. He is likely to be a graduate of an 


agricultural college, and he writes, reads, 
speaks, and listens efficiently because it 
is his business to do so. Similarly, crafts- 
men of almost every kind are inevitably 
more expressive; they are under more 
stringent technological demands. 

The cultural and technological changes 
I have in mind apply equally to other 
groups in our American society, but that 
fact will be obvious in connection with 
my second generalization; namely, that 
the modern world expects us to give 
young people a due understanding of 
those new mediums of communication in 
which words are to a greater or a less 
extent involved. 

The use of these mediums is for most 
part related to the vastly increased lei- 
sure created by our immense industrial 
productivity. This new leisure has in it- 
self some odd psychological aspects. It 
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would seem, on perhaps casual inspec- 
tion, that our pursuit of leisure is de- 
stroying our sense of leisure. We have a 
gnawing anxiety to be amused; we worry 
about filling up our time with games and 
sports; we hasten toward pleasure with a 
sense of urgency. In curious contrast is 
the frequently nonchalant attitude many 
people today take toward the pursuits by 
which they make their living. They loaf 
on the job, try to shorten the time spent 
at work, and then pour all their energy 
into leisure activities supposed to com- 
pensate for the hard and wearisome toil 
spent in making a living. Note the solem- 
nity and heat with which batting aver- 
ages, golf scores, racing odds, and canasta 
strategy are discussed. Everyone today 
seems to take the frivolous so seriously 
that perhaps we are bound to view the 
serious matters of our daily tasks more 
frivolously. 

Sir Lala Sukuna, Fiji Island chief and 
British delegate to the UN, recently 
showed rather quaintly how widespread 
this tendency is. Reporting to the Gen- 
eral Assembly’s Trusteeship Committee, 
he noted that the islanders too have a 
strong tendency to play and added: “‘In- 
deed, I have noticed that they tend to 
work only in their spare time.” 

At any rate, we are apparently ex- 
pected as English teachers to take a hand 
in the establishment of sound criteria for 
the movies, radio, television, perhaps the 
comics and picture magazines as well, at 
least to the extent that a text accom- 
panies the illustrations. Some of these 
are what Harold Anderson calls “‘picture- 
language mediums.”’ English curriculums 
are now frankly accepting most of these 
as material for the English classroom. 
There seems to be no question in fact 
that anything in the world today is a fit 
subject for the essays, stories, plays, and 
poems we read and for the various kinds 


of reading, writing, speaking, and listen- 
ing in which we provide training. 

As for pictures, I don’t know how 
many of you regard Life, Look, and simi- 
lar periodicals as obnoxious, how many 
of you religiously avoid looking at the 
pictures which are now to be found on 
the pages of even our staidest news- 
papers, but I ran across recently an 
amusing paradox in this field. Early last 
summer Life ran some beautiful photo- 
graphs of the Lake country, accompany- 
ing them with several poems by Words- 
worth. But soon a reader wrote in and 
expressed the view that Wordsworth 
must as a consequence be turning over in 
his grave and quoted this sonnet which 
the Lake poet wrote: 


Discourse was deemed Man’s noblest attribute 
And written words the glory of his hand! 

Then followed Printing with enlarged command 
For thought—dominion vast and absolute 

For spreading truth, and making love expand. 
Now prose and verse sunk into disrepute 

Must lacquey a dumb Art that best can suit 
The taste of this once-intellectual Land. 


A backward movement surely have we here, 
From manhood—back to childhood ; for theage— 
Back towards caverned life’s first rude career. 
Avaunt this vile abuse of pictured page. 

Must eyes be all in all, the tongue and ear 
Nothing? Heaven keep us from a lower age. 


However, I doubt that Wordsworth’s 
reaction would be too severe. After all, 
he also vehemently denounced the intro- 
duction of railroads into England but 
meanwhile bought a nice block of stock 
in a railroad company. 

In the case of the comics, we all know 
that some are horrible and harmful be- 
yond description. But our condemnation 
need not be universal. Good educational 
use is now being made of comic-strip 
techniques. Long ago Gilbert Seldes in- 
sisted that some comics showed great 
artistic talent; and one critic recently 
commended the text that accompanied 
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the late George Herriman’s highly meta- 
physical “Krazy Kat” cartoons. He said 
that this “Krazy Kat’ text reminded 
him sometimes of James Joyce’s Finne- 
gans Wake. Is that bad? 

My final suggestion is concerned with 
the second of the two most commonly 
discussed problems of English teaching. 
Grammar is, unfortunately, the first. 
Reading is the second. 

The world doesn’t really know what it 
wants of us so far as reading is concerned. 
English teachers, on the other hand, are 
seriously alarmed about reading. Some of 
them identify reading with English in the 
way in which Euclid makes one triangle 
exactly equal in all respects to another 
triangle. As reading seems to grow worse, 
they feel the whole earth slipping from 
beneath their feet. For everybody in this 
discouraged group I’d like to bring a 
message of hope in my third generaliza- 
tion. I’ll phrase this as follows: The 
world expects us to realize that there is 


actually more reading of every sort going 


on today than ever before. It further ex- 
pects us to evangelize a gospel to our 
young people. We must tell them they 
just can’t avoid reading, and they had 
better learn to do it well. 

For it isn’t true that people today are 
no longer letter-minded, even though 
there is great gloom as to this point in 
the minds of many book-lovers, and even 


though the June issue of Cosmopolitan 


had on its cover this slogan: ‘“The Maga- 
zine for People Who Can Read.’’ One 
hopes there are more than those who read 
the Cosmopolitan. 

People haven’t by any means stopped 
reading. In book publishing the last year 
of record is 1947, when more than 400,- 
000,000 trade books were sold. Last year 
10,892 titles appeared; this year will 


- probably see as many. In October the 


Retail Bookseller \isted 711 books as 


being published that month, aside from 
reprints. Six of the quarter-book pub- 
lishers expect to sell 200,000,000 of their 
publications in 1950; and people don’t 
buy quarter-books just to place them on 
their parlor tables, as a subtle means of 
impressing neighbors with their literacy. 
They buy them to read them, as anyone 
can observe on dull train trips or even 
duller plane flights. Three hundred 
thousand copies of Rouse’s translation of 
the Odyssey as reprinted in a quarter- 
book were sold on newsstands alone. 
Add to these figures the newspapers 
that are avidly consumed by Americans. 
The combined daily circulation of our 
newspapers is now 52,000,000. These 
dailies used 336,759 tons of newsprint in 
July, 1950, as against 313,118 tons in 
July, 1949. Include also the magazines, 
whose weekly and monthly issues circu- 
late in the hundreds of millions annually. 
Many issues of these magazines equal in 
word-count an ordinary book; in maga- 
zine offices an issue is frequently called 
“the book.’”’ Then think of the innumer- 
able other occasions when we read—di- 
rections, letters, car posters, billboards, 
circulars, income-tax reports, bills, not to 
mention thermometers and speedome- 
ters. Perhaps we ought to include as 
reading matter even the millions of text- 
books consumed each year. You will re- 
call the obituaries that were written on 
the phonograph when radio came in. 
Recordings were dead; phonograph com- 
panies prepared to go into bankruptcy. 
But in most extraordinary fashion radio 
did not kill recordings; it vastly ex- 
panded the demand for them. Today 
firms that manufacture them are among 
the most prosperous in the country. I see 
no reason to believe that radio and tele- 
vision may not do the same for reading. 
Let us grasp the nettle, seize it boldy. We 
shall be beaten only if we refuse to fight. 
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For actually people read so much more 
than we are aware of, there are so many 
hidden facts in their reading activities, 
that perhaps what we need is a “Kinsey 
Report on the Reading Habits of the 
American Male and Female.” 

We have in fact an infallible formula 
to give our young people: Literacy is an 
indispensability in our contemporary cul- 
ture. We can therefore be more cheerful 
in our daily goings to and fro in English. 
Even more potent thar remedial reading 
procedures is the tough, indisputable fact 
that everyone today must read; and 
what people read by sheer necessity they 
read with efficiency or else take the often 
serious consequences. If we provide a 
reason for reading, people will read. 

It is at this point that English teachers 
enter the stage as evangelists. We must 
be as fervid about reading as if reading 
had suddenly been discovered yesterday: 
reading, the greatest, the most useful, the 
most enjoyable, the most necessary, the 
most miraculous, the most marvelous, 
the most astounding, the most rewarding 
of all the communication arts. Radio? 
The movies? Television? They’re all 
right of course, but nothing compared to 
reading! 

Tell your young people about Judge 
Medina, whom the eleven Communists 
and their lawyers did their best to drive 
crazy. During the long-drawn-out trials 
how did he obtain relaxation? On week 
ends he read a biography of Dickens. 
Whenever the author mentioned a novel 
by Dickens, he set the biography aside to 
read or reread that novel. Then he re- 
turned to the biography until another 
novel was mentioned, and he read that, 
and so on until he had finished the biog- 
raphy, Dickens, and the trial. Any man 
who can read in such fashion has intesti- 
nal fortitude enough to lick 111 Com- 
munists and all their lawyers combined. 


Could movies or TV have helped Judge 
Medina as much? I doubt it. 

I’d like to mention ten infallible rules 
for improving reading: 

1. Encourage students and parents to 
have books in their homes. Encourage 
students to buy or acquire books of their 
own. If you get the opportunity to do so, 
tell P.T.A. members to give books for 
birthdays and Christmas. Let’s fool the 
experts with their pathological complex 
about “reading readiness.”’ Children can 
start being ready at two. 

2. Stimulate or create an interest to 
which reading can contribute, making 
reading a means iather than an end. No 
book is dull or useless if a person likes or 
wants it, but we don’t all have to like the 
same book. 

3. Don’t depend on mechanics or opti- 
cal instruments to solve your reading 
problems. Dr. Johnson and Lafcadio 
Hearn were partially blind, and both 
were great readers; Helen Keller has read 
a library of books. Create desire. 

4. Don’t regard books as the sole me- 
dium of reading. Newspapers, cooking 
recipes, and knitting directions are read- 
ing too. 

5. Make reading a pleasure. Reading 
skill is slowed down by tenseness. 

6. Show that reading is, on the other 
hand, indispensable. 


7- Don’t rate reading rate as too sig- 


nificant. 

8. Remember that it’s the business of 
all teachers in all subjects to teach read- 
ing, but don’t expect many of them to do 
so, and you won’t be disappointed. 

g. As you walk through the corridors, 
occasionally carry a copy of a current 
best seller, just to show that you think 
we may still be creating classics today. 

10. In general, keep in mind an axiom 
that covers everything: Your enthusiasm 
for books can be infectious. 


; 


go 


If we do these things, whether the 
world expects them of us or not, we shall 
at any rate greatly help our young people 
to get on in the world. 

I have no apprehension whatsoever as 
to the ability and the adjustability of 
English teachers, even in the tumultuous 
and dangerous confusion of the world to- 
day. I talk to many teachers in other sub- 
ject fields, and almost invariably I find 
that they admire and envy the alertness, 
the up-to-dateness, the sensitivity of 
English teachers, particularly as they are 
represented in our National Council and 
in what may be sincerely described as the 
three best trade journals for teachers in 
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the United States—the English Journal, 
College English, and Elementary English, 
so ably edited by Wilbur Hatfield and 
John De Boer. Because we teach litera- 
ture and expression we are bound to be in 
intimate contact with the vital concerns 
of our times. Ours is a great mission, and 
we are carrying it out intelligently, en- 
thusiastically, and effectively, in a world 
in which people are more expressive than 
ever, in which they are learning the use— 
we hope the right use—of several new 
communication mediums, and in which a 
love of reading is still the greatest good 
we can bestow on young people. 


What Can an American Belheve2 


JOHN R. 


Wir can an American believe today? 
If, as Bernard De Voto recently said, 
Americans have never seen yesterday 
win over tomorrow, then the answer is 
easy. We can believe in the future; that 
is, we can believe in our children. 

And if we believe in our children, then 
our duty as teachers, librarians, and writ- 
ers is obvious. We must give them our 
best. Because I believe you teachers are 
the most important members of our so- 
ciety today and because I believe that 
teachers of languages are the most impor- 
tant members of your profession, I have 
come a long way to be with you this 
afternoon. For surely the ability to ex- 
press one’s self in simple, direct English 
is one of the greatest tools any child can 
take away, from school—and, in turn, 
one of the hardest to teach. 

* An address delivered at the NCTE Milwaukee 
meeting on November 25, 1950. 

2 Author of The Iron Duke, The Duke Decides, etc. 


TUNIS? 


I suppose that, in general, the main 
problem we both face in dealing with 
children is plain. It is the problem of 
communication—the kid expressing his 
thoughts to you; you, in turn, expressing 
your thoughts to him, or her. How to get 
your message across to the youngster, 
how to hold his attention long enough in 
this feverish age that he will grasp what 
you have to say? 

For instance, I may attempt to say 
something to this boy, your pupil, and 
before many months the letters come. 
Instantly I discover I haven’t made my 
meaning clear; I have failed in the prob- 
lem of communication. Or possibly some 
of you have had the experience I had 
recently. The neighbor’s boy, aged elev- 
en, told me he didn’t understand the 
Salute to the Flag. I asked him to repeat 
the Salute; and this is what he said: 
“T led the pigeons to the flag.” 

The point is, we wrote it all down, we 
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wrote it directly ; yet it conveyed nothing 
to this boy. The word “allegiance” he did- 
n’t know. No one in his school had ever 
taken the trouble to explain what was 
behind the Salute to the Flag; what it 
really meant. Or, perhaps they had, per- 
haps it was during the start of school, 
perhaps it was during that distant week 
in September when the Dodgers and 
Phils were fighting for the pennant, and 
his thoughts were far away. Perhaps. 
Anyhow, someone failed in this difficult 
problem of communications. Are there, 
I wonder, any youngsters like this boy 
in your own room? 

I’d like to illustrate the point further 
by reading you two letters that have 
come in lately. I get a good many letters 
from the kids in school every year—fresh 
and spontaneous ones and then again the 
inspired letters, when the teacher has 
ordered everyone in the room to write to 
his or her favorite author. (Then, of 
course, there are the ones in which I’m 
asked to settle a bet as to whether or not 
the man was really out.) 

Now I’ve picked these two letters be- 
cause they are so different. The first is 
from a boy in St. Paul, Minnesota: 


Dear Mr. T. 

I have read many of your books and think 
you have done an excellent job attacking the 
cheap sports serial. I like your style. It is so 
different from other authors. Your confusion 
are wonderful, you make them so realistic. 
You seem to have lived the life of your char- 
acter. You know just how he feel. 

In my opinion you have done more toward 
stopping the cheap serials progress than any 
other person. If you are not too busy I would 
appreciate it if you would write me. 


This letter contains just about every 
possible fault. It is poorly written, in- 
coherent, pretentious, and, worst of all, 
it is partly the product of an adult mind 
—or at least of adult thoughts the boy 
has heard expressed. Or else some adult 


suggested what he should say, and the 
boy has gone home with no very clear 
idea and has written this confused and 
illiterate masterpiece. 

Suppose he had been left to himself. 
Suppose he merely said: “Dear Mr. 
T. You books are swell. I like them. 
James Smith.”’ Or: “I don’t like them. 
They stink.” At least that would have 
said something. It would have been an 
expression of his feelings, for perhaps he 
has read something I’ve written, pos- 
sibly he liked it. But no, he isn’t him- 
self, he isn’t a thinking human being. 
How hard it is for us to think, all of us, 
young and old! 

Many times you must have asked 
yourself the question What is the pur- 
pose of education? Surely there have 
been a million definitions; but the best, 
the shortest, and the most cogent I ever 
heard was Mr. Hutchins’ line: “The pur- 
pose of education is to teach people to 
think. To think correctly if possible, but 
anyway to think for themselves.”’ And 
unless we do, unless we teachers and 
writers and librarians help people learn 
to think, we are all participating in a gi- 
gantic fraud, and there is no health in us. 

Yes, the purpose of education is to 
teach people to think. Recently Mr. Gor- 
don Gray, formerly in Washington in the 
Department of Defense, was made presi- 
dent of the University of North Carolina. 
In his inaugural address he came up with 
the current cliché: “The duty of educa- 
tion is to fight communism.”’ No, Mr. 
Gray, no; the duty of education is noth- 
ing of the sort. The duty of education is 
to educate. 

To train children to think is the duty 
of education. Ask yourself how many in- 
dependent thinkers you are creating. 
School banners and teams, songs and 
cups and prizes—these are the products 
and the fruits of unthinking minds. They 
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tend toward conformity, the curse of our 
nation, toward making every child like 
every other child. But we know, those of 
us who love kids, that every child is dif- 
ferent from every other chiid. How hor- 
rible, how revolting, is a crowd of chil- 
dren in the mass; how wonderful, how 
pathetic, how lovable is each individual! 

There are two phrases which I wish 
could be on the lips of every teacher. 
The first is “I don’t know.” Perhaps you 
remember the story of the late Stephen 
Leacock, who sat next to an eminent 
philologist at dinner one night. The next 
day he said to a friend. 

Professor X is a great scholar. 

Ts he? 

Yes. I asked him last night at dinner whether 
he thought the Indian word “snabe’’ had the 
same root as the German word “knabe.”’ 

Oh. What did he say? 

He said he didn’t know. 

This is the first phrase: “I don’t 
know.” The second is “Find out for your- 
self.’ I wish a teacher could be judged 
by his or her ability to impart to a pupil 
the desire to learn, the desire to find out 
for himself. 

How do you write a letter to Mr. 
Tunis, and what should you say? I don’t 
don’t know. Find out for yourself. You 
go and write the letter. How much easier 
it is to tell the boy that Mr. T. has writ- 
ten sports novels and done a great deal 
to attack the cheap sports serial. And 
his style—be sure to mention his style, 
writers always like to have you say some- 
thing about that. 

Now Id like to read you another let- 
ter, written, curiously enough, by a girl 
who lives in Milwaukee, Wisconsin. It’s 
a long letter and I’ll just quote a part 
of it: 

I have a bulletin board in my room with 
my favorite people’s pictures on it. I have 
Pauline Betz, Ronald Reagan, Rachmaninoff, 
and my favorite author, John R. Tunis. May- 


be you aren’t as good a tennis player as Miss 
Betz, maybe you aren’t as handsome as Ronald 
Reagan, and maybe you cannot play ‘he piano 
as well as Rachmaninoff. What does it matter? 
You’re good looking enough, you play tennis the 
best you can, and you probably like music, and 
to top it all you’re the best author in the world. 


This letter is full of spelling mistakes 
and almost as ungrammatical as the 
first. But it is written from the heart. It 
says what the writer feels. It gets its 
message across, simply, directly. What is 
that message? “Mr. Tunis, I love you.” 
Of course, this is a love letter. To be sure, 
her affection won’t last long, next year 
or next month she will love someone 
else. But now she loves me, and that’s 
something. 

That girl delivered her message. She 
solved the problem of communication as 
only youngsters can. Kids are so surpris- 
ing, as you know. “George,” said a li- 
brarian friend of mine recently to a boy 
in school, “why are you reading that 
book by Mr. Tunis? You read it last 
spring.” 

“Yes,”’ said George, thinking a min 
ute. “Yes, I did, but I was only nine 
then, I don’t think I was old enough to 
appreciate it.” 

I’ve just returned from three months 
in Europe, during which I hired a car and 
drove 4,500 kilometers through France. 
Riding across that delightful and delec- 
table countryside, I came here and there 
upon little stone monuments by the edge 
of the road, granite shafts on the bleak 
mountainsides, crosses along the river 
banks, stone shafts on the outskirts of 
the town. I stopped and got out to see 
what they were. These monuments were 
memorials to friends and neighbors, to 
men and women known and loved who 
had died in the Resistance, who had given 
their lives for freedom. I copied some of 
the inscriptions. 
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Here were killed by the Hitleriens at the 
age of 20 years.... 

To the memory of our comrade, J. Loustalot, 
carpenter, who was tortured, shot and hung 
from this tree by the S.S. 

To the children of Vendome who died for 
the liberation of our city. 

Ici est mort en brave (“Here died like a brave 
mag’. 


On the lakeside road at Annecy under 
an overhanging cliff there was a broken 
pillar with a tablet: 

To the memory of Francis Raymond, baker 
of Annecy, martyrized to death and then sub- 
merged in this lake by the militia of Vichy. 

And the most wonderful stone of all, 
the one that hits you in the face alongside 
the Route de la Libération between 
Chartres and Paris, and the stone which 
is merely a block of granite with a fist 
sticking from the rock, clasping a broken 
sword: “To Jean Moulin, organizer of 
the Resistance, Hero and Martyr.” 

That’s all you need to know. The 
name; the fight, which was unfinished, 
which is never finished, which never will 
be finished—the fight for freedom. 

If you cross the river Cher at the little 
town of La Haye Descartes in the Eure 
et Loir, you find yourself on a small 
wooden bridge just wide enough for a 
car, supported on two ancient stone 
arches. This bridge was bombed out 
three times during the war, and the cost 
was high in human lives. At the far end 
of the bridge is a simple white shaft with 


the names of those who were caught and 
killed the last time, and underneath 
these words: 


Ils ont gardé la libre espérance (“They have 
kept hope free; they kept hope alive’’). 


Surely, that is our duty today, those 
of us who are fortunate enough to be 
teachers and writers, and surely no 
teachers have greater responsibility than 
you. 

Les jeunes sont vite oublieux, certes, mais ceux 
qui ont su gagner leur enthousiasme restent in- 
destructiblement presént dans leur caur et leur 
mémoire (“The young forget quickly, true, 
but those who know how to capture their 
enthusiasm remain forever present in their 
hearts and their memories’’). 


These words were written by Jacques 
Decour, a professor in a lycée at Lyon 
who was a leader in the Resistance, was 
caught, tortured, and shot by the Ger- 
mans in 1943. It is not given to many 
teachers to help and encourage and espe- 


cially to keep hope alive to the end in 
their pupils as it was to this man. For 
when they stood him against the firing 
squad, a boy of sixteen stood beside him, 
tearful: 


“Will hurt, will it hurt?” 
son,”’ said the teacher, “‘it won’t hurt.’ 


The first sentence of the charter of 
UNESCO reads: “Wars are made in the 
minds of men.”” Who will change their 
minds if we don’t—we teachers and 
writers? 


Philanthropic giving in the United States in the last twenty years 
rose from $1,200,000,000 in 1929 to $4,000,000,000 in 1949. Very low 
income groups gave more than 60 per cent of the total. 
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A Classroom Designed for English 


GERALD BOICOURT’ 


Te drawing reproduced here shows 
an English classroom designed as a 
“functional”’ aid to some of the activities 
that modern English teachers are includ- 
ing in their classwork. In addition, the 
room is planned to provide for multiple- 
purpose working areas, flexibility in seat- 
ing arrangements, and increased use of 
wall areas. 

Any number of the activities described 
below might be conducted at the same 
time. They are outlined here to indicate 
some of the things that classroom teach- 
ers are doing and to suggest some of the 
facilities that are needed in order to do 
them better or more economically. The 
features discussed here are obviously not 
ideal; some are, perhaps, impractical. 
They should serve to emphasize, how- 
ever, the kind of planning that should be 
done if classrooms are to become any- 
thing more than four walls, some seats, 
and some blackboards. 

The room is drawn as if it were a box 
with the four sides folded down and laid 
flat. At the top of the page, the wall 
shown is that between the stage proper 
and the classroom. At the bottom of the 
page, the wall shown is that between the 
booths and the classroom. Natural light 
comes from the windows overlooking the 
patio. It is supplemented by shielded, in- 
direct fluorescent fixtures in the ceiling. 

English IT in Utopia High has just be- 
gun, and the pupils are engaged in activi- 
ties concerned with the present unit of 
study. Six pupils are rehearsing the lines 
of a play in a soundproof booth that is 


"State University of Iowa. 


part of the English classroom. Although 
they can be observed easily by the 
teacher, the unidirectional glass prevents 
their being distracted by other class ac- 
tivities. In the same section of the room 
there are three other smaller soundproof 
booths. In one a pupil is practicing speech 
exercises. The wire recorder he is using 
enables him to hear any part of his work 
any time he wants to replay it. If he 
needs the teacher’s help, he can press a 
button which will light an indicator on 
the outside of the booth. All the other 
booths have the same arrangement. In 
the second small booth two pupils are 
practicing and criticizing talks which 
will be delivered to the class later. Pupils 
in the third small booth are listening to 
recordings of ballads. They, too, will later 
report to the class and illustrate their re- 
ports with recordings and pictures. Four 
pupils are working on stage directions 
and design. The drawing involved re- 
quires rather large working surfaces, 
which are provided in two ways: (1) by 
tables which fold out from the wall; when 
not in use, they serve as covers for stor- 
age space; (2) by surfaces which fold up 
from the sides of classroom chairs. These 
pivot on a single point and can be ar- 
ranged so that a number of chairs may be 
pushed together to provide working areas 


_ of almost any size. 


Recessed bookshelves and storage 
space utilize the area above and below 
tackboards and blackboards. Some pu- 
pils who are not working on this week’s 
assignment select books from these 
shelves, seat themselves in easy chairs 
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lining two walls, and begin to read. An- 
other small group can be seen on a small 
patio outside the classroom. They are 
preparing a panel discussion of a book 
they have all read. The patio is sepa- 
rated from the classroom by thermopane 
glass and provides additional pleasant, 
easily supervised space in warm weather. 

Several pupils are gathered at the 
front of the room, absorbed in looking at 
what appears to be a recessed set of 
shelves. However, closer inspection shows 
that an opaque projector has been ar- 
ranged so that compositions and illustra- 
tions can be projected on a screen set in 
the back of the alcove. Pupils here are 
criticizing and correcting their own com- 
positions. As questions arise, they call on 
the teacher for criticism and suggestions. 
In addition to this screen in the rear of 
the alcove, a tackboard and a movie 
screen may be pulled down to cover the 
opening. The space can thus be used for 
an attractive bulletin board or as a movie 
screen. 

The pupil-secretary of the class 
changes the pictures in the room during 
the period. This is easily done because 
picture frames have removable backs and 
prints in standard sizes are filed near by 
in storage racks. Smaller frames are also 
hung beneath the pictures so that com- 
ments and information concerning them 
can be changed with the prints. 

In spite of the variety of activity being 
carried on, the lack of disturbing noise is 
rather surprising. Acoustical treatment 
of the room has resulted in the reduction 
of unnecessary outside noises and, of 
course, increases audibility during mov- 
ies, recordings, or recitations. 

After the first half-hour of class, in 
which group and individual work was 
undertaken, the class is called together to 
observe a film of one scene of the play 
being studied. The chairs are quickly and 
quietly arranged for maximum visibility 


because (1) the room has more floor 
space than the average classroom and 
chairs may be rearranged without undue 
confusion; (2) the chairs have silent non- 
abrasive ball sliding points; when the 
chair is occupied, these are forced up into 
the leg; when it is unweighted, the point 
is thrust down by a spring and is free to 
revolve; (3) the floor is scuff-proof rubber 
title. 

A student trained in operating the 
projector starts the film as soon as the 
pupils are seated. A screen has been 
pulled down in front of the alcove. The 
projector is located in a small booth 
which is an integral part of the opposite 
wall. The distances, openings, and set- 
tings have been predetermined, so that 
the projector can be set up quickly. The 
booth is provided with electrical outlets 
and houses a radio. In addition to the 
convenience offered by this arrange- 
ment, valuable equipment is thus re- 
moved from the danger of damage by 
accident or overinquisitive pupils. The 
classroom itself has been planned and 
wired for built-in speakers. These are sci- 
entifically specified, located by experts, 
and may be used for the phonograph, the 
wire recorder, radio, or standard micro- 
phone. When showing the film, the sound 
apparatus of the projector is connected 
to these speakers. The small booths men- 
tioned earlier may likewise be connected 
to the room amplifiers for radio or record- 
ing or classroom-simulated broadcasts. 

After the film is concluded, the black- 
out curtains are pulled back, and the stu- 
dents arrange their chairs in a large 
circle. The curtains are bright and at- 
tractive, although lightproof, and are 
hung so that they may be easily closed 
with a pull cord. 

The rest of the period is spent in a dis- 
cussion under the direction of a student 
leader. A pupil-recorder takes notes of 
the actual discussion, and a pupil-ob- 
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server writes down suggestions of things 
to be done or discussed and ways in 
which the discussion could be improved. 

The next class period will be devoted 
to a class rehearsal of the play being 
studied. Sliding panels in the front of the 
room can be pulled apart to reveal a 
small stage. This stage is located between 
two English classrooms and can be used 
as a stage or as a committee room by 
either. The wings provide room for cos- 
tume and additional class storage, and 
curtains may be drawn across both, so 
that they may be used for dressing- 
rooms. 

No blackboard areas can be seen in the 
room (they absorb too much light), and 
the unused areas of the wall are light- 
colored tackboards. These, however, 
may be slid out of the way to reveal slid- 
ing panels of light chalk board. 

An exhibition area with tables, shelves, 
and tackboards occupies one corner of 
the room. Student committees are re- 
sponsible for arranging displays appro- 
priate to subjects being studied. Shelves 
around the outside of the projection 
booth contain such things as microfilm 
viewers, slide viewers, stereoscopes, art 
materials, and maps. Recessed lights, 
skilful color combinations, landscaping 
around the patio, and the general design 
of the room, all combine to give an im- 
pression of space and freedom. 

This description suggests a classroom 
which might result from creative think- 
ing and planning on the part of teachers 
of English and school administrators. 
Although the result of such teacher plan- 
ning might differ radically from that 
sketched here, the writer feels that teach- 
ers should consider the problem of class- 
room design as part of their professional 
responsibilities. 

Much school-building will be done in 
the coming years, and many communi- 
ties are already including teachers on 


their planning boards. This is important 
because better teaching can come from 
better school and schoolroom design, as 
well as from better teacher training and 
better teaching methods. It is felt, then, 
that teachers should seek opportunities 
to help with the planning of school build- 
ings and use such opportunities to en- 
courage the design of classrooms to house 
specific facilities and permit definite ac- 
tivities. 

The fact that the provisions that must 
be made in planning an English class- 
room are not so obvious as those needed 
for a homemaking suite or art classroom 
does not make them any less important. 
If teachers of English do not point out 
the peculiar demands placed on them, no 
one else will. Such demands should be 
planned for in classroom design and 
might include (1) areas for large group 
discussions, study, listening, observing, 
and planning; (2) «reas for small group 
discussions, study, listening, observing, 
and planning; (3) areas for individual 
study and speech practice; (4) provision 
for dramatics and formal speaking; and 
(5) provision for conversation and other 
informal activities. 

If English teachers are to guide learn- 
ing in all the fields outlined and, in addi- 
tion, provide for a considerable range of 
pupil interest, ability, and background, 
not only many types of teaching-learning 
space but also many kinds of materials 
must be provided. The location, use, and 
storage of such materials present further 
problems in planning. Some of the mate- 
rials and devices that might be indicated 
are (1) telephones—intercommunication 
and standard; (2) wire recorders; (3) 
phonographs and recorders; (4) televi- 
sion; (5) radios—FM and AM; (6) art 
materials; (7) maps; (8) music mate- 
rials; (9) a wide choice of books; (10) 
movie equipment; and (11) stereoscopes, 
microfilm viewers, slide viewers, etc. 
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Finally, the classroom should be 
planned for efficient supervision, com- 
munication, and message delivery and 
for adequate storage and filing facilities. 
The whole room should be designed to 
give a feeling of pleasure and space. 

If teachers plan with administrators in 


the design of future building, the class- 
rooms of tomorrow could become ‘“‘ma- 
chines for teaching’”’ and something to 
quicken the spirit. At the very least, 
there would result some worth-while im- 
provements in schoolrooms and teach- 
ing. 


Is Pooh-Bah Right? 


‘HERMAN O. MAKEY' 


Can a bit of writing mean one thing to 
one person and another thing to another 
person and both be correct? This is a 
question I have asked my classes for the 
last twenty years. Always the answer has 
been unanimously affirmative, even from 
a class of teachers and prospective 
teachers which I once addressed. So this 
idea seems to be very widespread and, 
therefore, deserving of consideration. 

When I continue by asking if this is 
true about mathematical, legal, and sci- 
entific writing, there is a faltering in the 
ranks. They are not so sure. They are 
sure that a mathematical rule or a scien- 
tific law can mean only one thing—but 
literature is another matter. I have been 
told by a responsible student that at least 
one teacher encourages the pupils to give 
a variety of interpretations of passages of 
literature and, when asked which is cor- 
rect, replies by asking, “Does it matter?” 
Most decidedly it matters. Education 
should be a search for truth, and truths 
must be put into words before they can 
be realized and communicated. If these 
expressions are capable of diverse inter- 
pretations, then we must answer Pilate’s 
question, “What is truth?” with “Any- 
thing.” 

This matter goes deep. Quintilian, 
almost two thousand years ago, formu- 
lated one of the most important instruc- 
tions to writers: ““Do not write so that 

* South Side High School, Fort Wayne, Indiana. 


you can be understood but so that you 
cannot be misunderstood.’’ Of what 
value is it for an author to examine and 
re-examine his thought, to search for the 
right words, to struggle with gram- 
matical and syntactical relations, and to 
project himself into the role of the 
reader if, after all, it does not matter 
what his writings mean? Is it not true 
that the problem of reading is the prob- 
lem of extracting the intended thought 
from the combination of words being 
read? If not, of what value is reading? 
It seems to me inevitable that there can 
be only one correct interpretation of a 
passage of writing. If you and I disagree, 
you may be right and I wrong; I may be 
right and you wrong; we may both be 
wrong: but we can never both be right. 

There naturally arises the question, in 
this connection, Does one have the 
right to think as he pleases? Under our 
Constitution one has the political right to 
do so; under some governments no such 
right exists. Under no form of govern- 
ment, however, does there exist the moral 
right to think as one pleases. Morally, 
one is under obligation to think in ac- 
cordance with facts (as they are known) 
and according to the demands of logic. 
Ignorance of facts should, if known, com- 
pel one to suspend judgment; I cannot 
decide upon the value of a new medicine, 
the guilt of an accused person, or the 
wisdom of a course of action on the basis 
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of my prejudices and desires. So, in in- 
terpreting literature, one is under obliga- 
tion to base one’s interpretation on suit- 
able word meanings (accepted word 
meanings or obvious word meanings 
which fit the passage), on the evident in- 
tention of the sponsor of the passage 
(sometimes the author but sometimes a 
speaker quoted or a character assumed 
to be speaking), and the relation of the 
passage to the rest of the work. 

When Cassius refers to Caesar as “a 
man... prodigious grown and fearful,” 
one cannot know from this quotation 
alone whether Caesar is a coward or one 
who inspires fear in others. Either mean- 
ing is possible. Without further knowl- 
edge the reader must remain undecided. 
In its setting, however, there can be no 
doubt that Cassius is saying that Caesar 
inspires fear. Evidently, he cannot be 

saying that Caesar is both the subject 
and the object of fear. 

In Act IV of Macbeth, Macduff says, 
‘each new morn, / New widows howl, 
new orphans cry....” Does this mean 
merely that every night some husband 
and father dies? If so, it is not worth the 
saying. Yet this is what the words may 
be taken to mean—out of their context. 
We know, however, that he is talking 
about conditions in Scotland under the 
rule of Macbeth and must, therefore, 
conclude that he means that Macbeth is 
guilty of many deaths. 

Also, we must not impose our judg- 
ment and opinion of the author’s thought 
upon the thought itself. When Shake- 
speare has Macbeth and Brutus see 
ghosts, our belief that there are no ghosts 
must not cause us to refuse to accept the 
appearance of the ghosts, for each author 
of fiction creates the world in which his 
characters live and move and have their 
being. Even if this were history, we must 
realize that the author says and means 
that the ghosts appeared, however skep- 


tical we may be of the reality of their ap- 
pearance. When we read contradictory 
statements, our preference for one must 
not blind us to the meaning of the other. 

There are a number of considerations 
which seem to militate against this con- 
tention that there can be only one right 
interpretation of a passage. ‘What about 
puns?” someone may ask. “Doesn’t a 
pun have two meanings?” The answer is 
unequivocally No. 

Consider a parable: In the “glorious 
days of knighthood, two knights ap- 
proached each other. Hanging above the 
road was a shield which brought from 
one the exclamation, ‘““What a beautiful 
golden shield!’ Simultaneously, the other 
exclaimed, “What a beautiful silver 
shield!’ Inevitably, under their code of 
intolerance, there was only one way to 
decide which was correct; so they en- 
gaged in mortal combat. During the duel, 
they changed positions; and, with his dy- 
ing breath, the former exclaimed, ‘“What 
a beautiful silver shield!” and the latter 
exclaimed with his dying breath, “What 
a beautiful golden shield!’ Strangely, 
each died for a cause and in a faith both 
of which were untrue. One side of the 
shield was gold; the other side was silver! 

A half-truth is dangerous because some 
truth can be marshaled in its defense. An 
advertiser says that his product is made 
of pure chemicals. Of course; of what 
else can anything be made? But pure 
chemicals can be combined into injurious 
products. 

A pun has a single meaning. Like the 
shield in the parable, it has two aspects. 
Neither is the whole truth. The only cor- 
rect meaning is the combined meaning, 
which takes into account both aspects. 

It must also be recognized that the 
total meaning of a piece of literature may 


2Note that by putting glorious in quotation 
marks, I warn my reader that this is what is often 
said but that I do not accept it. If I were speaking, 
my voice would indicate the irony. Therefore, the 
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be very complex. For instance, Gulliver’s 
Travels appears to most grade-school 
children to be a sort of fairy tale—and so 
it is. When so read, the meaning is defi- 
nite and fairly easily ascertainable. The 
primary reading problem for such a 
reader is to discover what happens at 
this level. Perhaps he may realize that 
there are conflicts between the ideas of 
Gulliver and those whom he meets. It 
may be possible for him to essay some 
judgment as to the relative merits of 
these ideas. 

More advanced readers, however, 
should from these conflicts and from 
other details of the story get the clue to 
the allegorical and satirical nature of the 
book. Then what seemed like a simple 
children’s story becomes a commentary 
upon the foibles of mankind, and the 
story itself becomes merely a microscope 
for a view of human nature in all its 


aspects. ; 


Beyond this, the reader may come to 
recognize Swift’s philosophy of social life. 
This philosophy is so much in harmony 
with present ideals that the book is much 
less exciting than when it was written, 
since most present readers accept it as 
quite normal. 

This much for the general reader; but 
the scholarly reader may go further. 
Who were the people and what were the 
events referred to? For instance, who was 
the admiral who, instead of betraying 
his country, won a great naval victory 
for it because he misunderstood instruc- 
tions? What victory was it? 

Hereare, then, several levelsof reading. 
To understand the lower levels makes it 
more possible and easier to understand 
the higher ones. The author’s meaning 
includes all of these, and each is only a 
partial meaning. No one of them is a 


reader cannot properly misrepresent me by saying 
that I think that the days of knighthood were 
glorious. 


complete interpretation, and the teacher 
should be aware of this, but each is essen- 
tial to a complete understanding—the 
complete meaning. At various levels of 
reading ability, however, only partial 
meanings may be possible. 

Then there are ambiguous expressions 
—expressions concerning whose meaning 
no sure decision is possible. Surely, one 
person’s interpretation may in this case 
be as good as another’s. Certainly. But 
this is quite different from saying that 
both interpretations are correct. Is it not 
more proper to say that we cannot be 
sure of the meaning but that these are 
the possibilities? 

When Banquo says, ‘“There’s hus- 
bandry in heaven; their candles are all 
out,” does he mean that the sky is full of 
stars or that none are shining? Since he 
knows that the moon has set, the former 
seems to me more probable; but I still 
confess that I do not know what he 
means. I do know, however, that the 
stars cannot be both visible and invisible; 
and Banquo cannot mean that they are 
both. 

When we say that someone is a good 
carpenter, what do we mean? Do we 
mean that he is a competent carpenter or 
that he is a good man morally? Are we 
judging skill or morality? It is easily 
possible to consult a dictionary and dis- 
cover the various meanings of good. This 
is not our problem, however; our prob- 
lem is to discover what the speaker 
means. The context may tell us, and the 
context must be considered. 

Another question concerns irony. 
When Job says, “No doubt but ye are 
the people, and wisdom shall die with 
you,”’ the careless reader may think that 
Job is complimenting his friends; no 
careful reader, however, could come to 
this conclusion, for it must be obvious 
that he means just the opposite. The 
former thinks only of what the words 
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mean; the latter thinks of what the 
speaker means. The meaning of the 
words out of their setting must yield to 
the meaning of the words in their con- 
text and to the ascertainable intention 
of the speaker of the words. 

Sometimes, words may be demonstra- 
bly interpreted in one way and yet may 
carry to the reader a meaning which is 
not that of the author. When Macbeth 
says, in his pretended sorrow at the 
death of Duncan, “Had I but died an 
hour before this chance, / I had lived a 
blessed time,” we must see that he means 
merely that it would have been fortunate 
for him had he died before Duncan, 
since, as he goes on to say, there is noth- 
ing more in life worth living for: 

. .. from this instant, 
There’s nothing serious in mortality. 
All is but toys: renown and grace is dead; 


The wine of life is drawn, and the mere lees 
Is left this vault to brag of. 


But who can fail to think also, “Yes, 


you are right. If you had died before you » 


killed Duncan, it would have been a 
blessing for you, for you would not have 
the guilt of his murder upon your soul.” 
It may well be that Shakespeare hoped 
that the spectators would think this. 
Nevertheless, this is not what Macbeth 
meant, for it must be clear that he in- 
tended his speech to have only the first 
interpretation; to assume that he meant 
the second is to make him confess his 
guilt, which would be an act of utter 
stupidity. The additional meaning, then, 
while apropos, is our reaction, not Mac- 
beth’s meaning. As in many a sermon, 
the text is a pretext for our thought, and 
the two must not be confused. 

Now the importance of all this results 
from the effect which a belief that a pas- 
sage may have two correct meanings has 
upon language and the effect it has upon 
those who hold this belief. Naturally, 
such a belief completely absolves the 
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reader from any responsibility to find 
what the author means. Even if he finds 
the author’s meaning (which often re- 
quires mental activity), he is no better 
off than before. Any effort in this direc- 
tion is merely dilettantism. (Never 
bother to find out what this means, for 
your opinion is as right as mine.) So the 
problem of reading is tremendously sim- 
plified. What I am saying now means all 
things to all men—and, in the words of 
Gilbert and Sullivan’s Pooh-Bah, 


You are right, 
And I am right, 
And both are right as right can be. 


So the writer also is relieved of all 
responsibility. What he says or means 
to say is of importance only to him; what 
is important to others is what they think 
his words mean. Why should the writer 
try to choose the “right” word when it 
may mean to his reader something that 
he does not mean? Why should he be 
concerned with problems of unity, co- 
herence, emphasis, variety, and beauty? 
When what he writes is read, it undergoes 
more than a strange sea change; and he 
must assume responsibility for whatever 
the reader is inclined to charge him with. 
How can any writer escape investiga- 
tion by the Un-American Activities Com- 
mittee or refute charges of treason? 

For, most serious effect of all, the be- 
lief that what one says and writes may 
correctly mean what the interpreter de- 
cides they mean, regardless of one’s in- 
tention and his best efforts to make his 
language unmistakably clear, completely 
destroys language as a means of com- 
munication. Horrible thought: What 
have I been saying? How can I tell until 
I know what you, my reader, decide it 
means; and how can I know even then, 
for what you say may mean one thing to 
you and another to me—and both of us 
will be right. Quick, Watson, the needle! 
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Ix DECEMBER the United States and 
its Territories, in the presence of ob- 
servers from many foreign countries, 
made an appraisal of its greatest re- 
sources—its children and youth. Upon 
the invitation of President Truman, 
some six thousand delegates—educators, 
ministers, businessmen, doctors, lawyers, 
scientists, government officials, welfare 
workers, parents, farmers, labor leaders, 
high school and college students, as well 
as many others—spent five days study- 
ing the problems of “how we can de- 
velop in children and youth the mental, 
emotional, and spiritual qualities essen- 
tial to individual happiness and to re- 
sponsible citizenship; and what physical, 
economic, and social conditions are 
deemed necessary to this development.” 

The setting for this the fifth decennial 
White House Conference was gravely 
symbolic of our times—Washington, to 
which the freedom-loving people of the 
world now look for leadership and 
strength in resisting the forces against 
democracy that loom about us; the Na- 
tional Guard Armory, in which the 
sounds and echoes of military prepara- 
tion were clearly though intermittently 
heard in the background. In a sense the 
timing was perfect. In effect, the United 
States, during one of its most crucial 
hours, was saying: Despite the great 
peril we now face, we are searching more 
than ever before for ways of developing 
individual personality. Above all else, 
our way of life is still dedicated to the 
development of human personality. Our 
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strength in the future, like that in the 
past, stems from the inner resources of 
our people. Herein lies our greatest 
defense. 

The findings and recommendations of 
the Midcentury White House Confer- 
ence are available in the January issue of 
Survey. Reprints may be had at a very 
low cost. The implications in this report 
will be clear for teachers who have al- 
ready discovered the importance of Eng- 
lish in developing healthy personality. 
For those who yet must make this dis- 
covery, this report will serve as a valu- 
able target that will lend long-range di- 
rection to our teaching and thereby give 
greater purpose and meaning to the 
things we do in the English classroom. 

Surely no other group of people have 
a greater opportunity or more to con- 
tribute to the development of healthy 
personality than teachers of English. In 
their proper perspective language and 
literature are broad avenues that lead to 
the understanding of one’s self and his 
fellows. The world desperately needs this 
understanding today. Whether we teach 
in kindergarten or college, let us center 
our teaching this year upon English in 
the development of healthy personality. 
To do so will sharpen the points of our 
teaching, bring focus to our place in 
community life, and add dignity and 
worth to the work which we do. 


PAUL FARMER 
President, NCTE 


ATLANTA, GEORGIA 
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Round Table 


TEACHER, MEET YOUR PUPILS! 


For the new teacher, or the teacher who 
has changed schools and is starting the 
school year as a newcomer, there is fre- 
quently a sense of anxiety as she faces her 
new charges. She wishes to please, to gain 
the respect of her pupils, and to reign with 
order and decorum. These young people of 
high school age are critical, and their focus 
of attention upon entefing her classroom is 
the teacher. 

Is there a way of changing that attention 
and throwing it back upon them? Can the 
introduction for them mean introspection? 
Is there a way of interesting them and mak- 
ing the preliminary steps easy for all con- 
cerned? Asa teacher of English, I have found 
a way I think might prove helpful and that 
has never failed me in making a satisfactory 
entrance into a new year of teaching. 

As my opening assignment, I explain to 
my pupils that, as I am new, and as they 
are new to me, I desire to get to know them 
better. Therefore, I request that they report 
the following day with a letter of introduc- 
tion. 

“What’s that?” asks a student. 

“Tf you were writing for a job, you would 
describe yourself to your prospective em- 
ployer, wouldn’t you, that he may have an 
idea of the type of person he is to consider 
hiring? Well, write me a letter and tell me 
about yourself.” 

“What do you want to know?” another 
student will ask. 

“T want to know what kind of a person 
you are,” I answer. “I wish to know your 
likes and your dislikes. I wish to know your 
plans for the future, for I am going to help 
you, along with your other teachers, to lay 
the foundation for that future. Tell me what 
you want out of your English course. Tell 
me your weaknesses in English. Write me of 
your hobbies—” 


At this point I am usually interrupted 
with the prosaic question, “How many 
words should there be in the letter?” 

“Any length,” I answer. “That I shall 
leave entirely up to you. But give me a com- 
plete, rounded picture of yourself. If you 
like the outdoors, or sports, tell me about it. 
If you are an extrovert or an introvert, tell 

*me.”’ 

Here a chance for improving the vocabu- 
lary is offered, for invariably there will be 
hands raised to ask for a definition of “extro- 
vert” or “introvert,” and you comply, with 
the psychological hint that the medium 
between the two is the happiest for a normal 
way of life. 

Sometimes my pupils will ask me whether 
I am going to write a letter of introduction 
presenting myself to them. If they request 
it, I agree to do so. It is encouraging to 
pupils to have the teacher write along with 
them. 

“Are you going to read these letters 
aloud?” asks a timid girl, fearful that her 
confidences be betrayed. 

“T shall probably read one or two aloud,” 
I answer. “I like to read to the class the best 
compositions of the group. I’ll not disclose 
the pupils names, however, and perhaps 
you will like to guess who they are from their 
descriptions.” 

Now the exercise takes on the aspects of a 
quiz game, which is always welcome to the 
student. I can guess that one or two in the 
classroom plan a little trickery to create a 
Sherlock Holmes investigation among their 
fellows. This is welcome, for it creates sus- 
pense and furthers composition writing. 

In all the letters I have received, truth 
has always been foremost, and there have 
been no false declarations or pretensions. 


What is the value of such an assignment 
to the new teacher? 
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It helps you instantly to know your pu- 
pils. These letters are very revealing, and 
you learn in a day what may otherwise take 
you weeks to discover. What you learn can 
be used to advantage. For example, one 
young boy informs me in his letter that he 
stutters, that for this reason he is reticent 
about taking part in oral composition and 
is inclined to be introverted. This student 
can be saved embarrassment from the be- 
ginning, and the teacher will find means to 
help him. 

Another boy informs me that he lives in 
a Russian settlement, that his parents speak 
the mother-tongue, and that he finds gram- 
mar and pronunciation very difficult. 

Mary’s letter discloses from its construc- 
tion that her understanding of punctuation 
is poor; John’s capitalization is a factor he 
neglects. Susan spells poorly, and Henry’s 
penmanship needs improving. Howard holds 
a part-time job, which may later explain his 
difficulty in keeping up with the class. 

Thus these letters tell the teacher more 
than the pupils write in so many words. 
These personal glimpses and contributions 
from the students prove a good measuring 
stick to each in turn, for sometimes it may 
point out to a boy or girl his or her own 
limitations and possibilities for improve- 
ment. This is an assignment students enjoy, 
for they like to write about themselves, 
just as many adults like to talk about them- 
selves. 

These letters I retain for several weeks, 
putting each one in a separate manila 
envelope that is for the particular student’s 
papers. Surprising how often I refer to them 
during the first two weeks. When I know 
each pupil as an individual, know his needs 
and his talents, I return the letters graded. 
The ice is broken, not through my efforts 
but through theirs. They have put them- 
selves in the focal point, and I have looked 
at them as they see themselves. 


HELEN MACDONALD CLARK 


Butte, MONTANA 
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TEACHING SPELLING WITH A 
TACHISTOSCOPE 


To teach spelling we used the keystone 
overhead projector with flashmeter attach- 
ment daily for six weeks. It resulted in a 43 
per cent increase in retention of each spell- 
ing lesson as tested weekly. The words used 
in every instance were those from the Cali- 
fornia state spelling-book, twenty-five per 
week; the class consisted of sixteen boys 
and seventeen girls, all seventh-graders. The 
words were typed into slide form and flashed 
on the screen once at one one-hundredth of a 
second, after the initial week of orientation 
to the speed of the instrument. Intermit- 
tently Dolch nouns and number slides were 
used to increase the visual span, but the ac- 
tual spelling drill consisted of about 15 
minutes of written response to the twenty- 
five words of the lesson. At the beginning of 
each week the words were presented, and 
then study of this nature was continued on 
that week’s lesson. Corrections were made at 
the end of each drill period. 

After six weeks the use of the tachisto- 
scope was abruptly discontinued for two 
weeks. Subsequent testing revealed that 
even with the same amount of time devoted 
to spelling (including spelling bees, written 
and oral drill, etc.) the number of errors 
within the class jumped 27 per cent. This 
showed an obvious lack of stimulus to learn- 
ing or perhaps we could claim removal of 
motivation (antiprogressives argue that 
removal of artificial stimulus leads to dis- 
aster!). When the use of the tachistoscope 
was resumed only twice weekly, within a 
period of one school month the proficiency 
of the group was again raised to the level 
reached at the end of the first period—79 
per cent correct spelling on weekly tests. 
(We must not forget that in every group 


. there are a few students either educationally 


or mentally retarded whose scores lower the 
over-all average, as well as those very few 
especially well-trained spellers who raise 
the average.) Competition between boys 
and girls plus continuing drill on review 
words raised the grand average on the fifty- 
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word semester test to a high of 82 per cent 
correct. A 

As an experiment, the tachistoscope was 
not used at any time during the entire second 
semester; then scientific curiosity prompt- 
ed testing the retention of words learn- 
ed tachistoscopically in comparison with 
that of those learned more recently non-ta- 
chistoscopically. (It should be noted that in 
the instance of these tests the class was as- 
sured that results in each case would not 
affect the individual grading but were for in- 
formation, and the pupils were admonished 
to exert their sincere efforts to do their very 
best. Thus many possibilities of test fright 
were eliminated.) Two tests of fifty words 
chosen at random from each semester’s work 
resulted in the startling discovery that 28 
per cent more of the words learned with the 
tachistoscope were spelled correctly than of 
those studied more recently without the 
tachistoscope! 

Therefore a conclusion that the immedi- 
ate effectiveness of the instrument is obvi- 
ous, as is the permanence of the learning 
efficiency. As is evidenced by so minute an 
experiment, tachistoscopic usage is un- 
limited. 

CoRINNE B. BROWN 


Arrow Junior Hicu ScHoo. 
SAN BERNARDINO, CALIFORNIA 


THE MOTION-PICTURE CLUB: AN 
ACTIVITY FOR THE CLASSROOM 


The movie club organized in the class- 
room offers many opportunities for activities 
and participation that the extra-curricular 
club does not usually afford. It provides the 
teacher with a group or groups that she 
knows well. It offers a regular meeting time 
in the classroom, time that is not eliminated, 
as a rule, because of special assemblies. It 
will not conflict with the meeting of other 
clubs. It makes possible the participation of 
more students than is usually afforded by 
the extra-curricular club. Each class is a 
separate club; therefore, a large percentage 
of the school may be enrolled in classroom 
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movie clubs. It gives the teacher the oppor- 
tunity to teach parliamentary procedures 
and discussion techniques in a subject area 
close to the interests of the students. It af- 
fords the students an enjoyable means of de- 
veloping skills in speaking, writing, listen- 
ing, reading, and thinking. 

How can such a club be organized? In a 
class which has shown an interest in films, 
the teacher needs only to tell his students 
that he is going to help them form a motion- 
picture club. If the students seem to be in- 
terested, they may elect officers, each officer 
to be asked to preside at least once during 
the first semester. Elections of officers may 
be held twice a year so that more students 
will have leadership experience. Meetings 
may be held as frequently as necessary, once 
a week if possible. 

The program of the club may be planned 
by a student committee with the advice of 
the teacher. This committee may change 
from time to time, to give more students the 
experience of program planning. 

What may be included in a classroom club 
program? Any program that can be carried 
out by an extra-curricular club is possible. 
Here are some suggestions: 

a) A report by each club member on one 
of the latest movies he has seen. At first, 
such reports may answer such questions as 
“What do you think of it?” “What is its 
story?” “What is the most interesting part 
of the movie? Why?” Later reports may in- 
clude topics requiring greater knowledge of 
motion-picture appreciation. 

b) Discussions of movies seen by several 
students or by the entire group. A panel at 
the front of the room may stimulate dis- 
cussion. 

c) Speeches by adults connected with the 
movie industry or by persons who have 
visited Hollywood. Class clubs may combine 
their meetings for speeches if scheduling 
makes a joint meeting possible. Listening 
habits may be discussed in class the day be- 
fore the speaker arrives. Students may write 
reports of the talk to show the efficiency of 
their listening. 
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d) Presentation of awards to club mem- 


bers who do outstanding work for the club. - 


The local theater manager or a civic club 
may be willing to pay for the expense of 
printing an award blank. 

e) Writing of letters to film companies, 
actors, and directors. The teacher may stress 
the significance of the written response to a 
good or bad film. 

f) Interviewing students, faculty mem- 
bers, and theater managers about movies. 

g) Trips to the theater to see an out- 
standing film or to make a tour of the 
theater. 

h) Devising ways of evaluating motion 
pictures. 

i) Comparing movies with the books or 
plays on which they are based. 

j) Reporting and discussing magazine 
articles or book chapters dealing with in- 
teresting phases of the motion picture. 

k) Investigating publications giving ad- 
vance information about new films. 

1) Editing a column on movies for the 
school and the local newspaper. 

m) Conducting a survey of the movie in- 
terests and attendance habits of the stu- 
dents. 

n) Developing a list of suggestions for 
students attending the movies, a code of 
audience behavior. 

0) Sponsoring the showing of a film in 
the assembly. 

~) Seeing and discussing one or more ex- 
cerpts from good movies. Teaching Film 
Custodians (28 West Forty-fourth Street, 
New York 18) lists a number of these ex- 
cerpts from film classics. 

q) Arranging a bulletin-board exhibit on 
movies. 


r) Making notebooks of student-written 
movie reviews for reading by all members of 


the club. 


Books AND PAMPHLETS FOR TEACHERS 
INTERESTED IN PICTURES 
AND Motion-PicturRE ACTIVITIES 


Epcar. How To Appreciate Motion Pic- 
tures. New York: Macmillan Co., 1939. 


A classic in its field, the Dale book shows how 
motion pictures may be evaluated. 


Frncu, Harpy R. (ed.). The Motion Picture and 
the Teacher. 11 Lockwood Lane, Riverside, 
Conn., 1941. 20 cents. 


This pamphlet describes the ways that the 
teacher may use the movies to stimulate writ- 
ing, reading, and speaking. 


Lewin, Witt1am. What To Read about the 
Movies. Newark, N.J.: Educational and 
Recreational Guides, Inc. (Renner Avenue). 


A list of most of the outstanding books on 
the movies and motion-picture appreciation. 


MANVEL, RoGEr. Film. (3300 Clipper Mill 
Road) Baltimore 11, Md.: Penguin Books, 
Allen Lane, Inc., 1950. 65 cents. 


An inexpensive adult book, giving an inter- 
national survey of the cinema, including its so- 
cial and artistic aspects. This new edition con- 
tains 280 pictures from films, an annotated 
bibliography of thirteen pages, a list of direc- 
tors and their films of the last fifty years, in ad- 
dition to its wealth of information and comment 
on films of all countries. 


Ranp, HELEN, and Lewis, RicHARD. Film and 
School. New York: Appleton-Century Co., 
1937- 

This volume contains a large amount of use- 
ful information which would be helpful in the 
formation and conducting of a school film club 
or discussion group. Sample evaluation forms 
are included. Many attractive illustrations pro- 
vide an excellent background for an understand- 
ing of the Hollywood scene. 


Harpy R. FINCH 


GREENWICH (Conn.) HiGH SCHOOL 
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Current English Forum 


HAROLD B. ALLEN, ADELINE C. BARTLETT, MARGARET M. BRYANT (chairman), ARCHIBALD 
A. HILL, JAMES B. MCMILLAN, KEMP MALONE, RUSSELL THOMAS 


COMMAS IN DATES 


With few exceptions prescriptive text- 
books demand that a comma be used to sep- 
arate items in dates. Usually examples or 
exercises are given in which the date occurs 
in an introductory phrase (On March 10, 
1950, I left for New York); at the end of a 
sentence (I shall leave on March 10, 1950); or 
at a place in the sentence where a comma 
would be required for reasons other than 
setting off the date (John Allen, who left on 
March 10, 1950, has written me a letter). Asa 
result situations in which no comma is re- 
quired after the date for reasons other than 
setting off the date, or when the month and 
year alone are used, are not explained by 
specific instructions. 

From the examples and directions given 
in the textbooks, and from citations found 
within these works, it seems safe to conclude 
that it is the intention of the writers of the 
prescriptive textbooks to have the reader 
understand that the close system should al- 
ways be used when punctuating dates, that 
is, a comma should be used before and after 

,the year when the month and year or when 
the month, day, and year are given. 

A brief examination of current usage, 
however, will suffice to show that the open 
system is very frequently used in the punc- 
tuating of dates. Within the open system 
three patterns may be isolated: (1) No com- 
ma is used before or after the year when 
only the month and year are given, but a 
comma is used after the year when the day 
of the month is included (May 1950 was an 
eventful month; May 1, 1950, was the tenth 
anniversary). (2) No comma is used in the 
month-year situation or after the year when 
the day is included (May 1950 was an event- 


ful month; May 1, 1950 was the tenth anniver- 
sary). (3) A comma is used before the year 
but not after in the month-year situation 
and before but not after when the day is in- 
cluded (May, 1950 was an eventful month; 
May 1, 1950 was the tenth anniversary). 

In order to substantiate the preceding 
statements, I would like to offer evidence 
from three sources: (1) periodicals, (2) 
books, and (3) business materials. 

An examination of a representative group 
of current periodicals in the college library 
revealed that it is not difficult to find cita- 
tions in which the open system is used. For 
example, in the Musical Quarterly, Monthly 
Labor Review,? Foreign Affairs,s and the 
NEA Journal* commas are used after the 
year when the day is given but neither be- 
fore nor after the year when only the month 
and year are given. In Newsweek,’ Life,® 
Time,’ the Journal of Modern History,’ and 
the United Nations Bulletin? the comma is 
used only between the day and the year in 
the month-day-year situation and not at all 
in the month-year situation. It is interesting 
to note that not all publications put out by 
one company will follow the same practices: 
for example, in Fortune the close system is 


* Musical Quarterly, April, 1950, pp. 160, 299. 

* Monthly Labor Review, June, 1950, pp. 620, 633, 
649. 

3 Foreign Affairs, July, 1950, pp. 634, 647. 

4 NEA Journal, January, 1950, pp. 3, 15. 

5 Newsweek, July 31, 1950, pp. 41, 66. 

° Life, June 19, 1950, pp. 39, 49. 

7 Time, May 15, 1950, pp. 65, 81. 

8 Journal of Modern History, June, 1959, pp. 103, 
114. 

» United Nations Bulletin, July 1, 1950, pp. 31, 33- 
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used, but in Life and Time the open; in the 
McGraw-Hill publications Food Industries 
and Business Week the close system is used, 
but in Power and Electronics the open. 

An hour’s study of books issued by vari- 
ous publishers furnished similar results. In 
Critics and Crusaders (Holt)*° and Nathaniel 
Hawthorne (Sloane)* no comma is used in 


the month-year situation, but one is used . 


after the year when the day is included. 
However, in This Chemical Age (Knopf),” 
This I Do Believe (Harper) 73 Americans from 
Sweden (Lippincott),4 and The Great Re- 
hearsal (Viking)*S the comma is not used in 
the month-year situation or after the year 
when the day is included. In Jane Austen 
(Pellegrini & Cudahy),' George Eliot (Cam- 
bridge University Press),'? Experiments in 
Mass Communication (Princeton University 
Press) ,® Money, Debt and Economic Activity 


© Charles A. Madison, Critics & Crusaders (New 
York: Henry Holt & Co., 1947-48), pp. 23, 125. 


™! Mark Van Doren, Nathaniel Hawthorne (New. 


York: William Sloane Associates, 1949), Pp. 4°, 134. 

Williams Haynes, This Chemical Age (New 

york: Alfred A. Knopf, 1942), pp. 15, 253. 

13 David Lilienthal, This I Do Believe (New 
York: Harper & Bros., 1949), pp. 116, 183. 

™4 Albert B. Benson and Naboth Hedin, Ameri- 
cans from Sweden (Philadelphia: J. B. Lippincott 
Co., 1950), pp. 132, 164. 

*sCarl Van Doren, The Great Rehearsal (New 
York: Viking Press, 1948), pp. 160, 216. 

Elizabeth Jenkins, Jane Austen (New York: 
Pellegrini & Cudahy, 1949), pp. 240, 334. 

*7 Joan Bennett, George Eliot (Cambridge: Cam- 
bridge University Press, 1948), p. 140. 

8 Carl I. Hovland et al., Experiments in Mass 
Communication (Princeton: Princeton University 
Press, 1949), p. 219. 
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(Prentice-Hall) ,*9 and Modern English and 
Its Heritage (Macmillan)?° commas are not 
used in the month-year situation, but no ex- 
amples of the month-day-year situation 
were found. 

In order to discover the practices in the 
business world, I analyzed the annual re- 
ports for 1948 and 1949 of one hundred of 
the largest American corporations. These 
reports are usually issued by the depart- 
ment of public relations and represent the 
language practices of the companies report- 
ing. Fourteen of the reports did not contain 
examples of dates. In twenty-four the close 
system was used; in sixty-two the open. In 
fifteen of those which used the open system 
no comma was used either before or after the 
year in the month-year situation (In May 
1950 the Company and the unions ...); in 
nineteen a comma was used before but not 
after the year (In May, 1950 the Company 
and the unions . . .). When the date appeared 
in an introductory phrase (As of May 1, 
1950; On May 1, 1950; At May 1, 1950) a 
comma was usually used regardless of which 
system was used throughout the report. 

In view of these observations on current 
usage one wonders whether he has the right 
to follow the dicta of the prescriptive text- 
books and teach his students that only the 
close system is to be used. Would it not be 
better to insist that consistency within one 
work be maintained? 

Howarp HOovING 


Stout INSTITUTE 
MENOMONIE, WISCONSIN 


9 Albert Gailord Hart, Money, Debt and Eco- 
nomic Activity (New York: Prentice-Hall, 1948), 
Pp. 109. 

20 Margaret M. Bryant, Modern English and Its 
Heritage (New York: Macmillan Co., 1949), p. 368. 
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The Milwaukee Meeting 


M ORE than seventeen hundred NCTE 
members from thirty-nine states braved 
country-wide blizzards to attend the annual 
convention held in Milwaukee, November 
23-25. 

The first general session convened 
Thanksgiving evening, opening with an in- 
vocation by the Reverend E. J. O’Donnell, 
president of Marquette University, and 
words of welcome from Harold S. Vincent, 
superintendent of Milwaukee schools, and 
Jerome W. Archer, Marquette University, 
chairman of the Local Committee on Ar- 
rangements. There were three speakers: 
Mark Neville, John Burroughs School, St. 
Louis, president of the National Council of 
Teachers of English; Max J. Herzberg, Wee- 
quahic High School, Newark, Director of 
Production of Oral and Visual Materials;? 
and Dora V. Smith, University of Minne- 
sota, director of the Commission on the Eng- 
lish Curriculum. In delivering his presiden- 
tial address, “For Mortal Stakes,” Mark 
Neville glowed as one who “teaches gladly, 
and his magnificent reading of Robert 
Frost’s “Two Tramps in Mud Time,” with 
which he concluded, was much enjoyed. 
Max Herzberg, as usual, dispensed provoca- 
tive ideas, this time on “The Teacher in the 
Modern World.” Dora Smith ignored the 
technical topic printed in the program and 
talked inspiringly of “An English Curricu- 
lum for Life Today.” The texts of all three 
papers appear in this issue of the Journal. 

Three group meetings were held Friday 
morning to explore three basic questions: 
“What Do We Know about the Ways of 
Learning?” “What Do We Know about the 
Principles of Learning and Measurement?” 
and “How Is Language Used in a Demo- 
cratic Society?” These discussions extended 


Since resigned to accept appointment as Coun- 
cil Director of Publications. 


into a series of Friday-afternoon conferences 
which were organized around topics dealing 
with analysis of situations, problems, and 
adaptations. 

The speaker at the annual dinner Friday 
evening was the young novelist Gore Vidal, 
author of A Search for a King and the cur- 
rent Dark Green, Bright Red. He talked en- 
thusiastically, but with searching objectiv- 
ity, of the writings of the new novelists of 
the past decade—Carson McCullers, Irwin 
Shaw, John Hersey, Eudora Welty, Tennes- 
see Williams, and others—in whose works he 
noted particularly an element of pity and 
compassion not evident in the novels of the 
preceding generation of American writers. 
A recital of Anglo-American folk ballads and 
carols, marked by the freshness of ora! tradi- 
tion, concluded the evening’s program. It 
was given by John Jacob Niles and his 
young son Thomas, family descendants of a 
long line of ballad singers. 

At the annual luncheon, Saturday, the 
A Capella Choir of Bay View High School, 
Milwaukee, sang several selections with 
spirit and control. Many of them, having 
doffed their choir robes, returned immedi- 
ately to hear their haloed author, John R. 
Tunis, answer the question, “What Can an 
American Believe?’’ Nor did Mr. Tunis dis- 
appoint them, for he revealed more of his 
personality than of his methods of writing, 
and from that revelation could not help but 
come an understanding of why his books are 
so appealing to adolescents. He likes them. 
He has faith in them. And he has faith in 
America. 

Peter Viereck, Pulitzer Prize poet, was to 
have spoken but actually was snowbound in 
Ohio. President Neville turned the edge of 
the disappointment by reading the very 
clever introduction of Viereck which he had 
planned. 

Mr. Leon Hood, of Clifford J. Scott High 
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School, East Orange, New Jersey, then pre- 
sented the Council’s Radio Award. There 
were, he said, twelve programs which mer- 
ited the most careful consideration. Then he 
named four of these, chosen for honorable 
mention: ‘Document A777” (M.B.S.), 
“Living 1949, 1950” (N.B.C.), “We Take 
Your Word” (C.B.S.), and “Invitation to 
Learning” (C.B.S.). “The National Council 
of Teachers of English for that program 
which during the 1949-50 school year has 
done most to promote a greater understand- 
ing and appreciation of our literary heritage, 
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to promote powers of intelligent listening 
and critical thinking, and to raise the ideals 
of good speech and writing awards this First 
Place Citation for the second consecutive 
year to the ‘N.B.C. Theater’ and the Na- 
tional Broadcasting Company.” The award 
was received by Miss Margaret Cuthbert, 
director of the “N.B.C. Theater.” Though 
usually working behind the scenes, she 
expressed convincingly the idealism driving 
this program. Listeners who find it one of 
the best will do well to let the N.B.C. man- 
agement hear from them directly. 


Business 


The Board of Directors held both morn- 
ing and afternoon sessions on Thanksgiving 
Day. Despite bitter cold and icy roads, the 
attendance was good. 


The Board heard and accepted without 
modification some excellent reports from 
committees whose terms were expiring. It 
adopted a proposal by the Executive Com- 
mittee that the W. Wilbur Hatfield Award 
be granted to Robert C. Pooley for devoted 
and effective service over a long period of 
years as the Council’s Director of Publica- 
tions, the award to consist of a life-mem- 
bership and an appropriate scroll. (The 
* award was formally presented at the annual 
dinner by President Mark Neville.) 

By its politics-proof system of informal 
nominating ballot and final electing ballot 
the Board chose five persons to be the Nomi- 
nating Committee of 1951, which will pro- 
pose candidates for offices and directorships 
in 1952. This Nominating Committee must 
make its report by January 15, to be pub- 
lished in the May issues of Council official 
organs and to be voted on by the Board next 
fall. After the May publication additional 
nominations may be made, by submitting to 
the Secretary of the Council, not later than 
August 15, petitions signed by twenty di- 
rectors. The Nominating Committee: Mar- 
ion C. Sheridan, James Hillhouse High 
School, New Haven; Harold A. Anderson, 
University of Chicago; Thomas C. Pollock, 
Washington Square College, New York Uni- 


versity; Angela’ M. Broening, Board of Ed- 
ucation, Baltimore; and Edna L. Sterling, 
Board of Education, Seattle. 

Upon the recommendation of this year’s 
Nominating Committee, reported by Mrs. 
Luella B. Cook, the Board elected the fol- 
lowing officers to serve the Council in 1951: 
President, Paul Farmer, English co-ordina- 
tor for the high schools of Atlanta; First 
Vice-President, Lennox Grey, director of the 
division of modern languages, Teachers Col- 
lege, Columbia University; Second Vice- 
President, Ruth G. Strickland, professor of 
elementary education, Indiana University: 
Secretary-Treasurer, W. Wilbur Hatfield, 
Chicago. 

The Annual Business Meeting (all mem- 
bers of the Council) immediately followed 
the Board meeting on Thanksgiving after- 
noon. Its principal business was considera- 
tion of the resolutions presented by Marion 
C. Sheridan for the appointed committee. 

Besides those of thanks to the Milwaukee 
committee on local arrangements (richly de- 
served) and to the officers of the year, the 
committee proposed: 

WHEREAS, Dr. Robert C. Pooley has worked 
with the Council for many years as committee 
chairman, officer, and over a period of years in 
the difficult and delicate task of Director of 
Publications, 

Be it resolved, That the Council is grateful to 
him for wise editorial policy and for his fair 
judgment of manuscripts which have gained 
wide respect for Council publications. 
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WHEREAS, The work of the Curriculum Com- 
mission is a stupendous undertaking, with the 
word “stupendous” used advisedly, involving 
unique vertical and horizontal co-operation or 
articulation or teamwork, 

Be it resolved, That we honor Dr. Dora V. 
Smith, the Director of the Curriculum Commis- 
sion, her associates, the Commission, and the 
committees, for their accomplishment, and, pos- 
sibly more importantly, that we not only pledge 
continued support to the undertaking but also 
active teamwork even when it means personal 
sacrifice in effort and study and writing. 

WHEREAS, Many members of the Council 
from various parts of the country have partici- 
pated in the program of the annual meeting and 
have thereby greatly increased the scope and in- 
terest of this convention, 

Be it resolved, That the Council hereby ex- 
press to them grateful appreciation. 

WueErEAS, Television as an instrument of 
communication has potentialities for education 
in all subjects, potentialities which can be real- 
ized only in part through commercial television 
operations, 

Be it resolved, That the National Council of 
Teachers of English urge that the Federal Com- 
munications Commission reserve and in due 
time allot at least 20 per cent of available televi- 
sion channels to educational institutions and 
that a copy of this resolution be incorporated 
into the materials to be presented in support of 
educational television at the forthcoming hear- 
ing. 

WHEREAS, In the American scene today the 
security of our own people and the preservation 
of the basic human rights upon which our way 
of life rests are matters of general concern; and 

WHEREAS, Intelligent devotion to our own 
nation and to democracy, expressed through 
both word and deed, is a present responsibility 
of every citizen, 

Be tt resolved, That the National Council of 
Teachers of English deplores the unwarranted 
suspicions implied in hastily conceived and dis- 
criminatory teachers’ oaths the effect of which 
is to weaken collective morale and to divide and 
confuse, by a questionable identification of the 
word with the thing, honest and conscientious 
teachers. 

WHEREAS, The National Council of Teachers 
of English is cognizant of the existence of a con- 
tinuing emergency in our national life and 
pledges its full support to the strengthening of 
our national defenses, 


Be it resolved, That we as English teachers 
believe that our national defense can be most 
effectively maintained if it utilizes the facilities 
of our existing educational institutions. 

WHEREAS, In a world where the word of men 
and of nations has become suspect, where using 
language to promote confusion and false values 
is a wide-scale undertaking, 

Be it resolved, That in such a world we make 
our primary aim the understanding of the moral 
nature of the use of language and attempt there- 
by to establish simple honesty in the speech and 
writing of our students, 

Be it further resolved, That we work on a truly 
national scale not for the recognition of English 
forms but to guard lest they be empty forms; for 
the recognition of language as a means of effec- 
tive communication through words—spoken, 
written, read, and heard; for the recognition of 
the dignity and force of language as a means of 
communication, such recognition to be an open- 
eyed recognition of the dangers and possibilities 
inherent in communication. 

WHEREAS, It is important that students be 
given concern for all people of the world with 
an understanding of their contribution to lan- 
guage and literature, 

Be it resolved, That further efforts be made to 
relate teachers of all nations in their common 
problems and in their efforts to bring about a 
permanent peace. 

Be it finally resolved, That teachers of the lan- 
guage arts be given time and the conditions ade- 
quate for effective work on these problems. 


MARION C. SHERIDAN, Chairman 
THEODORE HORNBERGER 
LENNOX GREY 

Harpy Fincu 

MARTHA HUDDLESTON 

Lou LABRANT 

HANNAH M. LINDAHL 


There was considerable debate over the 
resoluticn concerning oaths for teachers. Al- 
though some apparently approved the most 
drastic antisubversive oaths and others felt 
that the imposition of any oaths beyond 


simple ones of loyalty tends to thought con- 


trol, the crux of the discussion was the ques- 
tion of the inferences the public might draw 
from the resolution. Advocates of the reso- 
lution made it plain that they do not ob- 
ject to standard oaths of loyalty to our 
government, our Constitution, our laws. 
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After a minor alteration during the debate, 
this resolution as printed was adopted with 
the others. 

Mrs. Luella B. Cook, for the Nominating 
Committee, proposed the following persons 
for Directors-at-Large for a term of three 
years, and upon her motion they were 
elected: Harold B. Allen, Minneapolis, Min- 
nesota; Elizabeth Guilfoile, Cincinnati, 
Ohio; Helene W. Hartley, Syracuse, New 
York; Lucile Hildinger, Wichita, Kansas; 
Mrs. Eula Mohle, Houston, Texas; Mary 
Ohm, Terre Haute, Indiana. 


At the meeting of the High School Sec- 
tion the members elected Joseph Mersand, 
of Long Island City High School in New 
York City, and Adelaide Cunningham, of 
Atlanta, to serve on the Section Nominating 
Committee for 1951. The Executive Com- 
mittee of the Council had already named 
Helen F. Olson, of Queen Anne High School, 
Seattle, as the third member, and the chair- 
man of the section appointed her chairman. 
The Nominating Committee has already 
done its work and submits the following 
candidates to be voted upon in the mail elec- 
tion in May: 


Geiger 


The Geiger Counter, 
Ticking thus, 

Spells the call of 
Last Exodus. 


The code is ominous, 
Tapping faster 

The stealthy approaching 
Of Disaster. 


PATTERSON, NEW JERSEY 
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For members of the High School Section Com- 
mittee (two to be elected) : 

Mrs. ELIZABETH DRAKE, Supervisor of English, 
Binghampton, New York 

HAaArRo_p Husesy, Head of the English Depart- 
ment, Ballard High School, Seattle 

BERNICE FREEMAN, Head of the English De- 
partment, Peabody High School, Milledge- 
ville, Georgia 

NATHAN MILLER, Teacher of English and Dean 
of Boys, Little River Junior High School, 
Miami 

For Section Representatives in the Council Board 
of Directors (two to be elected): 

ELIsE G1Bs, Head of the English Department, 
Brown High School, Atlanta 

RicHARD K. Corstn, Peekskill High School, 
Peekskill, New York 

Frances TERRY, South Division High School, 
Milwaukee 

Lucite HILDINGER, Head of the English De- 
partment, Wichita High School East, 
Wichita 
Additional nominations may be made by 

petitions signed by fifteen members of the 

section and submitted, with the written 


consent of the nominees, to the Secretary of 
the Council before March 1. 


Counter 


(Too dulled the heart 
These warnings to give: 
Now gadgets only 
Are sensitive.) 


This urgent ticking 
All about 

Is sound of History 
Running out. 


Louis GINSBERG 


Sponsors 


Maecenas only lives for us, 
Despite his stores of gold 

Because of odes that Horace wrote 
And tales that Vergil told. 


And Tudor England’s handsome lord, 
Southampton, in the end 


Survives the years for only this: 
Will Shakespeare was his friend. 


The moral? Well, I think it is 
A thing entirely clear. 

So who will offer (Don’t be shy!) 
To pay my bills this year? 


VirGINIA ScotT MINER 
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Report and Summary 


A. B. GUTHRIE, JR., SUBJECT OF OUR 
lead article this month, contributed the lead 
for the New York Times Book Review of De- 
cember 3. In “Fiction—with a Hold on His- 
tory” he explained his notion of the method 
of historical fiction and revealed his own 
serious purpose in such writing. 


“SPEECH AND HEARING PROBLEMS 
in the Secondary School” is the topic of the 
November Bulletin of the National A ssocia- 
tion of Secondary School Principals. It deals 
with speech and hearing therapy and will be 
useful to heads of departments of English in 
large high schools as well as to principals. 
Practice of such therapy requires extended 
special training. 


DOROTHY LEE’S “LINEAL AND NON- 
lineal Codifications of Reality” first ap- 
peared in Psychosomatic Medicine for May 
and is reprinted in Etc. for December. Dr. 
(M.D.) Lee finds that the natives of Tro- 
briand Islands and the Wintu Indians do not 
express in their languages the “line” of time 
or of cause and effect or of purpose. Each ob- 
ject with all its qualities is separate, and 
when the qualities change—e.g., a fruit be- 
comes ripe or one fruit is larger or smaller 
than another—the name changes. They 
have no verb éo be and no tenses. Are the 
relations, which we express in one way or an- 
other as lines, really a part of reality or only 
of our perception of reality? 

In the same magazine Benjamin Lee 
Whorf follows with “An American Indian 
Model of the Universe.” The Hopi language 
has no word or way to express time. He goes 
on to show how different from ours the 
Hopi’s mental world is. 

Both these writers see language structure 
as the results of the habits of a culture but 
also as directing individual thinking. 


IN “GRAMMAR AND USAGE—SOME 
Current Thoughts” Dean J. Conrad Seegers 
of Teachers College, Temple University, 
supplies perhaps the best survey of writing 
on the subject since Dora V. Smith’s “Eng- 
lish Grammar Again” in the October, 1938, 
English Journal. Seegers starts gently, al- 
most neutrally, with a recognition of both 
sides of the problem, but his survey leads to 
the conclusions (1) that grammar taught 
formally and separately has little effect upon 
usage, (2) that language changes, (3) that 
language is antecedent to grammar, and (4) 
that grammar should be taught inductively 
as needed and when students are mature 
enough to grasp these generalizations. He. 
reports one important British experiment 
little known and not generally available in 
this country. His article appears in the 
November School Review. 


THE APPOINTMENT OF A COMMIS- 
sion To Improve the Teaching of English in 
Georgia is announced in the October Georgia 
Education Journal. Co-directed by Bernice 
Freeman, of the Georgia State College for 
Women Demonstration School, and Paul 
Farmer, co-ordinator of English in Atlanta 
Public Schools and NCTE president, the 
commission consists of eight persons repre- 
senting all levels of English teaching. Work- 
ing largely through questionnaires and 
check sheets, the group hopes “to determine 
as objectively as possible the training and 
experiences of the teacher, the conditions 
under which he works, the subject matter 
material he presents to the students, the 
grade levels on which it is presented, the 
time given to each phase of English instruc- 
tion, and the materials which the teacher 
uses in carrying on his teaching.” 


THE TEACHING OF REMEDIAL 
reading is essentially a therapeutic process 


113 


3 
| 
| 


114 


according to an article by John J. Butler in 
the California Journal of Secondary Educa- 
tion for October. The teacher must think not 
solely in terms of the improvement of aca- 
demic skills but also in terms of individual 
adjustment. The poor reader, hampered by 
a sense of failure, is usually indifferent in at- 
titude and is often a behavior problem. Be- 
fore any reading improvement can be ac- 
complished, a sympathetic diagnosis of the 
learner’s emotional difficulties must be 
made. By ministering to the emotional mal- 
adjustments of the student—by releasing 
his emotional blocks and rebuilding his con- 
fidence in the learning process—the teacher 
creates a reading readiness without which 
the best-planned remedial reading program 
will be of little value. 


SPECIFIC ILLUSTRATIONS WHICH 
support Mr. Butler’s theory are given by 
Minna Frank in a piece appearing in Octo- 
ber High Points, New York City school 
monthly. Miss Frank offers case studies of 
junior high school boys and girls whose read- 
ing rates improved largely as the result of 
patient and careful study of emotional fac- 
tors involved. 


REMEDIAL READING TEACHERS 
will also find useful an article in the Novem- 
ber Elementary School Journal. In it A. 
Sterl Artley lists some erroneous and some 
valid techniques used in teaching word 
perception. It is, he feels, ineffective to 
break words into letter or word phonics, par- 
tially because these methods involve so 
many exceptions as to require later “un- 
teaching” of rules. The more important rea- 
son, however, is that the procedure is so 
mechanical and unrelated to the meaning of 
words that the student’s reading habits be- 
come automatic and unthinking. The alter- 
- native practice which Artley advocates is 
built upon recognition of general principles 
(rather: than rules of thumb) governing 
word perception and the use of meaning 
units instead of letter or phonio units within 
words to be mastered. 
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THE STRESS THAT ALL SUBJECT- 
matter teachers should place on reading is 
discussed in the November NEA Journal. 
The article, “Improving Reading Instruc- 
tion in the Secondary School,” maintains 
that interest in reading would be quickened 
if subject teachers would emphasize the im- 
portance of reading in their particular spe- 
cialties. Specific reading areas pertinent to 
various subject fields are mentioned. More 
detailed consideration appeared in the Bul- 
letin of the National Association of Second- 
ary School Principals for February, 1950. 


ANOTHER ARTICLE ON READING— 
in this case leisure reading—appears in the 
October California Journal of Secondary Ed- 
ucation. In it School Librarian Mary Lins 
explains three schemes she uses to encourage 
student interest in leisure reading. Chief 
among these is the book auction at which 
the librarian auctions off individual books 
from a collection she brings into the class- 
room. Each book, described and offered for 
“sale,” is charged out on the spot for usé by 
the first person to ask for it. By selecting 
“sure-fire” books for her auctions, Miss Lins 
hopes to get each student interested in the 
library’s collection. Also described are a stu- 
dent-edited best-seller list of current maga- 
zine articles which is posted in classrooms 
and the card of introduction which student 
counselors give to individuals who indicate 
that they do little outside reading. The card 
introduces the student as one “who would 
like to meet an exciting book” and insures 
prompt personal attention by the librarian 
when the bearer presents himself. 


ELEMENTARY ENGLISH FOR OCTO- 
ber contains accounts of two junior high 
school writing units. Sister Ann Marie, 
F.S.P.A., details eighth-grade lesson plans 
for a project in the writing of original bal- 
lads. Ima Rideout tells how her seventh- 
graders compiled a book of personal essays. 


THE PHI DELTA KAPPAN FOR OC- 
tober devoted more than half its text pages 
to a comprehensive listing of educational 
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magazines published throughout the world. 
Descriptive details for each entry include 
the nature of the periodical, the editor, ad- 
dress, and subscription terms. Listings for 
the United States are classified according to 
the special interest fields served by the vari- 
ous magazines. Compilation was done by the 
Educational Press Association. 


THE BALTIMORE PUBLIC SCHOOLS 
recently issued in their Superintendent’s 
Newsletter a rather complete directory of 
leisure-time opportunities for recreation and 
education offered by the communities in 
that city. Such a list, of value to students 
and adults alike, might well be attempted 
by high school English classes elsewhere. 


YOUNGER TEACHERS THROUGH- 
out the country will be taking the National 
Teacher Examinations on February 17. The 
examinations, which include tests of general 
culture, mental abilities, basic skills, profes- 
sional information, and one or two optional 
tests, are increasingly becoming an impor- 


tant criterion in the employment of teach- 
ers. The examinations are administered each 
winter by the Educational Testing Service 
of Princeton, New Jersey. 


TWO RECENT PUBLICATIONS OF 
the National Association of Secondary 
School Principals are of assistance to the 
teacher of English. The pamphlet National 
Contests for Schools—1950-51 lists national 
contests approved for student participation 
by a committee especially constituted for 
the purpose and includes general recom- 
mendations regarding local contests. The 
check list How Well Does Your High School 
Rate on the Ten Imperative Needs of Youth? 
offers important objectives in terms of. which 
classroom units should be planned. Both 
publications are available from principals or 
from the NASSP headquarters at 1201 
Sixteenth Street, N.W., Washington 6, D.C. 


FOR A BIRD’S-EYE VIEW OF WHAT 
American parents think of their schools, the 
teacher will find the Bulletin of the Town 
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Meeting of the Air for November 14 quite 
helpful. The bulletin records the broadcast 
program on the subject “Are We Expecting 
Too Much of Our Schools?” Former Welles- 
ley president and WAVE commander Mil- 
dred Horton expressed the opinion that our 
schools should not directly shoulder tasks 
other than the basic skills and vocational 
training. Saturday Review of Literature Edi- 
tor Norman Cousins felt that schools must 
bear part at least of the responsibility for the 
attitudes and ideas of their students in 
school and after they become adults. Mrs. 
Horton’s arguments should be studied by 
teachers, if only to know how to refute them. 
Copies of the bulletin can be obtained at ten 
cents each from Town Hall, Inc., New 
York 18. 


THE DEPTHS TO WHICH A COMIC 
book can sink are indicated in a cartoon ver- 
sion of Macbeth printed in the December 2 
Saturday Review of Literature. In it one sees 
a crudely sensationalized treatment of the 
Shakespeare tragedy which most high school 
students familiar with the play would reject. 
Unfortunately, though, too often the stu- 
dent reads only the comic-book version. This 
cartoon happily is not taken from an actual 
comic book; it is reprinted from Punch, the 
British weekly of satire and humor. 


ANOTHER INDICATION OF THE IM- 
petus being given to the community college 
movement is the article “Community Col- 
lege Education—a National Need” appear- 
ing in the November journal of the United 
States Office of Education, School Life. The 
writers, William R. Wood and Homer 
Kempfer, feel that the community college 
must be the responsibility of government 
because the complexities of modern living 
require a longer period of education and be- 
cause the increasing number of young people 
of college age requires vastly expanded facil- 
ities. 


THE GOVERNMENT OF THE NETH- 
erlands has printed in colors a sixteen-page 
cartoon-pamphlet pointing out what United 
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States aid through the Marshall Plan has 
done for Hollanders and appealing to them 
to lift their heads, throw back their shoul- 
ders, roll up their sleeves, and prepare to 
stand on their own two feet after 1952. It is 
reported that one-quarter of the ten million 
people there have read the pamphlet. A 
teacher can get a copy by writing to the 
Office of Information, Economic Coopera- 
tion Administration, 800 Connecticut Ave- 
nue, N.W., Washington, D.C. 


“USING THE P.A. SYSTEM FOR RA- 
dio Instruction” is helpfully discussed by 
E. Clayton McCarthy in Dramatics for De- 
cember. His most useful suggestions concern 
relatively inexpensive equipment for train- 
ing in the school the casts which are to 
broadcast over commercial stations. He does 
not point out that equipment for simulated 
broadcasts could be used very profitably to 
teach both speech and listening in schools 
which have no outlet. 


TO MEET THE INCREASING DE- 
mands for assistance, a curriculum service 
center has been established at Teachers Col- 
lege, Columbia University. It is designed to 
provide consultant service to public and pri- 
vate secondary schools, community colleges, 
and teachers colleges and to help them im- 
prove their programs. Marcella R. Lawler, 
associate professor of education, is executive 
officer of the center, a detailed description of 
which appears in School and Society (No- 
vember 18). 


“HOW ARE YOUR CHILD’S TEXT- 
books Selected?” by Craig Thompson in 
Collier’s (November 18) describes the proc- 
ess of research and writing which goes into 
the making of a modern textbook; also the 
process by which it is chosen for school use 
and the problems and potential corruption 
involved. Particularly interesting are the il- 
lustrations given of the testing methods for 
determining pupil understanding of word 
meanings at different age levels. Interesting 
statistics are included. For example, the cost 
of this year’s schooling for 30,000,000 chil- 


dren will be $5,200,000,000 according to the 
United States Office of Education. Of this, 
the cost of the 106,000,000 textbooks to be 
produced this year by some sixty publishing 
houses will be an estimated $88,000,c00—a 
sum less than that expended on a single big 
aircraft carrier. The reason? Textbook-mak- 
ing is the only important aspect of educa- 
tion in the United States which is not sub- 
sidized by taxes or endowments, “the only 
island of fiercely competitive free enter- 
prise.” 


SEQUENCE, AN ILLUSTRATED QUAR- 
terly published by the London Film Club, is 
a periodical which all who are interested in 
the motion picture as an art will find useful 
and enjoyable. In the autumn issue Gavin 
Lambert writes on Jean Cocteau as a film 
director, discussing his methods in detail; 
Guy Brenton compares the two novels All 
the King’s Men and Tucker’s People (The 
Force of Evil) with their screen adaptations; 
and Lindsay Anderson discusses the debat- 
able question of how creative a screen direc- 
tor can be. Included also are a variety of 
sensible reviews of new films, both American 
and European. Address: 20/21 Tooks Court, 
London, E.C. 4. tos. 6d. per year, 2s. 6d. a 


copy. 


CHRISTOPHER FRY, BRITISH AU- 
thor of the verse-play, The Lady’s Not for 
Burning (now playing on Broadway), Venus 
Observed, and A Phoenix Too Frequent, is the 
subject of an article in Time (November 20). 
This includes both biographical information 
and critical analysis of his plays. The Lady 
has got the New York audiences crowding in 
to see its “comedy infused with lyricism.” 
It has also got the critics arguing as to 
whether Fry is a genius or a jester. The Time 
writer assesses Fry’s plays pretty objec- 
tively but apparently enjoys his gusto, his 
love of words, and his lavish metaphors. By 
contrast, Charles Shattuck, reviewing the 
recently published texts of The Lady and 
Venus Observed in the autumn Accent, ad- 
mits that not the least of his reactions is that 
Fry’s style makes his “teeth itch.” 
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“LANGUAGE OF BUSINESS” IN THE 
November Fortune is the second of that 
magazine’s series of reports on the efforts of 
business to communicate. American busi- 
nessmen, it appears, have decided that the 
language of business is not up to the job. 
Coincidental with their attack of self-exami- 
nation, which Fortune fully details, a school 
of experts has come forward to help the busi- 
nessman redesign the language of industry. 
The “prose engineering” methods of Rudolf 
Flesch and other experts are then carefully 
analyzed and some interesting conclusions 
drawn. Admitting the liberalizing effects 
upon grammar and punctuation which the 
readability method has had, Fortune warns, 
however, that the method has some disturb- 
ing implications. For example, the core of 
the “readability” movement is to write as 
you talk. But, says Fortune, reading and 
writing are not the same thing, “and to say 
that they should be allows and encourages 
us to rationalize sloppiness and faulty 
thinking.” Moreover, there are things which 
cannot be explained by the human-interest 
tale, and there are times when the longer 
word is the right word and oversimplification 
is misleading to the reader. Above all, if 
everyone followed Flesch’s advice and de- 
liberately wrote beneath the capabilities of 
his audience, “‘we would get ourselves into a 
sort of ever decreasing circle, and, as layer 
after layer of our language atrophied, even- 
tually spiral our way back to the schoolbook 
level that got the whole readability doctrine 
underway in the first place.” What we need, 
says Fortune, is not more “applied” English 
courses but better basic ones. “Somewhere 
between the extremes of ‘functional’ and 
‘literary’ there is a happy meeting ground.” 
The final conclusion of the Fortune writers 
is that the formulas which have ignored the 
relationship between style and content have 
ignored the fundamentals of language, and 
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they end with a dictum which the New 
Critics will no doubt consider “‘too business- 
like”: “Language is not something we can 
disembody; it is an ethical as well as me- 
chanical matter, inextricably bound up in 
ourselves, our positions, and our relations 
with those about us.” 


“THE QUARTER BOOKS” BY ROBERT 
Shaplen in the December Tomorrow gives a 
good picture of that booming trade. After 
briefly discussing their predecessors, such as 
the “penny dreadful” in this country and 
the Tauchnitz editions in Europe, he de- 
scribes in detail the rising tide, beginning 
with the Penguin editions in England in 
1935 and the Pocket Books in this country 
in 1939. The success of the Pocket Books by 
1943 had stimulated three other reprint 
houses—Avon, Dell, and Popular—and af- 
ter the war Bantam and the New American 
Library (publishers of Mentor and Signet 
books) joined the others. It is perhaps indic- 
ative of their academic as well as commer- 
cial success that Ballantyne of Bantam is 
giving a fifteen-lecture course on the quarter 
books this year at Columbia! Today some 
books are not even accepted for publication 
unless a reprint deal is first arranged. The 
reprinter is thus becoming the tail that wags 
the dog, Shaplen says, and “he may increas- 
ingly ‘mongrelize’ the trade.” He doubts if 
the reprinters can ever “wholly renounce 
shooting and sin” but points out that there 
is evidence of some discrimination in public 
taste, because, although it is true that the 
mystery and the western will sell best in any 
given month, it is also a fact that Shake- 
speare and the cookbook have outsold them 
all over a given period of time. (In May, 
1948, the English Journal and College Eng- 
lish carried an excellent article with the very 
same title by John T. Frederick.) 
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New Books 
Fiction, Poetry, and Plays 


MAKE LIGHT OF IT. By CarLos 
Random House. $3.50. 


Williams has assembled all his short stories 
of the last forty years which he wishes pre- 
served. Of these, twenty-one are previously un- 
collected and thirteen are printed for the first 
time. Most of his stories are definitely experi- 
ences of the humor and tragedy of the lives of 
simple people as he has known them in his small- 
town practice of medicine. 


THE DELICATE PREY AND OTHER 
STORIES. By Pavut Bowes. Random 
House. $3.00. 


By the author of The Sheltering Sky. Seven- 
teen short stories, all but one set in Latin Amer- 
ica, Arab North Africa, or the Far East. They 
are stories of violence and tension arising from 
the clash of Eastern and Western worlds. Bowles 
lives in the Arab quarter of Tangier. He knows 
these peoples and countries and understands 
them as few Westerners do. His interpretation 
of alien minds is weird. 


JOY STREET. By Frances PARKINSON 
KEYEs. Messner. $3.00. 


Time, 1936-46. Place, Boston. Roger was an 
inexperienced young lawyer, well born but poor, 
when he married Emily, who had wealth and 
family. Italians were not far away from their 
fine home, and three young men who had no 
backing of wealth and culture were in the same 
firm with Roger. Emily and Roger were friendly 
with “worthless Italians,” “Castle Irish,’ and 
“presumptuous Jews.” Complications followed. 
A good story. 


A CHILD’S GARDEN OF RELATIVES. By 
SEYMOUR BARNARD. Rinehart. $2.00. 


Thirty-four four-line poems for adults. Each, 
with an appropriate colorful illustration, fills a 
page. Must be seen to be appreciated. The au- 
thor is well known in the New York _ field of 
adult education. 


CANDLEMAS BAY. By Ruts Moore. Mor- 
row. $3.00. 


The’numerous Ellises all live together in a 
big old house on the Maine coast that has been 
in the family two hundred years. A fresh and 
vigorous story; the characters live, and the at- 
mosphere is one of cheer. Young Jeb is a credit 
to youth anywhere. 


THE PEPPER TREE. By Joun JENNINGS. 
Little, Brown. $3.00. 


Set in the Dutch East Indies in the time of 
the China trade. Mutiny, kidnapping, battles 
with the natives—in a search for Captain Coit’s 
secret pepper island. Romance has a part. 


COMSTOCK BONANZA. Collected and edited 
by Duncan Emricn. Vanguard. $3.75. 


Eight authors are represented. All visited 
Virginia City and drew inspiration from it. All 
are Nevada writers. In his Introduction Emrich, 
chief of the Division of Folklore, Library of Con- 
gress, says: “I would commend to the particular 
attention of the reader the colorful and authen- 
tic speech of the men and the mores and man- 
ners of mining camp life.”” Time: 1820’s to the 
early 1900's. 


THE TELEGRAPH: LUCIAN LEUWEN, 
BOOK II. By StTEeNDHAL. Translated by 
LouIsE VARESE. New Directions. $3.50. 


Sequel to The Green Huntsman. Available in 
English for the first time. A vivid picture of life 
in France under Louis-Philippe. The author 
feared to have the story printed during his life- 
time because of implications of political in- 
trigue. It was incomplete when he died. 


THE THIRTEEN CLOCKS. By James 
THURBER. Simon & Schuster. $2.50. 
A fairy tale for adults. Fanciful characters 
presented in the true humorist’s style. Twenty 
pictures in full color, thirty-five in two colors. 
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THE WORLD'S BEST. Edited by Bur- 
NETT. Dial. $5.00. 


The most famous living writers of every 
country have chosen what each considers his 
best writing and has given reasons for judging 
this selection best. From Hemingway to Nehru. 
Two thousand large pages. A book to own. 


MANY COLORED FLEECE. Compiled by 
SISTER MARIELLA GABLE. Sheed & Ward. 
$3.50. 

A collection of short stories with Catholic 
themes by Catholic writers. Lengthy introduc- 
tion by Sister Gable. A short interpretation pre- 
cedes each story. Paul Horgan, John Steinbeck, 
Richard Sullivan, and others contribute. 


THREE ICELANDIC SAGAS. Translated by 
MARGARET SCHLAUCH and M. H. SCARGILL. 
Princeton University Press. $3.00. 


One of these stories from the tenth century 
concerns a “lovely woman’; one, a situation 
among frontier people involved in intrigue, 
bribery, and shrewdness; one, a dramatic family 
feud. Explanatory preface to each saga. A few 
effective and original illustrations. 


CEREMONY AND OTHER POEMS. By 
RicHARD Harcourt. Pp. 55. $2.50. 


These poems usually start from an actual ex- 
perience, most often out-of-doors but of wide 
variety. Some end there also; others turn philo- 
sophical or symbolic. Some rhyme patterns are 
so unusual as to escape notice in casual reading. 


NO MORE WAR. By ALFRED KREYMBORG. 
Bookman Associates. Pp. 127. $2.75. 


Written since 1946, these poems are what 
readers of Kreymborg would expect from the 
title. They are passionately humanitarian, with 
more energy than art, some of them usable for 
specific purposes or occasions. 


THE HAPPY TIME. By SAMUEL TAYLOR. 
Random House. Pp. 184. $2.50. 


A Broadway play abouta French (not French- 
Canadian) family living in Ottawa. The difficul- 
ties this uproariously unconventional group 
face in the more puritanical Canadian society 
make for entertaining light reading. In the tra- 
dition of You Can’t Take It with You. 
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THE MEDEA OF EURIPIDES. Translated 
by D. W. Lucas. Russell F. Moore (New 
York). Pp. 58. $1.50. 


A scholarly prose rendition. Forthcoming in 
uniform editions: Alcestis and Electra. 


Reprints 


DOMBEY AND SON. By Cuartes DICKENs. 
“New Oxford Illustrated Dickens.’’ Oxford. 
Pp. 878. $3.00. 


SELECTED WRITINGS QF ROBERT 
LOUIS STEVENSON. Edited with intro- 
duction by SaxE Commins. “Modern Library 
Giant.” Random House. $2.45. . 


Three full-length novels: Treasue Island, The 
Master of Ballantrae, and Weir of Hermiston; ten 
short stories, nine essays, books of travel whole 
or in part, A Child’s Garden of Verses, five bal- 
lads, and nine poems. 1,197 pages. 


ADVENTURES OF HUCKLEBERRY FINN. 
By MARK Twaln. Introductions by BRAN- 
DER MATTHEWS and Drxon WECTER. 

THE AMBASSADORS. By HENRY JAMES. 
Introductions by MARTIN W. SAMPSON and 
Joun C. GERBER. 

BRAVE NEW WORLD. By Atpovus HvUXLey. 
Introduction by CHARLEs J. ROLo. 

FAR FROM THE MADDING CROWD. By 
Tuomas Harpy. Introduction by W. T. 
BREWSTER. 

GIANTS IN THE EARTH. By O. E. 
Rétvaac. Introduction by V. L. PARRING- 
TON. 

THE GRANDMOTHERS. By GLENWAY WEs- 
cott. Introduction by Frep B. MILLETT. 

GULLIVER’S TRAVELS. By JONATHAN 
Swirt. Introduction by GEORGE SHERBURN. 

HISTORY OF HENRY ESMOND, ES- 
QUIRE. By WILLIAM MAKEPEACE THACK- 
ERAY. Introduction by LIONEL STEVENSON. 

THE IDES OF MARCH. By Tuornton Wi1- 
DER. Introduction by Brooks ATKINSON. 

LEAVES OF GRASS. By Watt Wuitman. In- 

troduction by Oscar CARGILL. 

LIFE ON THE MISSISSIPPI. By Marx 
Twain. Introduction by Dixon WECTER. 
MADAME BOVARY. By GustavE FLAUBERT. 

Introduction by CAROLINE GoRDON. 

THE MAYOR OF CASTERBRIDGE. By 
Tuomas Harpy. Introduction by J. F. A. 
PYRE. 


in 
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MOBY-DICK. By HERMAN MELVILLE. Intro- 
duction by CLIFTON FADIMAN. 

THE OLD WIVES’ TALE. By ARNOLD BEN- 
NETT. Introduction by J. B. PRIESTLEY. 

POINT COUNTER POINT. By Atpovus Hux- 
LEY. Introduction by HAROLD H. Warts. 

PRIDE AND PREJUDICE. By Jane Avs- 
TEN. Introduction by Louis KRONENBERGER. 

THE RETURN OF THE NATIVE. By 
Tuomas Harpy. Introduction by WARNER 
TAYLOR. 

THE SCARLET LETTER. By NATHANIEL 
HAWTHORNE. Introduction by NEWTON 
ARVIN. 

SECOND APRIL and THE BUCK IN THE 
SNOW. By Epna St. VINCENT MILtay. In- 
troduction by W1LL1AM RosE BENET. 


TESS OF THE D’URBERVILLES. By ‘ 


Tuomas Harpy. Introduction by ALBERT J. 
GUERARD. 

THE WAY OF ALL FLESH. By SamveEt But- 
LER. Introduction by WILLIAM York TIN- 
DALL. 

WUTHERING HEIGHTS. By Entry Bront#é. 
Introduction by BRucE McCuLtovucn. 

YOU CAN’T GO HOME AGAIN. By Tuomas 
Wo re. Introduction by Epwarp C. As- 
WELL. 


“Harper’s Modern Classics.” $0.95 per vol- 
ume. Cloth-bound, well-printed volumes. Twen- 
ty seven titles are now in print; seven more are 
promised for next month. 
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GREAT EXPECTATIONS. By CHARLES 
Dickens. Introduction by G. K. CHESTER- 
TON. 

THE LAST OF THE MOHICANS. By JAMEs 
FENIMORE COOPER. Introduction by ROBERT 
E. SPILLER. 

MOBY-DICK. By HERMAN MELVILLE. Intro- 
duction by SHERMAN A. PAUL. 

THE VICAR OF WAKEFIELD. By OLtvER 
GoxpsmiTu. Introduction by FREDERICK W. 
HILLEs. 

“New American Editions, Everyman’s Li- 
brary.” $1.25 per volume. 


CLARISSA. By SAMUEL RicHARDSON. Edited 
with an Introduction by JoHN ANGUE Bur- 
RELL. Abridged. Modern Library. Pp. 784. 
$1.25. 


KIM. By Rupyarp Modern Library. 
Pp. 345. $1.25. 


CYRANO DE BERGERAC. By Epmonp Ros- 
TAND. Translated by BRIAN HOOKER. Ban- 
tam. Pp. 240. $0.25. 


KNIGHT’S GAMBIT. By Favtx- 
NER. Signet. Pp. 189. $0.25. 


A LION IS IN THE STREETS. By Avra 
Locke LANGLEY. Bantam. Pp. 470. $0.35. 


Nonfiction 


NOOK FARM: MARK TWAIN’S HART- 
FORD CIRCLE. By KENNETH R. ANDREWS. 
Harvard University Press. $4.75. 


A “friendship village” where the Clemenses 
lived in harmony with the Stowes, Hookers, 
Twichells, Charles Dudley Warner, and others 
in the 1870’s and 1880’s. The daily living of this 
cultivated group, their ideals and hospitality, is 
charmingly pictured. 


BOSWELL’S LONDON JOURNAL: 1762- 
1763. By JAmMEs BoswELL. McGraw-Hill. 
$4.50. 

A full, frank, astonishing journal of the year 
Boswell spent in London when he was twenty- 
two and met Garrick, Goldsmith, Johnson, 
Sheridan, and others. Details of his love life and 
of his efforts to get into the Guards. 


MY NECK OF THE WOODS. By LovisE 
Dickinson Ricu. Lippincott. $2.75. 


With the nearest neighbors two miles away, 
Mrs. Rich lives in a beautiful part of Maine; 
trappers, poachers, wardens, and other “na- 
tives” are her friends. She finds them humorous, 
real, strong-minded, but not quaint. When a 
handy man told her that he saw “16 snow-white 
foxes running on the lake shore—very pretty 
against the blue waves,’ she thought, “Of 
course it was all in his head, but how lucky he 
was to have a head like that.” 


PORTRAIT OF.A TURKISH FAMILY. By 
TrvAN OrGA. Macmillan. $4.00. 
The author was born and educated in Turkey 


and has spent some time in England, Portugal, 
South Africa, and the Middle East. This book 
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“records the customs and national habits of a 
time long dead.” Time, 1914 on. Changes came 
after the first World War, and their effect upon 
this respected old Turkish family was tragic. 
Exotic and interesting. 


THE PENNSYLVANIA DUTCH. By Frep- 
KLEES. Macmillan. $5.00. 


Mr. Klees, a native Pennsylvania Dutch- 
man, calls this a book about a people, their re- 
ligions, their origin, their past and present, their 
folk arts, and the many ways in which they are 
“‘different”—how they have kept their indi- 
viduality. The descriptions of their holidays, 
festivals, and foods with recipes are delightful. 
Chapters are devoted to Mennonites, Amish, 
Schwenkfelders, Moravians; to Pow-wowing, 
and Hexerei. Furniture and barns are discussed. 
Thirty-three appropriate pen-and-ink draw- 
ings. 451 pages. 


THE BLUE AND THE GRAY: THE STORY 
OF THE CIVIL WAR AS TOLD BY PAR- 
TICIPANTS. Edited by HENRY STEELE 
CommacErR. Bobbs-Merrill. 2 vols. (boxed). 
$12.00. 


Over 450 narratives: letters, diaries, official 
reports, and other firsthand accounts. With 
these Professor Commager has told a compre- 
hensive and complete story of the Civil War. 
His running commentaries are of special inter- 
est. Many contemporary illustrations and maps. 
Lest we forget! 


PREBLE’S BOYS: COMMODORE PREBLE 
AND THE BIRTH OF AMERICAN SEA 
POWER. By F.LetcHer Pratt. Sloane. 
$5.00. 


In less than twenty years America became a 
sea power. How it happened, how much of it was 
due to Preble and “his boys,” the men whom 
he trusted and trained, is the subject of this 
study of the early United States Navy. The 
“Jefferson Man” was the product of a very 
different environment from that of the ‘Tru- 
man Man,” citizen of a powerful nation. Thrill- 
ing stories of great men and sea battles. 


THE HINGE OF FATE. By Winston S. 
CHURCHILL. Houghton. $6.00. 


This fourth volume of ‘““The Second World 
War Series’’ is called The Hinge of Fate because 
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it is a record of the time when we turned from 
disaster to success. Churchill writes of his part 
in directing the United Nations undertakings, 
of political battles, of his labors, trials, anxie- 
ties, and strategies, while the navies and armies 
were fighting. He could be firm, angry, insistent 
with Stalin—and go home with him to drink and 
dine! December Book-of-the-Month. 1,000 
pages. 


LAND OF THE CONQUISTADORES. By 
CLEVE HALLENBACK. Caxton. $5.00. 


An authentic history of New Mexico. During 
the Pueblo revolt of 1680 many archives were 
destroyed, and only very recently have re- 
searches in Mexico and Spain bridged the period 
of the “silent years.”” The whole is a thrilling 
pageant of Apaches, Comanches, Conquista- 
dores, priests, and lovely Colonial ladies. There 
are stories of early Indian missions and Spanish 
intrigues. 375 pages. 


FLYING SAUCERS. By Frank SCULLY. 
Holt. $2.75. 


A sort of believe-it-or-not book. Is Scully 
serious, or does he write with tongue in cheek? 
It’s hard to tell. He has questioned eyewitnesses 
(?) of flying saucers, listened to theories of other 
people, heard of Lilliputian crews and of disks 
seen in the “magnetic fault” zones of the West, 
considered mass hysteria and what not. The 
reader in search of thrills will find them here. 


Reprints 


A HISTORY OF MEXICO. By HEnry Bam- 
FORD PaRrKEs. Rev. ed. Houghton. $5.00. 


First published in 1938. Revised and en- 
larged. This is a complete history of Mexico to 
1946. Colorful, dramatic, interpretive. 


SONGS OF THE CATTLE TRAIL AND COW 
CAMP. By Joun A. Lomax. Sloane. $3.00. 


This new illustrated edition contains 78 at- 
tractive drawings by eminent artists. 


THE MIND IN THE MAKING. By James 
Harvey Rosrnson. Introduction by STUART 
CHASE. 

ONE MAN’S MEAT. By E. B. Wurtz. Intro- 
duction by Morris BisHop. 


ee 
| 
\ | 
hi 
| 


122 


WALDEN. By Henry D. TuoreEAav. Introduc- 
tion by JosEpH Woop Krutcu. 
“Harper’s Modern Classics.” $0.95 per vol- 
ume. 


THIS IS MY STORY. By ELEanor ROoosE- 
VELT. Bantam. Pp. 270. $0.25. 


THE ENGLISH FOURNAL 


UP FRONT. By Britt Mau pry. Bantam. Pp. 
216. $0.25. 


CIVIL DISOBEDIENCE. By Henry D. 
THOREAU. 5X8 Press (Saugatuck, Conn.). 
Pp. 31. $0.35. Paper. 


Professional 


Reprints 


DESCRIPTIVE ENGLISH GRAMMAR. By 
Homer C. House and Susan E. HARMAN. 
2d ed. Prentice-Hall. Pp. 457. $3.25. 


“The emphasis in the revision is definitely on 
the living language. Historical forms are cited 
only when they throw light on present-day 
usage.” First published in 1931. 


THE PHILOSOPHY OF LITERARY FORM. 
By KENNETH BourKE. Louisiana State Uni- 
versity Press. $5.00. 


Pamphlets 


A COURSE OF STUDY IN RADIO AND 
TELEVISION APPRECIATION. By At- 
IcE P. STERNER. Educational and Recrea- 
tional Guides (1630 Springfield Ave., Maple- 
wood, N.J.). Pp. 36. $1.00. 8} X11. 


Contains twenty-nine units, of which eight 
deal with television. The units vary in their em- 
phasis. Some deal with listening, others with 
evaluating, others with the place of radio in 
modern life. The units appeared serially in 
Audio-Visual Guide for September, October, 
November, and December of last year. 


RESEARCH ESSAY PROJECT. By Ricuarp 
Corsin. (“‘New York State English Council 
Monograph,” No. I.) New York State Eng- 
lish Council (Colgate University, Hamilton). 
Pp. 12. $0.15. Mimeo. 

Worksheets for the guidance of high school 
juniors or seniors preparing a long essay which 
involves literary research and/or interviewing. 
The emphasis is upon (1) choice of a subject use- 


ful to the writer, (2) collecting material, and (3) 
organizing. Footnoting is scarcely mentioned. 


HELPING CHILDREN READ BETTER. By 
Witty. (“Better Living Booklet.’’) 
Science Research Associates. Pp. 49. $0.40. 


Discusses the roles of the parent and all 
teachers in reading. A chapter is devoted to the 
high school reader. 


THE BASIC PROGRAMME: UNESCO AND 
ITS PROGRAMME. Education Clearing 
House, UNESCO (19 Avenue Kleber, Paris 
XVI). Pp. 26. 


A series of resolutions adopted by the fifth 
session of the General Conference in Florence 
last year. They are grouped under seven heads: 
Education, Natural Sciences, Social Sciences, 
Cultural Activities, Exchange of Persons, Mass 
Communication, Relief Services. 


THE RACE QUESTION: UNESCO ANDITS 
PROGRAMME. Education Clearing House, 
UNESCO (19 Avenue Kleber, Paris XVI). 


A brief but highly important statement by 
eight important scientists from various coun- 
tries regarding the race myth. According to 
these men, “there is no proof that the groups of 
mankind differ in their innate mental character- 
istics, whether in respect of intelligence or tem- 
perament . . . the range of mental capacities in 
all ethnic groups is much the same.” 


HELPING YOUTH CHOOSE CAREERS. 
By J. ANTHONY Humpureys. (“Better Liv- 
ing Booklet.””) Science Research Associates. 


Pp. 49. $0.40. 
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WARREN OF WEST POINT. By R. G. 
Emery. Macrae-Smith. 


Larry Warren enters West Point full of the 
hopes and fears of any young man about to 
reach into an experience desired, yet new and 
strange. A traditional boys’ novel on West 
Point, this book gives authenticity to its central 
character and his companions. It should have 
high interest for seventh- to ninth-grade boys 
and for some tenth-graders. 


PHILLIP BURNHAM 


St. Paut’s SCHOOL 
Concorp, NEw HAMPSHIRE 


BOB CLIFTON, JUNGLE TRAVELER. By 
Dock HocveE. Holt. 


A straight adventure story about a boy 
whom some readers will be familiar with from 
the author’s earlier Bob Clifton, Elephant Hunt- 
er, this novel centers its fast action around a 
marauding lion and also around the disappear- 
ance in the Belgian Congo of a passenger air- 
plane. Constant suspense attracts the boy of the 
eighth grade; and the novel is good reading for 
the adventure-minded boys and girls of the 
sixth to eighth grades and of some ninth-grade 
boys and girls. 

P. 


SK YMOUNTAIN. By AMELIA WALLEN. Mor- 
row. $2.50. 


Robin Young—twenty, rich, and beautiful— 
spends her junior year at Skymountain College 
in order to be on the ski team. During the year, 
Robin goes from wealth and snobbishness to 
poverty and a new set of values. Her ups and 
downs in love as well as on the ski hills are re- 
solved happily. The book might be most suc- 
cessful with ninth- or tenth-grade girls or older 
girls with low reading ability. 


DwicuTt BurTOoN 


University ScHooL 
MINNEAPOLIS, MINNESOTA 


Teaching Materials 
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CODE OF A CHAMPION. By FReperic N. 
LitTEN. Westminster. $2.50. 


A young lawyer returns from Okinawa to find 
his home Louisiana parish dominated by a cor- 
rupt political boss. After a change of philosophy, 
the veteran leads the reform forces. The novel is 
didactic, but the action, involving a dog story 
and a love story, is interest-holding. The book 
might be useful with older boys who have be- 
low-average reading ability. 

D. B. 


CHOCOLATE: FROM MAYAN TO MOD- 
ERN. Written and illustrated by Evra 
Lone. American. $2.75. 


Once past the formidable title, good readers 
in the sixth, seventh, and eighth grades will en- 
joy these charmingly written fictional accounts 
of the place of chocolate in the lives of children 
of other ages and will catch echoes of other 
civilizations from them. Beautifully illustrated. 


ELIZABETH M. GoRDON 
Great Neck (N.Y.) ScHooL 


IT’S A DATE: BOY-GIRL STORIES FOR 
THE TEENS. Selected by AURELIA STOWE. 
Random House. $2.50. 


Although only a few of these stories describe 
adolescent love affairs honestly, most eighth- 
ninth-, and tenth-grade girls will be entertained 
by this collection of stories taken largely from 
adult slick magazines. 

E. M. G. 


FRONT PAGE FOR JENNIFER. By Jane S. 
McILVAINE. Macrae-Smith. $2.50. 


The average junior high girl will enjoy and 
forget this story of Jennifer Collings’ rapid suc- 
cess on a small-town newspaper. The superior 
reader will see it as a career book no more dis- 
tinguished than its many predecessors. 


E. M. G. 
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UNDERSTANDING THE JAPANESE. 
By CorNELIA SPENCER. (‘‘Aladdin Books.”’) 
American. Pp. 276. $3.75. 

A political, social, and cultural history of 
Japan, written simply enough for a good tenth- 
grader but quite readable for adults. The picture 
of Japanese psychology is plausible. No attempt 
is made to predict how the Japanese mind will 
react when the occupation is ended and the 
pressure of population increases. 

W. W. H. 


THE BUILDING OF THE FIRST TRANS- 
CONTINENTAL RAILROAD. By ADELE 
NATHAN. Illustrated by Epwarp A. WILSON. 

THE CALIFORNIA GOLD RUSH. By May 
McNEER. Illustrated by Lynp WARD. 

THE LANDING OF THE PILGRIMS. Writ- 
ten and illustrated by James DAUGHERTY. 

LEE AND GRANT AT APPOMATTOX. By 
MACKINLAY KAnrTor. Illustrated by Don- 
ALD McKay. 

OUR INDEPENDENCE AND THE CON- 
STITUTION. By Dorotuy CANFIELD 
FisHER. Illustrated by ROBERT DOREMUS. 


THE ENGLISH FOURNAL 


PAUL REVERE ANDTHE MINUTE MEN. 
By Dorotuy CANFIELD FIsHER. Illustrated 
by NorMAN PRICE. i 

POCAHONTAS AND CAPTAIN JOHN 
SMITH: THE STORY OF THE VIR- 
GINIA COLONY. By Marie Lawson. II- 
lustrated by Witt1AM SHARP. 

THE PONY EXPRESS. By Samuet Hop- 
KINS ADAMs. Illustrated by LEE J. AMES. 

THE VOYAGES OF CHRISTOPHER CO- 
LUMBUS. Written and illustrated by Arm- 
STRONG SPERRY. 

THE WRIGHT BROTHERS: PIONEERS OF 
AMERICAN AVIATION. By QUENTIN 
REYNOLDS. Illustrated by Jacop LANDAU. 
“Landmark Books.” Random House. Pp. 192 

each. $1.50 each. 


The first ten titles of a new series each of 
which “brings to life a great event in our na- 
tion’s past.”” The books were written expressly 
for the series by proved authors. Although the 
books aim primarily at the nine-to-twelve age 
group, a great many junior high students should 
find them appealing and even challenging. 


For Class es 


Films 


- WRITING THE PARAGRAPH. By Rew 
IrviNG. 8 Filmstrips. Film Publishers. $24.00. 
These film strips are in four divisions, Words, 

The Simple Sentence, The Complex Sentence, and 

Building a Paragraph. Words prepares the stu- 

dent for an understanding of the origins of lan- 

guage in an intriguing way. The running com- 
mentary is rich with provocative references to 
word origins. It has a contagious quality that 
could lead to further investigation by the stu- 
dent. The Simple Sentence adds little of value 
and seems elementary, included in order to 
round out the series. It suggests nothing new or 
novel for the student who has even a nodding 
acquaintance with the subject, or the predicate, 
for that matter. The Complex Sentence, on the 
other hand, attempts an important and fright- 
ening task. I would evaluate this section as ef- 
fective in part, and that part escapes from the 
usual grammar rules into the real writing of 
young people. The part that seems to be in- 
effective and discouraging stresses abstract 
grammar rules in terms which, alas, do not seem 


to mean much to our students. A more generous 
use of examples of sentences, clauses, and the 
like within the range of the student’s vocabulary 
may prove more effective than any whispered, 
thundered, or pictured advice to memorize 
grammar terms. Building a Paragraph uses an 
interesting analogy in comparing paragraph- 
building to the constructing of a house. There is 
forced comparison for comparison’s sake, but 
this is a noble attempt to provide the student 
with some tangible structure upon which to 
hinge rules. It is involved but effective. 


Students will need to be prepared for the 
particular message of each film strip, and the 
teacher would be wise to prepare himself with 
extra material to amplify. There is much skill in 
the easy flow of the commentaries throughout 
that will prove of value. Both the traditional 
grammarian who clings to the discipline of pre- 
scriptive grammar teaching and the exploring 
linguist who has abandoned the artificial land- 
marks and is reaching for descriptive methods 
of introducing ideas about language structure 
and idiom will find comfort and uses for these 
strips. It is hard to make the learning of gram- 
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TEACHING MATERIALS 


mar painless. Here, at least, is a painless teach- 
ing aid. 

PETER DONCHIAN 
WAYNE UNIVERSITY 


HOW TO WRITE EFFECTIVELY. Vio1a 
THEMAN, collaborator. Coronet. $50.00. 


How To Write Effectively combines simplicity 
in exposition with a smooth-flowing narrative 
appropriately set against the usual high school 
background. It makes no attempt to romanti- 
cize schools; a life-situation is set up with a 
class committee engaged in the job of publiciz- 
ing a party with a motive. These boys and girls 
stay on their normal level of usage and could be 
set apart from the normal students only by their 
nice concentration upon the work at hand. This 
attitude will not disturb student audiences, 
though it may startle a disillusioned teacher 
here and there. The editors of the film avoid the 
danger of crowding too much into too little 
space and time by restricting their instructional 
ideas to five simple and understandable rules 
couched in a suitable vernacular. There is first- 
class exposition of the need to define and to 
analyze one’s purpose in any writing. Actual 
emphasis is placed upon what is so often for- 
gotten, the audience for whom the writing is in- 
tended. The film sensibly side-steps the impos- 
sible and does not attempt to teach writing per 
se. Teachers are encouraged to direct the stu- 
dents’ attention to a real and functional situa- 
tion where writing has an immediate purpose. 


P, 


WRITING BETTER SOCIAL LETTERS. 
RuTH STRANG, collaborator. Coronet. $50.00. 


Writing Better Social Letters might well win 
top awards in a “How To Do It” series in edu- 
cation. The what receives much more emphasis 
than the hkew, but both are graphically por- 
trayed in typical letters varying from the forma! 
invitation to the friendly letter. Instruction 
takes place vibrantly, beginning with form, 
stressing the importance of the writer having a 
clear mental picture of the letter as a whole be- 
fore he begins. Details of heading, salutation, 
closing, and alignment are graphically shown. 
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This film emphasizes the fact that the pur- 
pose of a letter determines what to say, while 
the problem of how to say it can be solved not 
by trying to make it sound like a letter, but by 
just being y-o-w, writing what you would ac- 
tually say were you talking to the person. This, 
of course, necessitates keeping the reader in 


mind. 


It is here that the film is at its best, trans- 
ferring the situation from the classroom to the 
home. The transition from the home of the 
writer to that of the reader unifies the letter- 
writing process in a way peculiar only to the 
screen. Writing Better Social Letters does in less 
than fifteen minutes what most teachers would 
hope to accomplish in the teaching of the entire 
unit. 

S1IsTER Mary ANACLETA, R.S.M. 


St. XAVIER COLLEGE 
Curcaco, 


Pamphlets 


SURVIVAL UNDER ATOMIC ATTACK. 
Superintendent of Documents, Government 
Printing Office, Washington, D.C. Pp. 32. 
$0.10. 

The official government booklet. The mate- 
rial is succinct and specific enough to be assimi- 
lated by secondary students. Blanket permis- 
sion to reproduce the pamphlet locally has been 
granted. 


KNOW YOUR CAPITAL CITY. By Mary 
Wrticocxson. (U.S. Office of Education 
Bulletin 1950, No. 18.) Government Print- 
ing Office, Washington 25, D.C. Pp. 39. 
$0.20. 

A handy combination guidebook and history 
of Washington written in a chatty, informal 
fashion. Ideal for either the individual high 
school student or the various young groups 
which make the trip to the nation’s capital. 


WHERE ARE YOUR MANNERS? By Bar- 
BARA VALENTINE HERTz. (“Life Adjustment 
Booklet.’’) Science Research Associates. Pp. 
48. $0.40. 
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A COMPLETE LANGUAGE PROGRAM - GRADES 1-12 


Stoddard - Bailey - Lewis - McPherson 


Teacher’s Guides and Keys These are among the outstanding features of this 
Workbooks (with Tests) carefully planned series 
Keys to Workbooks @ A wide variety of language aspects is covered. 
List of Audio-Visual Aids @ Grammar is treated both functionally and tech- 
Grammar, Usage,$and nically. 
Punctuation Wall Posters @ An organized testing and remedial program is 
included. 
@ Major concepts are redeveloped in succeeding 
years. 
@ Provision is made for individual differences. 
Language skills are maintained through fre- 
quent repetition. 


The text matter is lively, interesting, and of 
cultural value. 


There is enough drill material for extra assign- 
ments. 


American 


Book 
ENGLISH HANDBOOK 
Company Bailey and Horn 


55 FIFTH AVENUE Planned for use in the high-school grades, 
NEW YORK 3, N.Y. this new handbook offers a comprehen- 
300 PIKE STREET sive coverage of grammar, usage, and com- 
CINCINNATI 2, OHIO position. Exercises are provided in abun- 
351 EAST OHIO ST. dance. All the drill material is woven 
CHICAGO 11, ILLINOIS around interesting subject matter. 416 pp. 
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We endorse these candidates 


Cather 


Certner 
Henry 


Forbes 


Lass 
McGill 
Axelrod 


for your high-school English class 


MY ANTONIA 


The Student's Edition of this outstanding American classic 
contains an enlightening introduction by Walter Havighurst 
and helpful study aids by Bertha Handlan. 


SHORT STORIES 
FOR OUR TIMES 


The 25 short stories in this volume, representing some of the 
best modern writers, have particular meaning for young peo- 
ple today. The stories concern everyday problems and interests 
of the student at home, at school, and in community life. 


JOHNNY TREMAIN 


Esther Forbes skillfully recreates the past in this exciting story 
of a young silversmith’s apprentice and his part in the Ameri- 
can Revolution. The Student's Edition includes an author's in- 
troduction, useful study equipment by Ruth M. Stauffer, and 
illustrations by Lynd Ward. 


PLAYS FROM RADIO 


This collection of contemporary radio plays, specifically 
designed for high-school English classes, provides vigorous 
dramatic reading, suitable also for inexpensive production. The 
text includes discussion questions, casting and sound effects 
suggestions, a production manual, and a radio glossary. 


HOUGHTON MIFFLIN COMPANY 


Boston 7 New York 16 Chicago16 Dallas1 Atlanta3 San Francisco § 
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Phases of English Poetry 
HERBERT READ 


In this invaluable book the 
English critic-poet outlines the 
evolution of English poetry 
from the ballads to the mod- 
ems in relation to its social 
background. Examples are 
plentiful and two new chap- 
ters have been added for 
this edition. $1.50 


a new directions book 
333 Sixth Ave., New York City 14 


Have your 
students hear 


Robert Frost read 
‘Mending Wall,’’ ‘‘Birches,”’ 
etc. 


Archibald MacLeish read 
‘‘Frescoes for Mr. Rockefel- 
ler’s City”’ 


R. P. T. Coffin read 
‘*The Secret Heart’”’ 


Special prices to our members! 


National Council of Teachers of English 
211 W. 68th Sc. Chicago 21 


WEBSTER’S 
GEOGRAPHICAL 
DICTIONARY 


A Merriam-Webster 

MORE than 40,000 of the world’s im- 
portant places listed in one alpha- 
betical order with concise information, 
maps, including 24 full page maps in 
color. 126 aie 350 pages. A 
vital aid to clear understanding of world 

events. Thumb index. $8.50. 


Springfield 2 


A COMPLETE HIGH SCHOOL 


ENGLISH PROGRAM 
LITERATURE 


PROSE AND POETRY of England . . 
PROSE AND POETRY of America . . 
PROSE AND POETRY for Appreciation . 
PROSE AND POETRY for Enjoyment . 
PROSE AND POETRY, Adventures . 
PROSE AND POETRY, Journeys 


LANGUAGE 


ENJOYING ENGLISH 
ENJOYING ENGLISH 
ENJOYING ENGLISH . . « Book10 
ENJOYING ENGLISH . « « Book 9 
ENJOYING ENGLISH . Book 8 
ENJOYING ENGLISH 


THE L. W. SINGER CO. INC. 
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TEXTBOOKS OF 
DISTINCTION 


THE WORLD IN 
LITERATURE 


Collette - Cross - Stauffer - Hook 


Here is a rich and varied selection of the world’s great literature 
in four distinctive anthologies for high-school students. The series 
provides a broad basis for understanding ourselves and other 
people through warm, intensely human reading. Many old favor- 
ites are included, plus much contemporary material. 


Reading aids are unusually helpful and challenging. There are 

forewords to the units and informal introductions to the selec- 
tions that further enjoyment as well as comprehension. Questions 
and suggestions provoke real thinking about the reading and 
encourage students to read more. There are short biographies of 
the authors. Studies accompanying each volume deepen and ex- 


tend the concepts presented with word-study, analysis, vocab- 
ulary and interpretation. All four books are strikingly illustrated. 


WITHIN THE AMERICAS 


Literature of the entire Westem Hemisphere. With Treasure 
Island. 


BEYOND THE SEAS 


Including Julius Caesar (complete) and A Tale of Two Cities 
(abridged). 


WRITERS IN AMERICA 


Many modern authors, plus a full treatment of the classics. 


WRITERS IN ENGLAND 
From The Canterbury Tales to Mrs. Miniver. Includes Macbeth. 


Write to 


GINN AND COMPANY 


Boston 17 New York 11 Chicago 16 Atlanta 3 
Dallas 1 Columbus 16 San Francisco 3 Toronto 5 


WA 
| Yo 
GINN AND 
| COMPANY 
| 
Whitman 
| 
Frost 
An | | 
Tolstoy : 
Auslander 
| 
Thoreau 
Wilder 7 
Benét 
Spenser 
Yeats 
Housman 
many 
more 
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—Signature of the author 
of the most widely used series 


of high school English texts— 


ENGLISH ACTION 


Courses 1-4 Grades 9-12 


Books One and Two — Ready in March 


The entire English in Action Series is now 
going into its 16th million! 


D. C. HEATH AND COMPANY 


Boston New York Chicago Atlanta 
San Francisco Dallas London 


Be 


